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L) . I. NEED FOR THE STUDY ' J

-

Many authoritic¢ if education suggest that elementary

F o,

-

school counseling cpuld/help alleviate the.problems of

¥

mental health, delinquency and school drop outs, however,
' 9 r

the results of many aEteﬁpts‘to successfully apply yvarious

theoretical approaches at the elementary school level have

’ . .
been less than significant. " Therefore, fvrther.research is
essential to test the poésibility that sore-other theoretical
v ~ . ) .

model, such as the Adlerian, might generate significant

t 9
results. ' .

o)
In practical appligation, there are too few Districts
- with elementary school.counselors. This suggests that ‘a

‘ model must-be transferrable to usefulndss by teachers,

parents and administrators. o

'

fhe Adlerian viewpoint maintains that beh;vior changes’
in children can be mo§t effectively brought aboht through
the significant adults in the child's 1life. Further} adult
behavior toward children‘is the product of theif percept}ons~
of the child and the situatdon. It is 6f‘1itt1e consequence
whether or not thebadults are "objective" in their perceptions
of the children with whom they deal, in;smuph as, adult

! percenti%n (therefore rehavior) correct or incorrect,
influencq; the child's behavior in the direction.of the

. adult expectations. Therefore, this practicum focused on

the sigﬁificant adults in the child's life at home and at
{ i .

. school. . o ’ e
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\ II. STATEMENT OF PROBLEM ' '

In/a stpdy conducted in several School Districts, it
was determined that over 87% of requests for pupil study
contained "maladaptive classroom behavior" as atprimary
factor for referrals. é;lt and Elk Grove School Districts
aré not upique in being unable to meet the éounseling‘néeds
of its student pépulatign. Especially.pressing are the
unmet needs of -students and'parents associated with ;hese
childf!ﬁ within any District. These children presént a
vafiety of compléx "temperam=nt"” problems involving all

)
facets of family life and all family members..,. A needs
assessment in éach school iﬁ which.pareﬁts and teachers
responded indicated personal behavior improvements in
students as ane of the top three priorities.

After reviewing the above situation, two.very critical
problems seek §olution.' First, under existing staffing
conditiops, how can yo? moét efficiently reach a significantly
greater nﬁmbef.of'stﬁdehtg and their famili'es? .Sécondly,

how can we best facilitate consistency in chil@ management

practices between school and the home?

v




IXI. THE CONCEPTUALIZED SOLUTION-
Q .

More ‘frequent conferences, home intervention counselingjy
. b '
/ - )
and elementary counseling programs are available alternatives
to working closely with parents, teachers, and children.

P )

Unfortunately, counselors end up meeting parents or teachers

or childré; who haye problems and little prevention work is
done with/the population as a whole. The above alternatives
require a large financial support for which many School |
Districts cannot support at the élementary level. . ,

Sghools must prcvide parent and teacher education.

’ -

If,rémeducation is provided through éeacher and pérent
study discussion groups, leadership within the coémunity
and schaol.will emerge to con;inue £pe system cbaﬁgg for
future'years. New parents and teaché&s‘and more discussion
infog%ation for parents apd teacﬁers will be created as
children grow older and children's behavior changes in the
family and society. - y

In light of the above, parent and teacher study groups
will be formed in three schools within two School Districts.
A common lsnguage and viewpoint about.child—management will
be learned and praé%iced using the Adlerian model.

. . v '
As a'result of participation in 14 weeks {(once a wéek)
)

of parent/teacher study discussion groups using the

¢

Adlerian ‘mbdel and foliowing the outlines enclosed

) / -

AppeHﬁix of'this practicum, the following oﬁjectives will

be achieved. . N -
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Participating parents an?ltéachérs_wgil demonstrate
understanding of the purpose and géals of students
behavior in school and home settings as measured

. e oo .
by the BEHAVIOR CONCEPTS INVENTORY ~ EDUCATION MODEL.

(see Appendix,” Bl ). T b
Participating parents will be better able to solve '

problems with children at home as measured by the

INVENTORY OF SELECTED STUDENT BEHAVIORS. (see
Appendix, B2 ).

Participating teachers and parents will recognize
the positive chan?es in .their home (classroom)

environment that occur when ' successfully implementing
.

logical consequences, family (class) meetings to

involve children in decision-making, encouragement

Al

techniques, etc., and recommend continued use of

' ¢
study groups with a variety of recommendations-for
extending the impact of the program as measured by

participant survey. (see Appendix, B3&4).‘

-
N




Iv. P;XFTICUM'DE IGN AND EXECUTION - \
. . o

The practicum design is baged on one basic assumption---
that the adult percgptipns of cﬁildren influence adult behavior
toward children which in turn ﬁnfluences the child's behavior,
Thereforec behavior changes by children could most effect{vely

be brought about by chanaing the adult vercepticn.pf, and

behavior toward, the child.)

A. ' DEFINITION OF TERMS - ' \

The following definitions of terms were often used

during each of the phases described below.

1. Adlerian premises: the methods employed.-in this
study were based upon the philosophical and

psychological model developed .by Alfred Adler.

[

! " The basic premises of this approach are: that man ¢

'is a social being, that man must be looked at from

a holistic point of view, and that behavior is

purpogeful. .

-~

A T ) . ' ‘
2. Democratic setting: a settinc wher® mutual respect,
responsibility amd ordered structure are. characteristic.
\ y .
3. Pgrception: thd way the person sees-things or inter-

prets them, not necessarily the way they actually

4

are. j ' . .

4. Useful, useless behavior: Adler employed the term .

useful to denote behavior which was vpositive or ‘
adaptive and useless as behavior which was negative

or maladaotivye. 8

. -5-
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family. As the peréon sees himself in the family,

" disability, and are considered to be compensatory

Family constellation: refers to the total family

R —

and the position and role each person plays in the

so will he probably see himself latet in life.

Goals of misbehavior: for purposes of this study
the author used Dreikurs' (1964) definition of the

four goals of children's misbehavior, which are:

</

attention getting, power, revenge, and assumed

goals employed as the child is discouraged from

¢

appropriate social interaction.

Family counseiing: counseling with the total

family. It consists of'working witﬁ the parenté}
interviewiné the children to confirm hypotheses,
and counséling with t&e parents again in order to
make recommendations. e

Cognitive concept: a learned concept.  Behavior

is learned and is not dependent so much on heredity
or envirmnment, byt on how the individual perceives
life. ' . N

Family in focus: this is the family that is

counseled before a group of parents and teachers.
The p;oblems in this family's home may not be ;ny
more extreme than in other homes, but they voiun-
teer to present their situation so that they might \
help other pa:ents‘and éeachers learn new ways of

dealing with conflict.

.9
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B. THE TRAINING PHASE:

The Fairsite and Cosumnes Schools hﬁﬁ a core of parents
: A
and teachers at‘end the Parent-Teacher Education Center fo

12 weeks each Tuesday evening during t“: Fall of 1973. Upon

completion of the, 12-week course, this group constituted the
s .

v

leadership for conduc?ing teacher an@ parent study groups in
:their respective schools.

A éburse outline and the RBC'Q of Guiding the Child
appear in the Apbendik to outI}ne éhe major topics covered
during this training phase. ‘

‘Part of the training involved audience participation in
family counseling. A faﬁily was counseled in front of the
group’each week in:order to put into practice basic concepts
le;rned. The family was interviewed again a few weeks later
in order t& note progress and/o;~make further suggesticns
in another area that was of concern go,the family. {

Teachers, parents, administrators, and soﬁe high school
students attended such classes as one group. A& comron
laqguhge and viewpoint about child-management war learxned

and practiced.

C. THE IMPLEMENTATION PHASE:
Those adults trained received several training sessions

on leadihg discussion groups. Emphasis was away from the

A ¢

leader as a superior authority on the subject but towards a

-

sharing of ideas as we reflect on our own families (or

classrooms) and the point of view discussed by Rudolf
' .

Dreikurs. )

~




Parent Study Groups and Teacher Study Groups were ‘con-
ducted 51mu1taneously for 14 weceks but as sevarate groups,

'
The reason for this i's that one book, Maintaxn;ng

Sanity in the Classroom, applied the Adlerian point of view

to the school and the other book applied it to the family ’

-

and home (Children: The Challenge). Several joint meetings

on certain topics (i.e., Encouragement,; The Courage to be

¢
Impezfect3 were conducted as joint parent-teacher discussions.

” ' * v
A
D. THE EVALUATICN PHASE: ,

Evaluation of improvement in child-managefhent practices
/7 .

was measured by pré- and post-tests given to particfgants

before and afrer study discussion group involvement.

.

Three schools were selected tq participate due to level

'
~

of prior invaolvement with such a structured model of improving

child-management practices. -
The Fairsite Schoollhad no prior involvement by parents
N
or teachers as a group in using an education model for
improvirg child-management practicés, There is-also ho

.

available adult education within a ten mile radius of this
School District area. | A
. The Cosumnes School had been invoived for one-half of
one yea; with some parent and no teacher educaticn program.
The Sierxra Enterprige Schcol had two full years of
parent ana teacher education using the Adlerian model of
study discussion groups. . .

The base-line data on pre-tests for each school

indicated a higher degree of underxstanding by Sierra

o 11 .

| |
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: }rpm among peers (parent discussion groupé were led by

A

"E. THE STRUCTURE OF STUDY GROUPS

\\motivates involvement on a self-help basis. Leaders come

Enterprise as compared with Cosumnes and Fairsite Schools ..

L

Parent and Teacher Study Groups pgov;de a self-help

hethod by which lay parents and school staffs can each work

as a group to;cooperatively increase their effectiveness
with children. ‘,

The outline and handout\ packet in the Apéendix was
revised for use in this Maxi I:ﬁrojéét. Speéific tépiés o
were discussed each weak as well as pages assigned to read:.

During discussion ;éudy group participants were -encour~
aged to discuss problems as well as successful techniqu;s ”

that work with their own childremn.

t . .

F. HOW THE PRACTMICUM ADDRESSES ITSELF TG A SYSTEM.CHANggr

The authors of this Maxi I'proposal have'addressed ‘
thenselves to a system chahge in,an area where few syscem
chahges ever occur. Helping parents gég ceachers re-
educatle themselves and then unite in a cbmmon bond téwards

consistent child-management practices is the dream of almost

every school administrator. N e

»

The structure of the_EFogram hescribed in this practicum
\

parénps and teacher study groups were led by teachers).
. Specific family codnseling was made available in cases
whére group discussions did not seem helpful an% a critical

family or school situation existed.

" 1 2 ~ -
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During a second year of such a programtmore parents

v o . .
‘would become involved {(new and second-timers) as well as

. . !
\ -
\%~ ~ teachers’ and more leaders would emerge. -
ny ) bt FC I !
— . . . .
H\ . ’ Eventually, a parent education group would involve most

. -~ /] 4
Y kindergarten parents and, hopefully, establish this common

management styie éarly in the formal educational process
for.the family. At this point the teacher will be able to
' participate with the p;;ents in more of the discussions as
.one“groub (staff and pareﬁté).
During the.l97§—74 school vyear, there were 70’parents
in fhreé~schosls in two separate School Districts involved
) . in stﬁ&y groups. There were 43 staff participants in the
two School Districts also. The responses summarized in
above numbered

the evaluation section are based upon the

participants.

. G. MAXI T PARTICIPANT ROLES:

Robert McCaffrey:

Purchasing books, manuals, and papers

2. System for setting school level goals for
parent and teacher education
3. Financial accountability of oroject -
..) .
. 4. .Supervision of logs kept by study group
leaders and Nova participants
5. Evaluation of logs and test data

Lrnold Adreani:

1,

Reproduction of tests, support materials,
handouts at study group meetings, and
publicity

{
!

13
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'Monitor training phase to include Adlerian
and Dreikurs Training and Leaders Training

Administer all qroup and individual tests to
g9 p 2
parents and teachers 1n the program

Do research chapter on Alfred Adler's and
Rudolf Dreikurs' Ideas’ as they relate to

" purpose of thlg study and family counsellng.
3 . 4 . \




V. REVIEW OF RELATED LITERATURE

o8

In this chapter the authors will review two areas of
tﬁe literature: thg need for working with the pr¢blems
through elementary school counseling and the experimental
research in tbe counseling and gﬁidancg~fie1d at the e;emen;a;y
school level. The auﬁﬁors fébund a great deal of'lLterasure
dealing'w}th the possible néed for elementary school counsel-
ing, but found literature dealing with experimental research
in the counseling and guidénég area very limited. Evaluative
literature dealing with parent and teacher sEudy discussion
groups was just about non-existent and, therefore, fogu§ wil§'
be on counseling-related research. The first section théh’
will deal with the need for elementary school counseling.
In the second section, the authors will review studies which

are categorized under four specific orientations to counseling:

the Rogerian approach, the Global approach, the bg%avioraL

¢

approach and the Adlerian approach..

Literature Dealing with the Need for the Study

There has been a great deal of writing in recent years
concerning thefneed for elementary school counseling. 7As
juvenile delinguency and school drop out rates have increased,
more and more is being written concerning the need for action.
The current theme of many professional journal articles and
books is that the problems we are naving with high school

students could have been more gffectively recognized and

dealt with in the elementary school.

15
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The National Institute of Mental Health'has~assgmb1ed

much information which indicates that the increase in mental

: P
illness of young people is a severe national problem. Recent ..

surveys:by the N.I.M.H. (1965) Office of Biometry reveal

that during 1963 about 4,000 Americans under fifteen years

of age-'and 27,000 between fifteen and twenty-four years of
".Both first admission

age were admitted to mental hospitals. R

N L4

. « . [/ S : N A v .
‘rates and’resld%?t population rates have increased at an

accelerated pace during the last ‘decade. This cannot Ee
attribuped to the general increase in population. Boys,

ten to fourteen yeérs old in the general pooulation, have
increased two-fold since 1950, but the increase of this same
group in the mental hospital population has been six-fold.

In contrast, the general mental patient population (all

'ages) was declin’ ag. The anticipated projections for the

decade of 1963 to 1973 are even more disheartening. These
projected figures show that in the age group of ten to four-

~

teen years we can expect an increase of f%fteen percent.
The proportion of ten to fourteen year 0lds in mental ‘
hospitals will increase by 116 percent.

In the same study by the NationaliInstitute of Mental
Health, it was estimated that ten percent of the nation's’
seventy million 1chool aged children suffer from some form
of emotional disturbance. Th%s figure reduces tglan average
of approximately three children in every elementary school

classroom. Nearly one and a half million of these children

need psychiatric care and less than 500,000 are getting it.

-13- 16 '




Millions more need help with emotional problehs but are re-

ceiving no assistance.

Other statistics offered in this study by the N.I.M.H.
show~ that 500,000 children are brought before the cour‘:s each
year for juvenile delinquency. Many of these children are
suffering f;om emotional disorders. While the numbex oé |
children iﬁ the ten-to-seventeen age group increases by about

\
three percent per year, the number of .delinquent cases in

’t;is age group is increasing ten opercent annually. The
suicide rate of youngsters aged five to nineteen has doubled
in the last_ten years. . |

Although this study by the N.I.M.H. was done in 1965,
Rogers found many of the same tendencies in 1945. In this
study, Rogers (1942) attempted to detfrmine what proportion
of Columbus, Ohio school children were showing evidences of
poor mental health. He made the followfng«o servations:

J -~

(1) one child out of four had serious readird\problems;

(2) one odt of six was maladjusted according to personality

§
tests: (3) twelve percent of the children studied showed

evidence of poor ﬁental health; anéd (4) .another thirty
percent showed a moderate degree of poor adjustment.

In another study done in Santa Barbara, Califorﬁia,
Clancy and Smitter (1953) found that teacher referrals of
children for clinical serviéés showed that aoproximately
eleven percent of the school pcpuIation was emotionally
disturbed.

The extept to which the early years of a child's life

! 17 d;‘ \




" are importan¢ to the personality, attitudes and intelligence

of each Chl%d was studied extensively by Bloom (1964). In
thls study b100m found that the first five to seven years
of a child's life are the significant years for the major

beginning of most characteristics, such as intelligence,
\\‘\

\attitudes, values, interests and personality. Bloom found

‘»
r

that certain types of interaction between the child and

>N

‘significant adults are more likelv to lead to the development

{ ,
of desired characteristics in children. He suggests that

‘more desirable child'rearing'methods must be implemented

during the éecond ﬁalf of the twentieth century.

Bloom's.findihgs concerning attitudes, values, persona-
lity, interests, and intelligence are confirmed to a great
extent in a study carried out by Glueck and Glueck (1959).
They stated; "In a sample of five hundred persistg;t delin-
quents from underprivileged areas of Boston, the averaée
age at onset of maladaptive behavior took place a little
after eight years old, while.almost half the group showed
clear signs of antisociability at .seven years or younger \
and nine-tenths at ten. years or younger (p. 114).

At the local level in a large city the problem seems
to be.even more critical. The need for a counseling program
at the elementary school level is further substantiated oy
Strank (1969):

The Bureau of Child Study in Chicago found over

1,500 children who have psychiatric problems severe

enough to require professional treatment. But this

is five times as many children as all the psychiatric
clinics and institutions in the Chicago area can

18
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accept in any one year. This gap betweéen disturbed
children's needs and the resources available to meet
them is monumental not only in the Chicago arxea'but .
throughout the nation--and it is: growing daily (p.54).. :
" .

Behabior problems in the classroom, mental illness,.

. 4

and juvegilé delinquency oftentimes are a part of the school

drop-out problem. -The concern in the United States at this

“time with the drop-out problem has grown as we see greater

numbers of students quit school for othe:*?gan financial
problems. These drop—out§ occur from the kindergarten'level 7
to the senior almost éompleting his bachelor degree in college.
, A report of the Conference on Unemployed, Dut-of School

Youth in Urban Areas (National Committee foQ Children and
Py .

[ “w

Youth, 1961) stated:

During the 1760's the Devartment of Labor estimates
some 7.5 million youngsters will drop out before
high school graduation. About 2.5 million will not
go beyond the eighth grade; two out of three will go
no further than the tenth grade. Most drop-outs
come from lower income families. A4high proportion
are classified as 'slow learners', though many may
have higher intelligence than their IQ tests indicate
andrsimply lack incentive to perforyp better. Most
drop-outs are weak in reading and arithmetic and are
likely tqQ have a consistent record of subje€ct or

" grade failure starting in elementary school (p.15).

V S .

Similat i;atistics are related by Bridgman (1961)

when he spoke about the duration of formal education for
high ability youth:

Recent events have put the spotlight on national
waste in manpower due to drop-outs of gifted students
€rom high school and college. One authority has
concluded that almost all of recent male high school
graduates and almost one half of the fehmales in the
upper thirty percent intelligent bracket did not
enter college on a full time basis. Reasons othex
than financial were given by one-half to two-thirds
of the males of this select group, and by two-thirds
of the females (p. 11).

' -16- 13
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Therj dte‘hany studies which indicate that there'iSTa

great n from some éxtensive work with children af ydquer

ages. In light of the depressing projections of increasing

problems with youth, maﬁy authorities have expressed the

opinion that elementary school- counseling has great promise
. 3

)
of -attacking the source of the problem. A leading critic of

education, author James Conant, has expressed in his book,

JThe American High School Today, that in a éatisfactbry’
scﬁéol system counseling ‘'should start in the elementary
school and follow closely the developing strengths as well as
the problems the student experiences,

There is a feéf;ng reldted by other authors that the
probiems that we are'hazing with the high school st.adents |

could have been recognized and dealt with in the elementary

v

schiél to the advantage of all concerned. As Sievers (1963)

’

stated: y

Most counselors agree that all children could bene-
fit from guidance during the elementary grades in
school. Guidance for the gifted adolescent often
comes to late to change his study habits or his
educational plans; and early recognition of and
help for children with physical, social and emo-
ticnal difficultdes might prevent delinquency,
early drop-outs from school, and laggr unemploy-
ment as teenagers. Children of averhge ability
can also benefit from an effective elementary
school guidance program (p. V).

Once again expressing the need for elementary school
counseling as a suggested deterrent to the drop-out rates |

in high school, Wolfbein (1959) concluded:
. i )
Problems which finaldy result in a drop-out begin, X
and are quitle overt, way back in the elementary
grades. In fact, it is quite early in grade school
at pany potential droo-outs begin to fall behind

)o=17- 20




(
in their scholastic achievements and this results
g in ... retardation ... These results suggest that
' perhaps some of our qccupational education and .

guidance might begin much sooner than 1t does now.
(p 103)

-

Tﬁe need for correction of maladjustmert at an earller

' age is acceptable to.many; Anna Meeks (1962) goes further
¢ v

. -
in her description of what elementary counseling could be:

L N

More 51gn1f1céht than the recognition of the use~
fulness of gu;danceh n the correctlon of malad-
justment ‘has been ¢t Z acceptance of guidance as an
integral part of the whole educational program.
Guidance is now regarded as much more than a |
privilege accorded the maladjusted- it is also

\ needed by other children and requires programs
that have as their major objective helping all
children to be at ease with themselves and with
others (o. 31).

Regers\ conclusion about mental health in the_elementary~§

school as a result of his study in 1942 is surmed up in the
‘ following statement: "It becomes clear that a suitable |
‘program oflmental/hEEIeh in the schools cannot be something
P o

extraneous to the educational structure, but must be an
integral part of adu&nlstratlve and classroom policies and
procedures if it is to be effectlvel(p 22)

A number of mental health surveys of schdoi age childgen
have been done in school districts. 'Sohme of the findings of

these surveys dong by the National Institute of Menrtal

Health and the l'ealth, Education and Welfare Department

¢ ”

have already been mentioned. ' V4
~e
& From these findings and others like them, Smith (1967).
[ ]
believed that: ’
When profe551ona1 and understandlng helo is not
‘ available, unheeded problems lead to our school
L drop-outs, underachievers, slow learners, our
4 .
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physically and intellectually handicapped and
emotionally and socially disturbed children.

These problems, however, are identifiable as

early as the primary grades (p. 10). !
Barclay (1966), commenting on the importance of elemen-
tary schoél counseling, said, "Children tend to develop a
behavior repertor& related to social lea;ning'which remains

relatively constant and impervious to change without some

" kind of behavior intervention (p. 1070).

Despite studies which provide substancial evidence for

the need of earlier diagnosis and treatment .of emotional
. N ‘ . L. -

problems in elementary schools and despite thehbgliefs of
noted leaders in the field of education, the gervioes

offered are definitely not adequate or are, in fact, non-'
existént. "
é % \
As an example, the N.I.M.H, in its study in 1965 found

that: . ' ‘ v
° There are not enough out-patient cliyg ic services .
available to children. Of the natioh's approximately
1,800 mentai ‘health clinics, somewhat less than one~
fourth are child guidance clinics; moreover, only
thlrty two pércent of the 300,000 patients under
eighteen years seen at out-patient clinics in 1963
were treated. A large proportlon of all counties

in the United States™3re without mental health
clinics altogether, and most of these lack agencies
that substitute in some measura for such services.

(p. 17)

In this same study it was found that througﬁout the
United States, despité»the lack of services provided by local
and state agencies, only ten percent of the nation's school
systemsihave any‘kind of programs. to aid.childréh with mental

handicaps -- and most of these concentrate on mental retarda-

tion, not emotional disturbance.

. 22
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The Department of Health, Educntfon and Welfave (1965)
realized similar findings. Recene stacistics show that there
are only 21,152 guldance personnel'in the ¥nited States to
serve some 81,910 elementary schools and some 25,350 high ’
schools (p. 33)
Although there is a great deal of evidence which supports %

the idea of counsel;ng and guldance in elementary schools,

' there are also many Btﬁples that question its effect1veness

 The Rogerian Approech

-~

ox worth. : : J

Literature Dealing with Experimental
. ' Research in Elementary
School Counseling. \

) o [

*  The typ1cal Rogerlan model utlllzea a permissive, ‘non-
d1rect1ve approach to copnsellng in whlch undrrstandinq of
self is brought about by the reflective techniques. Since
the authors diad not define sp;cifically the counseling
objectives of the studies nor define specifically the térm

R
counseling, it wa3 assumed that the non-directive model

*

]
impliei)was followed in a tradit{onal rather than aVmodified

\
mannher.

1

Typical of these studies employing a Roqsrian model i ,

was a study done by WinkIEr, Teigland, Munger and Kranzler
»

(1965). In this study.the counselors randomly assigned 121

fourth graders to one of five groups: individual counseling,

€

group counseling, reading instrhction, a Hawthorne effect

group (in which the chlldren were given special attention

»
Y 23 o
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- by calling'them from their classrooms and playing record{ngS$
’anq a ‘control group. At the end of the treatment period,
there were no significant &iféérences among the groucs on
'anyiéf twenty outcome measures. Kranzler (1968), sightiné
unpublished material, described a foliéw-up ut}lizing a
sociometric measure which was conducted one year later, at
whicK time there were still no significant differences
re?orted, , oy ' |
Kranzler (1968) sighted another unpublished study which
utilized a iarge number of subjects and five trained elemen-
tary school counselors. At ‘he termination of -treatments,
there were again no significant differences between counseled
and control grogps.on any criterion measured.

L]

+  Muynger, Winkler, feigland and Kranzler (1964), usina

a client-centered approach, did a study involving fourth grade

undérachievérs and found no differences between their
counseled and non-counseled subjects regarding change in
sociometric status.

Biasco (1965) attempted to check the hvpothesis that
gain in sociometric status was best influa2nced by group
counseling. Biasco randomly assigned subjects of low socio-
metric status to four groups: individual counseling, group
counseling, teacher consultation (in which_the counselors

consulted with the teachers rather than working directly’
with the children) and a control group. The two cdunselors
)

employed in the study were trained, erxperienced full-time

LN

elementary-séhool counselérs who administered the treatments
IC :
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Q in the scho‘ols that employed them. Critgrion measures in- y
"cluded two measures of sggiowetric statug and a measure o{
anxiety. There were ﬁo significant differences amony the
groups afti? t:eaément. .
Mayer, Kranzler and Matthe; (1966), Qn an attempt to .-
éxplain results of some stuldies mentioned above, assumed
that there are multiple causes of behavio;< and the:efore,
in the absence of abiiity to make adeqdaté differeantial
diagnoses, multiple 'treatments may be necessary. They .
graders of,low socio-

o
metric status to three groyps: counseling, in which subjects

then randomly assigned fifth and sixtm

receivdd both group and individual counseling; teacher con-
sultation, in which the counselor acted as a consultant to
, ) the teacher; and control. Five train?d elementary school
céunselors administered the treatments.  Gain in sociometrid
“status, along with three othef criterion measures, was u§ed
for evaluation. There were no significant differences among
the groups, ) W
In a study reported by Oldridge (1964), only teacher R
' réferrals to counselors from kindergarten through grade

eight vere selacted as subjects. Oldridge reported that

cla;smates or the subjecté selected responded to a "“guess
who" sociometric instrument, .and he found that ?ontrol
~ :oﬁps improved more than the subjects. who recé&ved individual
or, group counseling. '
As mentioned eaflier, Mayer et al. (1966) atftempted to

‘ explain the results of these st\ESes by assuming there are 1

\)‘ . "22" / . “l
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multiple causes Af behavior and mare research shculd be directed
‘ to this question. However, other questions might be raised
in attemptinq'tp explain, the results og these s%pdies. Could
it be that moré‘positive.resultb might have beeri realized if ‘
the counselor had workeq,with the significan~ adulés (parents |
and teachers) in the children's life? Only in Riasco's (196§)' .
and nayer's et al. (1966) studies do the counselors consulés
. with ;eachers. But in both of these studies teacher oconsult- '
ation was done without the combination of counseling w;th the "D

[

students at the same time,
o Another question miyght be raised. Could a non-directive.
permissivé, ungtructured atmosphere in the counseling situation
be detrimental to the‘student when he returned to the class-
. " room? :rhe behaviors the counselee may have 1‘earne& ih}h‘e

counseling sessions would not be acceptable when used in the -

claésrcom. He then is confronted by the teacher and the .

ensuing conflicts might only cause greater behavior problems.
vThat oq}v ftudents with behavior problems or students
with low sociéﬁétric status were selected or referred for
counséiing could also have some influence on the researxch .
outcomes. Having z homogenous group of children with sindiar
problems could present dirficulties for either t&g experienced
or inexperienced counselor. Alsc, children with low sécio-
metric status grouped with other children of similar status
would have no different (improved) 7ble models to obserwve

or imitate.

v d

‘ Any or all of these questions raised suggest possibilities

26
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that might explain why the studies mentioned above showed no
significance. Kranzler, Mayer, Dyer and Munger (1966) carried
out an experimental study which showed positive results. 1In
this study, Kranzler~ et al., using a client-centered approach,
attempted to assess the rqpults of counseling with fourth
grade students using sociometric status as the criterion. A

sociometric device was administered to four fourth grade
. N\

3

classrooms to one of three treatment conditions: counseling,
. teacher guidance, and control. When treatment conditions
were compared, the evidence seemed to indicate significant
difierences in éhe relativg frequency with which subjects
increased or decreased in sociometric status, that the
differences favored the counseling condftion, and that these
‘ differences persisted over a period of seven months. The
possibility of a tgmporary teacher influence on the socio-
metric criterion was indicated.
In his most recent article, Kranzler (1969) came up
_ with some interesting conclusions. He found in a study
comparing the counselor acting as a consultant to teachers
as opposed to a counselor working with students that there
was no significant different in effectiveness. 1In fact,
the author stated:
Leaving children alone (control group) was apparently
as effective as giving them counseling or having coun-
selors consult with teachers about them. Critics of
both counseling and consulting procedures currently

employed by most school counselors will, nc doubt,
react to these data with glee.

. My own conclusion from these data is that it doesn't
make much sense at this time to argue about the vir-
tues of vaguely defined activities as counseling or

Q . N —z!;7 )




or consulting. Recently, I have had the opportunlty
‘ to observe both Adlerians and behavior modifiers in

“heir consulting and counseling activities. Their
behavior seems to me to differ rather markedly from
the behavior of the Rogerians who worked in the stu-
dies summarized above, especially with regard to the
frequency of concrete suggestions for behavior change
given to the teacher by the counselor. If there are
important differences among counselors in their coun-
seling and consulting behavior--and I think there
are--isn't it reasonable to assume that the effects °’
of their behavior will also differ? If there are

. important differences within the ‘counseling and con-

A sultant roles, it seems to me that we merely obscure
these differences by arguing about differential effect-
iveness between roles. And, if there are important
differences within counseling and consulting roles,
the terms ought to be dropped from our vocabulary in
favor of more precise descriptions of specific pro-
cedures to be followed when helping specific behav-
ior change (p. 288).

Kranzler, who has a scholarly familiarigy with counseling
research, concludes that the orientatioé or approach to
‘ counseling is a determining factor in‘;/él/le outcocmes or goals
towards which the codnselor is workigg. |
The Global Approach
According to Faust (1966), "Global counseling is'designed.

not so much to treat disordered, perplexed, unproductive

children as it is to assist other school personnel in building
a new world for children’in which disorder and disease have
little opportunity to originate and flourish (p. 4)."

The Global approach to counseling is the second school
of thought that has done some résearch in the elementary
school setting. A study using this approach to counseling
was carried out by Batdorf and McDougall (1968). Their

" purpose was to evaluate the global avproach to counseling.

In this study the counselors worked with groups of teachers,

El{l{c Y . —25’- 28
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‘ followed by work with individual teachers and groups of child-
A ren or individual children. The null hypothesis predicted
no significant differences bethen control and experimental
N \ . groups in t=rms of: (1) global counseling's effect in
\\ . making teachers less aurhoritative in their atfitudes;

A \\\ . . .
. () global counseling's effect in increasing congruence
\, ~

\pet@een pupils' perceived and ideal of self-image; and (3)

.

aﬁ§\sy3tematic relationship between teacher attitude changes
ahd phgii\seif-ideal, self-concept changes in fourth, fifth
and si#éh\gra?e classrooms. There was no significance
found with e'g\a\rd to this study.
\ | A further\eurvey was carried out by Usitalo (1967) at
the same elementary schools cited above where the global
. approach to cqunselinq was employed. At the end of the year;
a forty-seven item questidnpaire was completed by the teachers.
The teachers were asked to\aéree or disagree with statements
concerning their own acceptahge\oﬁ the counselor, the degree

RS
of counselor acceptance percelved in other staff members,

‘ N

and what were the appropriate roles for the counselor. Over
eighty percent of the teachers agreed that global counseling
was of value to individual pupils and grours of pupils.

Over seventy-four percent agreed tht global counseling

was beneficial to the professional staff. Tﬁere\were no

statistical results included in this study as Usitalo .

explained in his conclusion, "Unfortunately, there is no

way of knowing if this percentage of agreewent and favérabie
\\

L] - a - \
‘ disposition toward global counseling was statistically
N
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significant since no sampling of attidues in the area was
done prior to the start of the)project (é. 7."

The "no significant difference" result found in this
global approach to counseling study may have been a result
of generalized recommendations given to the teachers. The
findings may not ha;e been significant since specific.pro~
cedures fgr dealing with specific behavior were not outlined

N

for the teaching staff.

The Behaviorist Approach

The third orientation to counseling which has generated
a significant amount of research is that of the behaviorists.
While most behavioristic studies deal with behavior chénge
in children in various settings, there are at least three
studies reported that deal specifically with elementary
school counseling.

In a study done by Hansen, Niland and Zani (1969),
the effectiveness of model rejnforcement and reinforcement
group counseling with elementary school children using
sociometric status as a criterion was evaluated. Eighteen
low sociometric students experienced éounseiing in groups
with sociometric stars. These stars were incluéed in the
groups as models (six groups),’ eighteen others experienced
group counseling in a group composed of low sociometri&&
students but no stars (three groups); and a control grouﬁ
et for an activity period. The findings indicated that
low sociometric students in the model reinforcement groups

with sociometric stars made significantly more gain in
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social acceptance than either those receiving counseling with
other students of low sociometric status without sociometric
stars present or the control group.
= These results seemed to indicate homoganopé aroups o£
low sociometric students were not beneficial, because the
students in these groups had no role figures after which to
model. hAs mentioned befoure, this might be one of the reasons
most of the studies cited previously py client-centered’ .
counselors were ineffective. Almost all of their groups
were homogenous with regard to their make-up.
Another study representing the behaviorists' dchool was
carried out by Barclay (1966). The purpose of this, study
was to determine whether specific treatment procedures used
‘ by school psychology interns could effect changes in criterion
of social acceptance and dimensions of attitudes relating
to environmental "press", peers, and authority figures.,
Differential treatments included planned intervention in one
class, selective reinforcement proceddLes in a second class,
and the change of teacher in a third. Planned intervention
resulted in a number of significant changes in pre- and
post-test scores for the group. The result§ of the study
suggest that strategies of planned intervention ?n elementary
school classrooms can result in more favorable attitudinal
. , "
stances on the part of elementary school children.
The sigﬁificant results reported by this study support
Kranzler's (1969) observation that specific recommendations
. made to the teacher help bring about behavinr change more

Y
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successfully.

In a study using a form of behavior modification in
working with emotionally disturbed elementary school child-
ren, Bruse (1967) found the methods that he employed to be
of questionable value. The study was designed to deter-
mine the effect of special class, group work, and individual
case work methodi\based upon a behavioral design.of meeting
the needs of these students. The author's conclusion was
that all of the above methods were of questionable value.
Bruse recommended that:

1

Additional research should be conducted into the
effects that different methods of intervention have
upon modifying the behavior of emotionally disturbed
children in public schools. Research needs to be done
in the area of differential diagnosis of behavior
problems. Effective treatment plans must then be
devetoped which have a sound conceptual basis within
the total psycho-educational experience provided by
the public schools (p. 2133a).

It appearsl:hat the author of the above study did not
carry out teach consultation as specifically as the other
behaviorists. The recommendations given to teachers and/or
students were of a general nature. This might have been a

factor in the "questionable value" conclusion.

The Adlerian Approach

Proponents of the Adlerian school of thought have re-
ported very little research to substantiate its approach.
Whét has been done, however, demonstrates that the methods
employed have resulted rather generally in positive changes
for counseled students and/or attitudinal changes on the
part of parents.

_20- 99
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In a study carried out by Stormer (1966), it was found
}hat significant results were obtair~d by working with parents
and teachers of selected students as well as with the students.
Although the researcher admitted the study had some obvious
weaknesses, he also was able to measure significant changes
in attitudes and behavior. Pre- and post-testing with a
behavior and attitude inventory revealed much healthier
attitudes and behaviors around home, less conflict and
anxieties, more responsibility taken on part of the child,
a better claésroomtatmosphere, and a development of self
respect and confidence. This is a refreshing change from
the earlier studies cited, with their lack of positive

\
findings.
A

Some obvious flaws existed in this study. As Stormer
commented:

It became very difficult to achieve significance

on many of the test items due to contamination of

the design. This evolved in selection of the con-

trol groups. It happendd@ in the random selection

of experimental and control groups that some of

the students in the control group were in the class-

room of teachers involved in the program. Many of

the suggestions and techniques discussed in the

teacher's seminar were tried on the whole class, thus

control students also gained irndirectly from the

teacher's participation (p. 71;

In this study it was obvious that the statistical
design had loopholes. In fact, testing for the changes
observed were not adequately incorporated into the original

,

design.

Sonstegard (1962) tested the hypothesis that behavioral

correction, in this case overcoming of non-learning, could

-
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be effected through changing the parents' faculty relation-

ships with their children. The pre- and post-tests used

"were the reading tests of the Jowa Test of Basic Skills.

The experimental group of six students was counseled thirty
minutes per weekifnd the parents of these children attended
group counseling sessions for one hour rer week. This pro-
\gram was continued throughout one full acédemic year. There
r

were significant gains in the reading progress of the exper-

imental group in contrast to the control group. In conclusion

tc the study the author stated:

The inferences to be drawn from the data should be

considered tentative and indicative rather than con-
clusive, because of the size of the sample. However,

the growth made by the pupils in the experimental

group as individuals and growth as conpared to that

of the comparison group during the year in which

the experimental subjects experienced group counsel-

ing, and the observed changes of attitude of these
children, would seem to warrant the generalization
that the methcd described has merit as a means of
helping underachievers to live successfully in
school (p. 2). '

Sonstegard's (1962) study did not include a Hawthorne

effect group. It is possible that the students of the

experimental group improved significantly only because theyl

were involved in the study. One might leo question his

sample as being too small, as only six students were involved

in the study.

Hillman (1968), implementing an Adlerian model, revorted

the results of a questionnaire given to parents and teachers

that had attented a teacher-parent education center in

Federal way, Washington. While a questionnaire type of

34
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evaluation is certainly suspect, ‘it is“nteresting to note
that all of 'the parents aqd teachers {nvolved in the program
reported in varying degfées that they felt the center was
effective. Both groups almost unanimously reported varying
degrees of positive &hange in the children attributed to the
u§e of new methods learned at the center.

The success of these studies is likely a result of
several factors. 1n all of these Adlerian-oriented stupies,
the counselor.was working with at least one of the two[sign-
ificant adults in the child's 1life. This is a basic opera-
tional tenet\wﬁich most Adlerians implement.

Success of these studies might also be attributed to
the techniques Adlerian counselors employ#}. Recommendations
they made to help parents, teachers and children deal more
effectively with each other were very specific. Assisting,
students in becoming aware of the purposes for %heir behavior

[
might have been influential in helping them seek alternate

.

ways of behaving both in the classroom and home. ,

In the process of setting up this study, this author
att?mpted to attend to the limitations and questions raised
about the previous research cited in this chapter. In many
of the other studies cited the counselors counseled with
cnly the children, or only the teachers, or only the parﬁnts.
In this study the author worked with all three groupgl The
permissiveness allowed in the counseling sessions described
in some of the previous studies probably did not help the

children's relationship in the class. This study was based

35
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on a democratic philosophy of mutual respect. The atmosphere
in the classroom during grcup discussions and in small group
counseling with the studénts was nct permissivel Ground
rules were set up by the group with the leadergpip of the
counselor, and all members of class and small groups were
expected to cwoperate within these limits. Therefore, the

N\

children were not exposed to an artificial setting of per- >
missiveness and then expected to return to a strd7

ctured
classroom. A furthgr limitation of the other studies was
that many recommendations were too general. 1In this study
the' author attempted to make svecific recommendations to
parents, té%chexs and children. Helping the students, parents
and teachers see the purpose for children's behavior is an
approach that seems to be unique to Fhe Adlerian model.

The counselor in this study employed this technique extensively.

Summary "y,
A review of the literature suggests :hat there has been

a great deal written concerning the need for and/or role and i
function of the elementary school counseling program, but |
research into the results of the work of counselqrs seem {
inconclusive. The studies reviewed reoresent some of the ) ;
work done in evaluating the skills of counselors using Y ‘
different theoretical mcdéls.

The literature suggests that there have been very few

» |

s

studies with significant results in changing behaviors or

self-concepts of children in elementary schocls. The )
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Rogerian schcol has by far been the most researched, but it

also demonstrates the least significant results. Questions
raised as to why this might have S;eh the case deal with lack
of specific suggestions, failure to include significant
adults in the counseling ﬁrocess,'Br faulty research desigp:

The Global approach, in some respects a non-theoretical
model, 'also lacked significant results\/léheir concern in
working more with the significant adults in the child's’ life,
which seems to be a major premise upon which this model is
based, demonstrates that just workihg with parents is not
sufficient. A model that can bring about significant changes
in the p;;ents' and teachers' behavior toward the child might
need to be incorporated into this approach.

The Behaviorists, who have done a great deal of research
in changing behavior, have done very little in specifically
working within the elementary school system. However, in the
studies reviewed in this chapter some significant results
were obtained. . .

Proponents of thé Adlerian school have done very little
research to substantiate claims that positive behavior change
can take place through counseling uvsing their model. The
few studies, carried out have shown significance, “ut more
sophisticated studies are needed before the efficacy of the

Adlerian model for use in the elementary school counseling

\ .
program can be ascertained.
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: <; A. EVALUATION OF STUDY GROUP EFFECTIVENESS QUESTIONNAIRE
N
) * The 112 staff members and parents who were involved in
ﬁ

VI. EVALUATING RESULTS ]
9
~ the study group wWere asked to fill out a mid-term evaluation
as well as a final one. Some adjustments in the plans for
conducting the study group were made after the mid-term N
evaluations.’' (See dhestionnaire in Appendix)
Forty-eight @embers of the group rated the overall
impression of the valu; of the grogg study as excsllent;
forty-eight rated it gpod; and only 12 =alled it fair. The
great majority of them felt that their time had been well

spent and that the study group had been effective. Some ,

|
participants thought that understanding family constellations 1
had bxouéht about Ehanges in their family living. They indt- | 1
cated that there was less noise at home after taking part in
the study group. Family members starté& to think before /
arguing. ,Others'said that their children took a greater
part in liousehold work than before. f
The majority of participants expressed no disappointment ;
about the sessions; however, those who did respond to.this
q?uestion complained aboﬂt the slowness of discussions and the

need for more group leaders.

The fourth gquestion on the guestionnaire asked for
suggestions for improvement of future aroups and %’ven '
¢
different suggestions were made. Most of these suggestions
\

)
‘ could be satisfied by allowing the study group to begin in 3

the fall rather than the winter and continue until June.
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Some people felt school psychologists and counselors should be . :

invited to certain sesgions.

Question number five regarding the desire to participate
in another group study or a follaw-up was overwhelmingly
favorable with only 12 negetive resepnses. Also, the tally »
was affirmative as to recommending the group study idea to
others. Only four of the responses were ne€gative.

Another question was related to the adequacy of the basic
materials and all answers were affirmative. Other sugéestiens
offered by the staff and parent members of the group included(
the following: 1. holding the meetings in private homes
rather than schools; 2. showing movies on family counseling:
3. following-up with participants on new approaches they tried

. in class; and 4. setting up definite criteria for screening

leaders. .

B. PRINCIPALS' EVALUATION OF TEACHER STUDY GROUP EFFECTIVENESS

The first question on the principals' questionnaire {(see
Questionnaire in Appendix) is concerned with any changes that
are observed in the classroom behavior of teachers who have
been in the study group. The princinals felt that being in
the group helped some teachers to realize why they were having
conflicts with certain students and caused them to adjuit their
behavior. Ir general the group study seeined to piomote a more
reldxed feeling among teachers and a greater degree of self-

confidence. Control was better in <lassrooms as well as on

the playground. The teachers in the study group made greater

39
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vee of logical consequences and listened more to the children. l
|
|
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A greater degree of choice for the children was offered by
teachers who participated in the group. Some form of earn:d
time was used by all the teachers wh¢ were in the study
group. These teachers made use of contracts and positive
reinforcement. They paid more attention to changing behavior
pattern-~ éo allow for individual difference in chil&ren. ﬂ

The second question asked about ccoveration and communi-
cation among teachers who wer; in the study group and most
principals felt tha“ staf€f Teetings vwere pore open and there
was more discussion of mutual problems. These teachers spent
more time together after school and also sharad ideas with :
less experienced teachers. They appeared to be more honest
and open with the pringipals. On the whole the interaction
between the staff memgiis was ext;emely gsod. |

Question number three referred to the de;reé of sulf-
confiadernce shown by those teachersfkho were in the study

group. Principals felt they were ahout the same or more ¢

self-confident. They agreed that these teacher; were more
willing to experiment with students on behavior modification.
Rather than send the problem children to the office, these
teachers tried to handle them within the classroom with some
degree of success.. The teachers used encouragement more in
handling difficult children.

The principals felt that the teachers who had been in
the study group were able to develop more positive relation-
ships between parents ;nd teacher. Parent-conference week

‘

secemed to be more successful. Some teachers veferred to
. .
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family constellations when talking to parents and tried to
‘ -show the child's behavior from the way in which the child
R perceives it. Some teachérs explained Dreikurs techniques.

in hopes that it would be used at home.

Question' number five asked about the frequency of
referral of children by teach;rs to the office of the principal
for d%sciplinary action, and some principals noticed no diff-
erencé‘whilé others said there were less referrals. This
questionnaire could be researéhed further at a later date.

Question number six referred to the number of times
children ;ere sent to the prihcipal‘s office for cémmendation,
and some principals noticed no difference while others said
there were more after the study group occurred.

‘ Question number seven asked principals whether activities
that were learned in the stﬁdy group were put to use by the
participants. The principals felt that about half of those
teachers made use of the class meeting idea to good advantage.
They felt that many of t§e teachers used letters of encourage-
ment consistently and effectively while cthers said there
wasn't enough tiﬁe for employing this activity. Most partici-
bants made use of the family constellation idea'and discussed
it frequently with students. A few teachers made excellent
progress iﬂ using logical consequences in the classroom.

. Question number eight concerned encodraging other
teachers to participate in such a group study. Principals

felt that this could best be accomplished by letting those

. teachers who had taken part in a study group talk to other
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teachers. Also principals might permit part of the staff
meeting time for study groups. It was agreed '‘'that principals
should do all they can to encourage teachers to make use of

what is learned in the study groups.

C. INVENTORY OF SELECTED STUDENT BEHAVIORS

The Inventory of Selected Student Behaviors was adminis-

tered to parents ang staff after 14 study group sessions were
completed. Among the multiple choices for each question, there
i; one answer that is clearly Adlerian. The first section
presented a description of a family constellation and then
followed up with eleven multiple choice questions. The
second section described another family constellation by pre- ‘
senting a teacher's report and a parent's report on the child-
ren involved. There are ten questions on this section. The
third section describes a selected setting and then asks
twenty-nine questions about behayior within that set;ing.
The test scores ranged between 30 out of 50 and 45 out
of 50. Previous teacher and parent recommendations to
continue study group participation this fall'may be justified
by the wide range of scores on the "Selected Behavior" Inventory.
Such a continuation stﬁdy could very easily emphasize case
studies of applying Adlerian techniques to selected situations.
As the preceding table indicates, scores were of a wide
range 6n all tests. ©On the éverage the parents showed nore

variation and understanding of how this model of child behavior

may be applied in homé and school situations. Teachers also

showed understanding of the application of the model and interest
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in continuing their study group.

D. BEHAVIOR CONCEPTS INVENTORY

The results of the Behavior Concepts Inventory are

indicated on chart 1.0. This inventory measures basic under-
standing of the Adlerian model components (See Appendix for
Inventory Questionnaire).

The staff ceemed td grasp a greater understanding of
the model sooner than the parents. Althcugh there was a
wide range of scores on both pre- and post inventories, this
did not seem to discourage the enthusiasm of both parents
and staff of both school districts to recommend continuation

of study groups for the 1974-75 school year.

Chart 1.0 Behavior Concepts Inventory: Education Model
w
PARENTS STAFF
Pre : Post Pre { Post

Frequency T3 - 14 10 - 34 5= 191 13 - 36

{ )

H 1 .
Mean 9 : 23 14 !} 29 s

1 ' b ‘ |

H , i
Total No. of. 36 : 36 36 { 36
Questions : :

1 1
Chart 2.0 . Inventory of Selected Student Behaviors

PARENTS . -
Pre Post
Mean 22 ks
Total No.
of 50 50

Questions
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EXPENDITURE BUDGET

Books (120)

Manuals (12)

.

Discussion Group Packets

In-Service and Demonstration
Honorariums

N

University Course Credit
Impact to the District for
Salary Increments

Leadership Training

Film Rental

Refreshments

TOTAL

$ 750.00
30. 00

95, 00

350. 00

1, 792. 00
100. 00
75.00

350.00

$3, 542.00




DEST COPY AVAILABLE

Behavior Concepts Inventorys:
Education Modecl

I know you can do better," is an cxample of discourage-

ment lbeccause it

[}

Jmplicse pressuring and pushing the child.
Implics a lack of faith in the child.
Implies a standard of conduct. ' ;

Implies that a child's cgo-strength is dependent
upon the teacher.

The purpose for seemingly "good" behavior of the active-
constructive child may be:

1.

2‘

3‘

4.

Fear or respect for the established social order.
Self-clcovation and self-importance.

Regard for or devotion to others.

Elfective participation in social-living.

Inadaquacy in the basic study skills is usually an
expression of the child's:

Discouragement .and disbelief in his own abilities.

Unreadiness for the classroom.

Organ inferiority when compared to a favored sibling.

Failure to realize an effective teacher-pupil
relationship. .




Lf{fcctive

use of group influences upon a cirild 1is

dcpcndent on:

1.

2.

3.

4.

Intclliaent application of reward-punishment.
, - . ‘ I3 . 13 ')
Just and impartial application of group rules,

Group préssure operating equally on all children.

fCarefully structured group situations.

purposcs of the child's behavior arc more understandable

when stated in terms of:

1.

2.

3.

4.

Discouragement and feelings of frustration

Past influences.
Prcsent goals.

Past behavior.
Present conseqguences.

arise from:

1. ‘Zntra-personal conflicts. - .

.2. External forces and pressures.

3. Biological limitations.

4, DPerccived iﬁadcqﬁacy. ‘ '
Misconcevtion of position in a socialagroup usually
lcads.to: ‘

1.. An intra-personal conflict.

2. Continued faulty approacﬁes.

3. q&ilizafion of defense mechanisms.

4. Distrust of abilities.

P
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In a family of six children, the greatest differences in
character, temperament, and interest may develop between

the: ‘
Firsgt and last child.

Last tvio children.

First two children.

Middle twc chilérea.

when cncountering difficulty in relatienships with

childrer, it is inpeorative that we, first:

1. Follow our natural inclinations and initial
impulses. . j

Cenfront the child with the disruptive,
unacceptaidie nature of his behavior.

L]
Allow the child additional freedom of expression
until he becemes cognizant of his motives.

4. Seck some unders:anding of oux role in the
difficulties.

The dynamics of a child's behavior can generally be
recognized: -

1. In the various attcntion getting behaviors
utilized by the child.
In those unpleasan: by-products of the situation,
like humiliation ond shamc.

By the effect it has on adults.

By close scrutiny of environmental factors
pressing upon the child.




11.

\ 32,

13.

14,

The most successful way tc change a student's bad
habit is:

1. 7o point out the consequences if he continues.
2. To teach thé child a better habit.
3. To allow the consequences to affect him,

4. To ask him to cease his habit, so he will know
you disapprove.

Which is the HOST important advantage of a group
discussion: %

1. To enable the tcacner to obtain information
about children.

’

,2. To cnable the teacher to .earn about children's

attitudes.

3. 7o ecnable the teacher to aid children in under-~
standing themselves,

4. To enable the teacher to explain school matters

and gain the class's support.

The most common alliances formed by children in a fouy-
child family are:

1. 1 and 2 vs. 3 and 4.

2. ) and 3 vs. 2 and 4.

and 4 vs. 2 and 3.

4. 1, 2, 3, vs. 4.

Bchavior can best be understood as:
1. A cause and effect relationship.

2. A goal directed relationship.




4.

™~ 15‘

)]

-

2.

3.

4.

-5-

A many causal relationshiﬁ.

. A result of drives and needs.

\Wthich of the following BEST answers the question of
heredity vexrsus environment in affecting behavior:

Bchavior is affccted mostly by heredity.
Environmant accounts for most behavior.

Behavior is the. interaction of heredity and
environment.

Interprciation of heredity and environment affects
behavior.

16. Logical ccnsequences imply the use of:

. 1.

2.

® . .

4.

17. “In

18. 1In
as

Jerbal comnands.

Reprimands.

Result of act;ons.

Unalterqd situations. .

a family.of four children, which child may be spoiled:
first.

The

The second.

The third.

The fourth.

a family of four childrer, which child.usually acts
if he had to make up for lost time: |

The first.

The second.

The third. ~ ,
The fourth.

- 55




19. If the teacher feels the situation is hopeless and the ‘
child beyond help, the child's goal is probably: '

1. RAttention getting.
2. Power.

3. Revenge.

4. Assuned cisability.

20, If a teacher is hurt by the child's actions, the goal
- is probably:

1. Attention getting.
2. Powery.
3. Revenge.
4. hssumed disability.
21. Thc goal associated with a child who feels di«liked, ’
abused, and hurt is: '
1. Attentio; getting.
2. Power.
3. Revenge.
4. Assumed disability.
22. A chilcé operating toward the goal of power might say:
L. "Sce mc, I'm standing up."”
2. "I'n tirxed of sitting.”

3. "Help me stand up."

4. "You can't make me sit down."

Ee




23. A child operating toward the goal of revenge might
say:

1. "You can't ‘make me sit down, you old scarecrow,”
2. “"See me, I'm standing up."
3. "Help me staﬁd~up."
4. "You can't make me sit down."

2?. Attention getting behavior:

1. Occurs when &the child ‘is convinced that he is
a failure.

2. Is the same as revenga. .
3. Usually ‘causes a child to hurtFOthers.
4. May Dbe manifested igia child wbo plays dumb.
25. A proper relzticnship between te;cher and pupil:
1. Requires mutual respect and trust. .
2. 1Is related to the basic rules of cooperation.
3. Is embedded in a clear concept of arder.
4. All of therae, . ’
26. Logical consequences deal with:
1. The child's goals.
2. The action of the teacher's first impulse.

3. The situation. '

4. The outcomec.
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27.

1.

2.

28.

1.

The use of punishment:

Is an cffective means of control.

Hinders the perception of the situation by the
child.

Can occur naturally in a situation.

Deveclops pdwers of resistance and defiance
in the child.

Punishment and reward:

~

Are useful in a democratic setting.
Belong properly in an autocratic setting.
Are useful in a competitive setting.

Are corrupting influences regardless of the
setting.

BEST way to help a discouraged child is to:

Give up trying to encourage him.

Stop believing in his helplessness.
Try to convince him of his capabilities.
Get him to become aware of his ability.

teacher can avoid a power struggle by:

Giving the child the attention he needs.

Allowing the child to talk about his need for

attention.

Allowing the child time- to reassure himself that
he is loved.

Disengagirc from the situation.

5§
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34,

A

We arce prepared to offer guidance to the child;
1. When we know our feelings for the child.
2. When we discern wha'. the child feels for us.

3. When we understand the cause of the child's
behavior.

4. When we become awarc of the interactional
patterns.

Mistaken goals result from:

1. The child's intra-personal conflicts..

2. The child's driving forces.

3. The child's misperceiving of situations.

4. The interaction of heredity and environment.

The significance of birth order:

1. Is the determination of the child's personality,
2. Dcpends upon what the child makes of it.

3. Is un unknown factor in personality development.
4. Is not a factor in the developmentfff personality.

The child who' is born five years after/ the first children
often develops traits of the:

1. oOnly chilq.
2. First child.

3. Sccond child.

4. Thirg child.

ty
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35. When assisting children in social adjustment and

academic progress, one of the teacher's goals is to:
]

1. Bring the child to participate and function
with concern for the group.

2. Bring to bcar her more meaningful experiences.
3. Beat the child at his own game.

4. Provide the child with an opportunity to gain'
easy triumphs,

36. Psychoicgical isclosures and interpretations are
cffective if they are confined to:

1. Precsent attitudes and immediate purposes.
2. Original development and decp-seated conflicts.

3. Life-style patterns,

4. The causcs of specific behavior.
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Inventory of Selected Student Behaviors

Instructions
This bocklet gives an opportunity to determine what you currently think
oh feel about selectsd student beheaviocs.

After you have read eaclh case study or situation, answer the questions

by marking the answer that best indicates what you think, feel or believe.
Do not spend a lot of time .ci any one question. Carefully read and
answer each question. If ycu are not sure of the answer make the "BEST"
guess. YOUR SCORE WILL EQUAL THE NUMBER OF ITEMS RIGHT. Make
sure you answer all of the questions by marking your answer on the answer
sheet, then quickly go on to the next question.

\ ’

PRINT YOUR NAME ON THE ANSWER SHEET

DO NOT PUT YOUR NAME ON THIS BOOKLET

MARK:7HE SPACE ON THE ANSWEIR SHEEY THAT INDICATES YOUR BEST
ANSWER__ "

4
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Family Inventory

Pait I--A Family Constellation

Father - age 44 - college graduate - successful salesman - golfer

Mother - age 42 - high schonl graduate - housewife since birth of first
child - outctanding golfer

Anne - age 10

Betty - age 8

Description of Children's Behavior

Anne, in 5th grade, earns eXcellent grades and does very well in
school. She is responsible and turns in requested classroom work., At
times, Anne's need for approval or reassurance that completed tasks are
correct annoys the teacheir. More than the usual amount of effort i{s spent
on her regular assignments. Anne also requires a great deal of time to
complete school projects and homcwork. It has been observed that class
peer relationships seem ddequate, but Anne will only sit with two special
friends. If these friends are seated elsewhere, she has been observed to
be upset. A younger sister, Betty, is in another room at school. Often
Anne walks by to check with the teacher on how the sister is doing.

Betty, in the 2nd grade, is an average student. The teacher feels that
she could do much batter. Grades would improve if assignments were
turned in on time an< if the bavers were not so messy, Betty is an attrac-
tive and appealing student who enjoys being with Peers., Teachers have
often commented that she is "cute" because of very comical expressions
and remarks’. If it is time for arithmetic, Betty is always the last stude:nt
to get out a book, Paper and pencil. This is after the teacher has drummed
fingers, patted a foot, reprimanded several times and finally given an abso-
lute command o Betty. On the playground she has cried and pouted when
thinds did not go her way. Usually Betty manages to get friends to help
finish school work. However, tasks are given up easily and she manages
to involve the teacher in these assignments. At the beginning of school
the teacher was annoyed at this behavior. As the year has progressed,
the teacher was not only annoyed, but has felt challenged into making
Betty do her work. However, the teacher was.unable to get Betty to,
accept responsibility and has arranged a parent conference.

62
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r found that Anne is helpful around
s carc of her rcom as well as a pet horse, Gety.

at Anne must be the sister's keeper and is
She doas a good job of babysitting Betty
The conference also disclosed that Betty
seems to rarely accomplish anything without @ constant reminder. Often
late for meals, she i5 considered a finicky eater. Betty shows distaste
for many foaods apparently enjoyed by the older sister. Parents report

that Betty is often tnreatened. Beity is inclined to tattle on the older
sister. Since Betty cries often and easily, the mother and father feel that
this is employed in an attempt to arouse sympathy. Whenever Betty is
observed crying the Mother reporis that Betty "has an overactive temper"
and becomes incensced over apparently insignificant matters. Betty scldom
does household chores, as a result Anne usually will complete them for

her.

During -he conierence the teache

the house and take
However, at times it seems th
constantly reprimancing RBetty.
whenever Mor. is not at home.

1. What would you guess about the future for Anne?
1. Attended College, couldn't decide on a major, got married.

2. Graduates from col
3. Attended college, plans to join
4. Graduates from college in Art,

the Pecace Corps.
became an art teacher.

2. The ciffcrenczs in Anne and Betty's personality reflect:
1. Each child's heredity. /
2. The family consteliation. !
3.’ The family atmosphere.
4. The parental character structure.

3. Anne cspends an inordinate amount of time on school work due to her

striving:
1. For peartection.
2. To overcome an inferiority complex.

3. To be better than 'others.
4. For academic excellence.

4. Anne's peer relationships indicate:
1. A alck of psychosexual development.

2. An ego structure need.
3. A familial role displacement.
4. A lack of social intgrest. °

63

lege in Education, .became a science teacher.



ERIC

r
Full Tt Provided by ERIC.

10.

-

105

When Betty falls o conmniete an asslgrmen:, the teacher should
“Aake Detty 3l after schocl 2nd finish. )

Send th2 assygnmet nome aad get the parents to make her do it.
Ignnce the wely rioy ead Lol extinguish.

Give Betty & choic? thot Lo 2ppropriuie.

o W N -
e & v

.

. .

Wwhict: of th2 fotiowing wis! peip Dety develop responsibility?

1. Prelse her Sfonssanily on vhat g good girt she ig'or can be.

2. Utidize hes reidsds end t-laats in helping the teacher.

3. Give Batyy OPDOETVURLL 0S8 top s kinGg declslons ang commitments
ty bz clocs. .

4, Make sive she ‘s suntghod whon net doing what ‘s told.

petty's prescr L NAViCT I CIT 38 SOPEIIS o operate on the goal of:
1. Attertion. ‘ ‘ :
2. Powe-. ,
3. Reverge. .
4. Assumec dizability.
.
We know Dztty' = curemni .0al hreats?e the teacher feels:
1. urliated
2, Challenged.
3. Hurt.
4. Yrusiratna.

When encnuiiering Ajtficuitics in gatting Betty to do arithmetic, the

teacher shonuld:

1. Let davolopimient ¢SOy a: Fetvy's own pace and do not push.

2. Coufon Retty vith e secblem 5o that rresent behavior is dis-
covered as racceplelble.

3. Follcav ratural raipulse ana keep Retty aftéer school. “

4, Leawra Retty 2l tn exvrience the consequences.

We krow Anaz's cumant goa.‘/becau sc the teacher feels:
1. [Ioriteted.

2. Challenged.

3. Hurt,

A, Frustraledti.

Anne's oresant hohavio® in clacs appears to operaie on the goal of:
. Arienlion.

., Fower.

. Rhevence.

\, -Assumit M «,a"Mliv.

—

-GS I
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Family Inventory

Part 1I--A Family Constellation
Fath_ef - Joe Jones
Mother - Mary Jones
Jane 9, David 6, Sam 4, Angelica 2

Teacher's Report /

At school David is a "pest" wherever he sits. We seat two children
to each tabl~ in the classroom. David's seat has been changed several
times. He takes hisspailner's crayons. He bycaks the lead out of their
writing pencils. ' He marks on their writing papers. David has spit on
other children. By placing his feet in the aisle, David tries to trip
other children. I have also suspected that he was tryir? to trip me a
timé or two.

David is capable of doing second grade work. However, he evi~
dences this vory seldom. His pattern of school work is consistent--some-
times completed and *urned in, yet at other times incomplete and left'in
the desk.

David seems constantly on the move, although he doesn't leave
his seat. He shifts his feet. He moves his head from up to down on the
desk. He moves his chair. He drops something and picks it up. All
day long, this is David's day.

On :he playgronnd he wrestles and fights. David told me that he
could "whip" a third grader. '

Parent's Report

Wher Mr. and Mrs. lones came to school for the parent conference
at report card time, the parents stated that David teases Sam. They
feel this causes Sam to cry a good deal of the time. When David teases
Sam, the mother says he is scolded or punished. Yet David just keeps on
doing it. Sam is described by mother as a good little boy. He is quiet,
lovable, and cbedient. Jane, according to mother, is a good girl and
a good student. She always dresses neatly and keeps her room in "inspec-
tion order." Jane is "motherly" with the other kids but doesn't get along
well with David. David takes very good carc of the baby, even better
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13.

14,

1S.

-

In regard to Betty's pouting and crying, the teacher should: *

1. Comiort ne‘t/ until the crying stops, then inquire, "What is
the psoblem?

2. Ignore the bchavior and say nothing until a parent conference
can be arranaed.

3. Ignore the benavior at that iime and tali to Botty later.

4. Ignore the pehuvior and leter discuss with the class why chil-

dren cry and pout 1t school.

The best actior. when “ct}& has a temper tantrum is:

1. TFor the poreant. to lcave the scene, geing to another room with-
out commant,

2. for i(he parenits to'tell the child that misbehaving won't get her
anywherce,

3. For the parents tc send hey mrectly to bed. - ,

4. Pcr thz perents to let her have het way, refusing will make her
unstaple in the future.

Concerning Bettv's lack of accomplishment at home, one might
reccmmend that:
1. The parents ccntinue to remind her because she ls too young to

remcmber. el
2. ‘ine pareats withdrav from the conflict, be firm about what they
will do.

3. The parents uot place any demands upon & child in this stage of
groath and development.

4, The chilo be raught to do Jhings correctly the first time whether
she wrished®to or aot,

What weuld be ycur “ecommendation to the parents cancerning Anne's

reprimcnd ng the sisie?

1. Talk to /.an: end sa 't is wrong to talk like that to a sister,

2. Scold each time you hzar Anne reorimand the sister, so that
Anne wiil }inovw you disaprrove,

3. Ignore the reprimends and comment each time Anne says some-
thing positive about the sister. .

4, Ignore the ieprimancds, and send the girls outside to settle the
problem.
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. than Jane.
problems. All the children help her.

Angelica {s a good baby. She never seems to have any

What would you guess about the future for Angelica?

1.

W N

Attends college but can't decide on a major.

Graduates from college in Cducation, became a science tcnﬂhor.

Attends college, plans to join the Peace Corps.
Graduates from college, became an Art teacher.

What would you guess about the future for Sam?

1.
2.

3.

4.

Totally Incapable, unable to succeed.

Falrly gooa student, voted by senior class most likely to
succeed,

Did poorly in school, droppzd out of high school and became
an auto mechanic.

Completed high school and became a computer programmer.

One way David's teacher could alleviate his problems with other
children would be to:

1.
2.

3.

4.

ignore the behavior and later talk privately with David.'
Confront David with the problem everytime it occurs so he
becomes aware of what he Is doing.

Ignore the behavior and say nothing until a parent conference
can be amranged.

Igrore tne behavior and at some later time discuss with the
class how to help David.

What recommendation could you give the teacher regarding David's
fnconsistent school work ?

l.
2.
3.

4.

. Comment only on the acceptanle aspects of David's work.

Let David work a} his own pace and do not push.

Confront David with the problem so present behavior is dis-
covered as unacceptable,

Follow naturai impulse and keep David after school.

What recommendations would you make to the parents concerning
David's teasing of Sam?

1.

That mother take a more active part separating the two when-
aver Sam starts to cry.

That mother take a less active part and let them fight their
own fights,

That mother talk to David about his purpcses for provoking
Sam into crying.

That mother take a more active part giving additional love and
affection when David teases,
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What recommendation covld the teacher make to the parents

concerning David's benavios at home? .

1. Praise him coasiantly on what a good voy he is o7 can be.
. Utilize his interests ana talents in helping the family,

2
3. Give Dav.l opportunities for making decisions at home.
4. Make sure that he is runished when not doing what is told.
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22.

23.

24.

Situational Inventory

Part [IT--Selected Setting

Donald has been askead to finish his arithmetic bzfore working on an
art project. When the “eacher turned around, Donald was working

" on the art groject and the arithmetic was unfinished. The teacher-

told Donald to gzt back to his arithmetic, which he did begrudgingly.

After staring at his paper for a few minutes, Donald tore it up and

glared ai the teacher defiantly. At this point the teacher exploded,

grabbed Dcnald 2nd drAgged him to the principal's office. What

might have been a better way for the teacher to handle this situ-

ation?

1. Ignore the behavior and keep Donald after class.

2. Allow Donald to worl:. on the art project qnd stay after school

*  to finish the aritnmetic. :

3. Be firm with Donald letting him know that he cannot get away
with this behavior.

4. In the beginning, give Donald an appropriate cholce regarding
his behavior.

Donald's behavior could be explained by the following:

1. The teacher's insistence caused Donald to rebzl.

2. Donald's conflict with the teacher was based on a lack of
understanding.

3. Donald perceived the teacher as forcing comp‘li;ance which
resulted in a power struggle. -

ey

Jerry has been chronically late to school for the past two years.

E;ach time there is a plausible reason, such as Mothsr didn't

awaken him or his sjster made him get in 2 fight. One morning he

saw th2 teacher in the hall ana said smilingly, "Well, I'm late

again." The teacher should: S .

1. Say or do nothing about his being late, but ask that the work
that was missed b=z completed.

,. 2.. 'Take some of the fun out of being late by giving him a gdbod
\

talking to upén arrival in the classroom.
3. Call the mother and ask her to see that Jerry gets to school on
. time. ) ) '
4. Refuse him permission to enter the classroom late without a
written excuse.
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26.
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28.

Unlike his brother, Larry is one of the most discussed boys in the
teacher's lounge. His reputation seems to have developed from the
outstanding ability to create pandemonium in the classroom, thrown
ing erasers and chalk oi arguiny and fighting with smaller boys.
One explanation o:r Lany’s bzkavior could be:

1. Larry's need for attzntion and recognition causes him to create
pandemonium in the class. ' .

2. larry demonatrates thai the most important thing is to be
powerful And us~23 this to gain peer recognition.

3. Larmry is striving for significance, by ba2ing the best at being
worst, thercby gaining special recognition. -

4. Larry is striving for peer recognition and uses immature bechavior

to gain acceptance.

.

Victor does not participate in class. He deliberately isolates him-
self from the group and the class feels sorry for him. The best
way for the teacher to handle this situation would be to:

1. Appoint Victor chairman of a class project so he will gain social
skills.
2. Ignore Victor's behevior and allov’ peer pressure to operate.
3. Allow Victor to b2 himself and provide reassurance and under-
" standing at appropridie times.
4. Provide specific opportunities for Victor to participate in class-

Betty, in the sixtn grade, doas

room responsibiiitics.

all sorts of "cute" things in class.

‘The teacher and the class enjoy Betty's quips, jokes, and stories.
An explanatxon of Betty's behavior could be:

D W N -

Dickie, a poor student, :s
He is frequently absent 2nd oaly comes
brings him.

Betty "uszs” ihis bzhevior to gain acceptance in the group.
Betty's behavior is 20 gain special attention from the teacher.
Betty fecls & need o deronsirate her dramatic ability.

Betty's bchavmr demonstrates that she has developed a strong
self zoncept.

an asthmatic child in the second grade.
to school when his mother

Hie rarely Joes school work and cries’ or whines. One

exp'anation cf Dickie's behavior could be:

1. An overprotective mother has caused Dickie to. feel helpless
and fnadequaie.

2. Dickiefeelsincapable of parctc.*pating normally in class be-
cause of pcor school attencance. '

3. Dickie's inzaeanacy is & result of the asthmatic gondition and

mother's overproteciion.
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30.

31.

32.

33.

" to:

4. Dickie perceives himself as being inferior and inadequate,
therefore, uses illness in a compensatory mannsr.

Mary's teacher bought a globe and placed it in the classroom. Mary

didn't like the globe. She punched holes in it with a pencil. Ths

teachr found oui, repaired it, put it back, and talked to Mary.

Mary punched holes in the globe again. This hurt her teacher very mu

much. The apparent goal in Mary's behavior is:

1. Attention geiting.

2 Power. y

3. Revenge.

4. Assumed disability. .

Since the globe was broken’, Mary should have been allowed to:

1. Pay for it out of her allowance or earn the money to repair the
globe.

2. Notify the parents of her deed and let them handle it.

3. Write a theme about the care of globes and repair it.

4. Come in after school and repair the globe.

The first step in establishing a good _relationship with a class
requires:

1. Democratic rules and procedures.

2. An understanding of each child.

3. Mutual respect. ' .
4. Establishment of mutual expectancies.

Three children are constantiy competing with each other for grades,

special privileges, and the teacher's attention. The first step for

the teacher is to:

1., Become uninvolved,. ignore the competition, and demands for
attention. "

2, Overlook the competitive spirit by pretending not to hear the
arguments. '

3. Try harder to treat each one of them equally.

4. Take time to axplain that each shom'.\ld respect another's rights.

The teacher has noticed that several children forget to bring pencils
to class and constantly borrow from her. The best solution would be

1.” Ignore the requests to borrow pencils and being the lesson.
2. Allow the children to borrow pencils from their classmates.
3. Sned the children to their lockers to obtain a pencil.

4. Loan the student a péncil after collateral has been obtained.

gl
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35.

36.

37.

A teacher can develop appropriate interpersonal relationships in a
class by:

1. Preparing a unit on personality development.

2. Conducting classroom discussions.

3. Making allowances for individual differences.

4. Treating each child equally. o

At the beginning of the vieek, the teacher allowed the students to

choose the jobs they wanted. Charlic volunteered to erase.the

chalkboards each day arter schooi. After two days, Charlie

ann~unced he would rathar have another job. Tha teagher should:

.. Allow Charlie to irade jobs withh someonz else.

2. Undarstand Cheriiz's nzed Zor variety and give him another
job. .

3. Say nothing to Charlie and refuse to write on-the chalkboard
until it is erased.

4. Tell Chaerlie that he must erase the chalkboard becuase it is
his responsibility.

Richard has a poor self concept and feel‘s hz does everything wrong.

In order to help Richard. the teacher could:

1. Ignoce all the wioag things Richard does.

2. Allow Richard to help children in another class.

3. Reassure Richard that he is valusble and important.

4. Praise Richard when he does something right.

Eight-year-old Kevin was noisilv playing with toy magnets during

spelling. Upon being told to stop he put the magnets away. A few

minutes later ne bzgan playing with the magnets again.

1. Kevin is seeking attention. The teacher should take the magnets
away. .

2. The teacher should give Kevin the choice of putting the magnets
away cr giving them to her until the end of the day..

3. Kevin's magnets should be lgnored. He should be.asked kindly
to get started on his work.

4. Kevin should be reprimanded. YThat will satisfy'a desire for

. attentior arnd he will quit bothering others.

L]
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39.

40.
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After being reprimanded for wiispering to her neighbor, Connie

systcmatically pulled everything out of every drawer in teacher's

desk. When teacher saw the mess she sat down and cried at the

thought of putting everything back. What is the best explanation of

Connie's bzhavior’

1. Connie was getting revenge on the teacher.

2. Connie was making a desperate attempt for more of teacher's
attention.

3. Connle was showing teacher that she could ba boss.

4. We need more evidence before drewing conclusions about
Connle's hehavior. '

Ten-ycar-old Miguei does not own a bicycle. Often he stgals a

bicycle {from school in spite of repcafed scoldings and threats from

parents, police, and scnool officiels. Miguel hides the stolen

bicycles in his back yard. An effective means to deal with this

behavicr would be to:

1. Expel Miguel from school.

2. Put Micuel in charge of a committee to work on preventing
bicycle theifts. .

3. Recommend that Miguel have professional counseling.

4, Get a service club to donate a bicycle ior Miguel.

Teacher said, "Petcr, this if the tenth time I've told you to pick

up these bocks.” Peter said, "No, I won't!" With that, the

teachcr scolded Peter, put him in the cornzr, and picked up the bocks.

1. Teacher demonstrated that the mest important thing is to bz
powerful.

2. Teacher demonsirated that the next time Peter had better pick
up the books when told.

3. The teacher cemonstrated who is boss, and that Peter must do
some*thing when told.

4. The teacher cemonstrated that she will not aive Peter undue
attention. .

Karen was quietly doing har school work while teacher was visiting
with a guest. When Karen began making noise, the teacher asked
her to stop and Karen complied. However, ina few minutes teacher
had to ask Karer. again to be quiet. It appears that Karen's goal is:
1. Power.

2. Revenge.

3. Attention getting.

4, Assumed dizability.

73 ,




42.

43.

44,

45,

Every day Lupe, age nine, nolds the class up by walking very

slowly and stenping along the way to get. drinks. The teacher has

tired scolding, but has no-iced no improvement. What should the

teacher do now?

1. Appoint one of the gocd children to see that Lupe gets to the
room with the rest of the group.

2.  Walk back o the room with tke rest of the class and begin the
next activity.

3. Tell Lupe inat the next time the class is held up she will miss
recess the next day, and then follow through.

4. Don't taik about it any more since Lupe already knows that the
class has oeen tnconvenienced. Just walk behind so that she
can be huitried along without using words.

You have a child in class who does nct work. You feel that you "do
not kncw what to do" and that "everything has been tried, The
child's goal is:

1. Atwention getting

2. Power. :

. 3. Revenge.
4

. Assumed Aisabili.y.
Teacher saia, "Sammy get ready for arithmetic." A few minutes
later she found that h2 had not begun to get ready and said, "Get,
ready for arithmetic, right row!" Sammy said, "ub-—huh," but contin-
ued to dawdle. Deterimined to make him mind, teacher toqQk him by
the arm ard got out olsg arithmetic. [t appears that Sammy's goal
is:
1. Simple attention getting.
2. Powear with revenge.
3. Power.
4. Violent passivily.

-

{

Darlene was the Hest ctudent in the ciass. She always had her
papers done nect!y and cn time. When the new boy, Ralph,
finished {irst several days in a row, Darlene began to turn in
sloppy, inaccurate papers. What is the best explanation’ of
NDarlene's Lehavior?

. 1. Darlene has changed from constructive to destructive behavior

with regard to the papers.

2. Darlenz is seeking the teacher's approval and has chosen this
methed to gain attention. -

3. Darlene is seeking a way of demonstrating power.

4. Darlene's high academic achievement were motivated by soclal
interest. ' .
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46. Cathy, first grade, would not do a simple worksheet. She just sat
and dawdled. When the teacher asked hcw she was doing, Cathy
replied she couldn’t do it and looked at the teacher helplessly.
What might the teacher do? '

1. Assign one of the bright children in the class to help Cathy with
\ her worksheet.
\ . 2. Ignore Cathy's comment and continue helping other children %n
the rcom.
3. Understand that Cathy needs special attention and help her with
the worksheet.
4. Comment on how well she had written her name and help her
with the iirst cxample.

47. Mrs. Jones came to school and asked the teacher to send daily
homework assignments with Barry so that he could receive extra
help at home. What could the teacher do?

1. Send dally homework assignments as the parent requested.
2. ' Inform the parent that sending homework is against school
policy. )
. 3. Discuss with the parent alternative ways of developing re-
sponsibility. '
4. Ask Bamry if he would like to take extra assignments home.

48. The teacher has discovered Brian stealing lunches. The most
appropriate way to confront Brian would be:
1. "Brian, I know you have been stealing lunches, Please return
them to their owners."
"Brian, whyv did you steal the lunches?"
3. "Brian, you know better than to steal lunches. Don't let it
happen again."”
4. "Brian, will you return the lunches now of in five minutes?"

[y
.

49. Howard, age 12, does not turn in assignments on time. What
recommendations could make to the classroom teacher concerning

this behavior?

1. Make an example of him before the groun, pointing out that
when Howard's older brother was in class you never had this
trouble.

2. With the class, discuss the merits of being on time with work
assignments, the value this will have in the future, and men- |
tion that ul] latec papers will be thrown away.

3. Plck up all papers at the assigned time without comment. Also |

‘ without comment, grade only the work that is completed.

’
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1iv

.. #ch time Howard does not finish assignments ‘on time, ask
him to stay after school. R

Max, a sixth grade student, disturbs the class by being noisy,
leaving his desk, and being silly. What recommendations could
you make to the teacher concerning Max's behavior?

1. Have the teachet privately taik with Max. This will assure
him that the teacher understands the causes of misbshavior.
Later discuss the problem with the class and enlist their
cooveration in ignering 'the behavior.

2. Have the teacher privately talk with Max about how often He N
wishes to be noticed. Once this has been decided, the teacher
recognizes Max only the agreed number of times.

3. Privately tell Max that she can nd longer tolerate provocative
behavior and will immediately sepd him to the office the next
time there is misbehavior. ’

4. Have the teacher discuss with the class the rules of proper
classroom behavior. After the discussion announce that every-
one disturbing the class will be made to stay after school.

\
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. QUESTIONS FOR PINAL EVALUATION OF STUDY GROUP EFFECTIVENESS
1. What is your overall impression of the value to you of this
group stady?
| Excellent Good Fair

2.v In what ways have you found your family living has changed?

-

3. what aggravated or disaopointed you about the session?

fﬁ What suggestions do you have for improvement of future
groups?

5. Would you be interested in participating in another group
in the future (repeat or follow-up)? If so, indicate here
. a desire to be contacted.

6. I am an interested parent.

{yes or no)

7. I am an interested teacher.

{(yes or no)
8. Would you recommend this group study idea to others?
9. Were the bzsic materials used adequate?

10. Any other thoughts or suggestions?
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PRINCIPAL'S EVALUATION OF TEACHER STUDY GROUP

Did you observe a change in classroom behavior of teachers
who have been in the Teacher Study Group? Would you ela-
borate or give examples?

Have you observed that the staff (who varticipated in the
Teacher Study Group) are more or less cooperative and
communicative in working with each other? In what ways?

N

Do Teacher Study Group participants show more or less self-
confidence in how they handle classroom behavior situations?
Please explain.

%

‘4

Have the teachers involved in the Teacher Study Group de-
veloped more or less positive relationships with the
parents of children in their classroom? If so - How?

Have teachers referred children to you for disciplinary
action more or less frequently than before the Teacher
Study Groups?

Have teachers referred students to you for commendation
more or less frequently than before the Teacher Study
Groups?

Some of the following activities were discussed and tried
by participants?

1. Class Meetings

2. Letters of Encouragement

3. Consultation with students
re: Family Constellation

4. Use of Logical Consequences

what extent are these activities being continued?
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What suggestions would you make to other principals re-
garding encouraging teachers to participate in the Teacher
Study Group and how they might find the groups useful?

From your contact with, or observation of, the Teacher
Study Group, what suggestions would you make toward im-
proving this program?

N
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{
ELK GROVE PARENT STUDY GROUPS

©1SCUSSION OUTLINE FOE "CHILDREN' THE CHALLENGE" -

Chanters

Handouts

lomew. tk

Or-anice group 4 gei acquainted

”'“ troduction for Participants
amiiy Constellation

introduciion 707 'arte
Di1scussior Qutls:?

Family Constellztion

icipants

kead tuz Forewvord

LAY A

Action, Not Words
1 - T2 The Unexpacted '
..y Ouz of Fights

l Mt. Pleasant tape (4C min.)
.
I 1 - Cur rresent Dilemma Run-Away Day Observe another
“ 2 ? .. iinderstanding the Chila ABC's tamily
i 15 - Tize for Training Before - After constellation
i 35 - tave Fun Together
v .
I 2 - Zncouragezoeat Why Not Praise Observe your family
3 § 21 - Lisaen (Encouragement Packet) atmosphere regarding)
© 22 - Juteh Your Tone of %Yoice Toles of Thuab "Our Present Dilexme
tdon't ity to corzec
; auything yet!)
; 5 - Pualshment & Reward Logical Consequences Use a consequence
i | € - Matvral & Logical Cencequences
- ——
v o= tistaken Goais Mistakan Goal Chart Look for specific
5 15 - &vord Undue Attention goal of misbehavior
16 - S:destep The Power Struggle
~ 117 - Withdraw Froa Conflict

i — e
'. - liaze Requests Reasonable

Family Ccunzil Hendouts Hlave a Family Counci
7 & Sparse
3C - Talk With Them, Not To Them
! 39 - Iertly, Council
7 - Eo Firz Not Bominating low To Ruin Your Child Minimize mistakes
€ 1 1] - E}limianate Criticism Ten Commandrents

' 20 - Courage to Say ''No" Making Famil:; Lifec Satisfying
I8 T: Censistent
N —
l & - Chew Respect For Your Child Give Me a Job Try a new method of
G g ¢ ~ fespect for Order . Towel On The Floor winning cooeperaticn
i " .. 2z-eet For Rights of Cthers Hemoraudien From Your Chald
* .« rintefn Routine
14 ~ wia Cooperztion ,
12 - Don't Sheo Flies Refrein from doing
1 | 22 - Reirain from Overprotection ‘tor your child what
22 - Stinulate Independence he can dov for himsel
25 - Uaizpressed by Fears (L.e., - Make his uu
27 - Lon't Feel Sorry bed or lunch ~ den'tl
' wast on him!)
26 = J'1nd Your Own Business My Neighbor RELAX
11 | 30 ~ All Ia The Same Boat
Q- Teke It Easy
% - Deumgrade Bad Habits
26 & 37 - TV/Religion

O pe - Courage To Be imperfect

(40 rin.)

Courage tou Be lmperfect
Final Evaluation
List of Supplemental Reading

Kec} Practicing and
enjvy ycur family
lite’
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-vhat de parents actually learn? .

'ELK GROVE UNIFIED SCHOOL DISTRICT
Office of Instructional¢Serv’-es
Elk Grove, California
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e
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20DUCTION FOR PARTICIPANTS IN PARENT STUDY GROUPS

Parent Study Groups, using tie bouk Children: The Challenge dy Dr. Rudoli
Dreikurs and Vicki Soltz, provide a self-help method by which lay parents can
It “ogether cooperatively to increase their offectiveness as pareants.

M=t 13 the nurvose of Parent Study Groups?

The purpose of the study group is for small groups of parents to get together to
rcad and learn through discussion some common sense ideas foY developing a
cooperative aad harmonious family atmosphere. The book offers a philoscpay of
child rearing and family living zppropriate to a demecrutic society. I+ teaches
¢t Jogical discvipline of cooperation and mutual respect, rather than an auto-
cratic atmosphere dictated by any one mcmber of the family.
‘‘hat are the advantages of group study?
, +

Z1n sroup discussion we are stimulated to re--examine our trcditional methods ol
u;i’d vaising, to share cor idezs witl ench other, and %o learn new technigues
that will be telpful in establishiag & rcwarding relatioaship with our chilidrer.
Wombers fcel motivated to try & new approach, because they krow others are
interested in their results. They find that other members share similar problexms,
and cll zre working to increase their family happiness. '

\7ngt sort of narents join a sctudy group?

Tarents desiriag to work more effectively with their children, parents lockiag

Zoz more harrony and cooperctiion in their families, parents feeling hazried,

even defeated, and waating to cope better are parents whe find stuvdy grouds

.A!L.-:.:If 31,
<+

zareats learn to better ux derstand the rotivations of their children and (o .a-
prove their rela ationchips with them; they learn how not to be outwitted by thois
children; they learn how to give wcanin*ful responsibility to children, zad feow
=0 cevelop cffective ways of improving ccmmu1¢catlon cnd mutval Tespect.

.

Coulén't 1 ozrent just read the book? :

Zes. Dut the probabilities cf signifizznt and laosting behavior charges in the
fanfly would be low. Usually, parents who read the book find that it inakes
sense and often think they ought to zpply some of the new con wcepts. However,

sithcut soze support, it is di“lcult for most people to try a different aprrscch.

i r

. 3f only cme parent joins? ' ‘

S
.

it is desirable for both parents to join, but It  is not necessary and would be,
unrcalistic to expect it a2lways. One parent can effect constructive and bere-

zt is n8: uncomon for an enthusiastic parent to want her/his spouse fo accept
ke new ideas discussed in the group, however, the participating parent will
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. Introduction for PaECicipants in Parent Study Groups -- Continucd

find that the spousc will be more cooperative when seeing the principles effec-
tively applied, racher than taiked about.

Who are the leaders?

" Parent study .group lcaders are laymen, like yourseives. They have attended parent
study groups and leader’ § meatings, but they are uwnalé volunteers who have
taken the initiative in seeing that parent study groups continue. They pretend
to no superior knowledge of the book. .The bOOh is- the expert. If they seem to
understand the material a little better, it's only because they started thianking
about it sooner. You come to the group to talk about ideas presented in the book.
The leaders will be counting on you for your contribugions and your opinions about
the authors' ideas. This is your group. It will oe a stimulating and enjoyable
exPericnce just in proportion to the in.~2rest and energies you contribute to it.

Is this a form of therapy?

No. These groups do not perform psyechiatric functions. The work is toward
education and re-education-+for parentnood. In the foreword of Children: The
Challenge, Dr. Dreikurs stated;: 'ie are not teaching pavents psyclology. buz
rather we are attempting to present to them practical steps in a new direction.'

.-
Children: The Challenge represents -a 13 fetime of experiences with children -
their problems, their delights, their challenges, as observed by one of America's
most imporxtant child-psychiatrists, Dr. Rudolf Dreikurs.

[N -'(

3
.

/
Adapted by Elk Grove Parent Study Group Leaders from materials prepared by
ASHR-Bellingha:, Washington and by 0SIP-Corvallis, Oregon.

Excerpts’ from Children: The Challenge by Dreikurs and Soltz,

83"




FLK CROVE UNIFIED SCHOOL DISTRICT
Office of lnstructlonal Services
£lk Grove, California

DISCUSSTON QUESTIONS FOR CHILDREN: THE CHALLENGE

(1n -order of rewvisad outline)

Ch. 1 - "Qur Present Dilemma'

Ch.

. What are some Of the

Ch.

As you view the problems today, do you agree with the authors?

Is there any difference between the way you were raised and the way you
are raising your children? Why?
What kind of children would you like to raise? (Independent, etc.)

What are the new principles of child raising, according to the authors, that
should replace the obsolete methods? (order with freedom)

Discuss - The authors' ideas on freedom - equalicy.

2 - "Understanding the Child"

What do you think about the statement "All human behavior has a purpose
and is a movement towsrd o geal"?

What is the child's basic goal?

After having read the Family Constellation hand-out, discuss how this
information can be helpful to us as parents.

Is it - important that we understand how a child sees himself, and why?-

possibilities that would alter how a child fits into
the family coastcliation?

Points to remember:
"Competition betweer children is expressed by their fundamental
differences in interest aad personality."”
It's not so important if{ the first child fits the first child
characteristics, but that rhe first and second will be different.
"Each child influences as much as he is influenced,"

"The strength of one is the weakness of the othex."

"...it 1s not the position in the family sequence that {s the decisive

factor, but rather zhe situation as the child interprets it."

13 - "Take Time for Training"

Why 1s training time important? )

What attitudes and atmosphqre should be maintained during trairing time,
phrases used, etc., and for what situatioas do we need to train?

How is the youngest child usually affected regarding training?

35 - "Have Fun Together" .

What are some factors that make "having fun together" as a family important,
especially for today's parents?

What can be gained by having fun to
children?

3 - "Encouragement"

p .
What do-the authors mean by "a misbehaving child 1s a discouraged chi}a?”
Why should we all have the "Courage to be Imperfect"? . :
How do we discourage our children? Give cxamples bf: comparing children,
over-protection, criticism, humiliation, praise, over—-ambition.

-1 -

gether, and how do you have fun with year




VASCUSS1OI yuesLiOons —- Lniiaren: ‘The chailenge umwumz
I\,J‘. .

Ch. 3 - "Encourapement” (Continued) .

What are some ways we c:ﬁ anceurage cur children? and why? s

“ What is the dilference Satoeen anceouragerent and praise (deed and doer)?
. What ate som wave ovar-aopitien and serfectien are expressed by children?

Points to remember?

"A bruised knee will mend; bYrulsed courage mey last a lifetime."

First, most iwmportaant demand cn a human being is to become self-

reliant. “

Accept a child as he is--not as we want him to be. .

As a plant needs water. . .
- "Cannot build on weakness, orly on strength." . ’
"Work for improvement, not perfection.”

Ch. 31 -"Listen"
Why is it important that we really "listen" to our children? What can we
gain by listening? Does the child's tone of voice-tell you something?
Is there 'a communication gap between parents and children? If so, who is

. responsible?
Explrin wiat a child means when hie says, "I don't care’ or "I fate yeu"..
Is it important, once you have scught z child's advice. to accept it -
without criticizing it? Do rou fecl Iree to cousult your child? |
Do you {e=l that your cnildren are less dependable than you were at
that age? . ’

Ch. 32 - "Watch Tour Tone ¢f Veics

" Why is it important thati uve waich cur tone of voice =hen talking with
children?
What makes the bizgest winnression - our tone of voice or what we are
. saying? .
- y=ng

Does our ronze of voice 3nvite ouvr child to misbehave?
At what age do you think 2 child notices the tonal quality of voices?
Do we siiow disres-ect for our children by the way we talk to them?

Point to remember .
. "If we spezk to our children as friends on cqual footing witnh us, we
keep the dcors of communication open.' . i

{ Ch. S - "Punishmernt and Reward" .

What are some of the rcascns not to usc punishment?

If punishment is not the answer, how can we direct our children toward

correct behavior? . .
: What attitudes are orought about by the use of reward or bribes?
: How could allowances be handled so that the child doesn't scc it as a
reward?

1t
o
o

Ch. 6 - "Use of Matural and logical Consequences'

What is the differcnce between natural and logical ronsequnqces’ (Dlscuss
hand-out for clear understanding)
Why are logical consequences difficult for most of us to use?

When should consequences be used with caution? . .
‘ If we respect the child's right to choose what hw2'll do, isn't this
. abdicating? . ..
What is the dif{fcvence belween consequences and punishment? s
ERIC g5 ‘
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Discussion Questions -- Children: The Challenge : BEST COPY AVAILABLE

Ch.

‘ole

r~R

Cnh.

6 - "Use of Natural and Logical Consequences'" (Continued)
P01ats to remember:
"Matural codsequences represent the pressure of re“liry wlthout any
specific action by pareats and are always effective.”
Refer to "Specific Situaticnz" i Ror gn T 2isosseion, )
-~ "The Child's Mistakena Coanls
What are the four mistaken go2ls? ©Define. See Zaadour.

What is the child saying (with nis micbehavior) in each goal. See Handcut.

How dces the parert feel in ezch czse; how do you recognize each goal?
What is the difference betwsen Jdue aud u..cue attention? Why is this =
aistaken" goal?
Hew can you tell the diffcrence between undue attention and power?
Wnat car parents do uxth this underzt2nding in order to re~direct the
child's misbehavior?
Toints to remecber:
The child is unaware e nis < LuoLl Joo wlrd
fareats should roz ell ithe - < BT oronl.
The

~1aving.

fcur goals zic mOUC WL.lwww Ao bt il Calldiea.

The solution to our problems caano: always be found irmediately.
o zhild is ever worchlass.

15 - "Avoid Givizg Uadue attcnoion”

ant ctieation feel cbout himse1lf?
1l-tazge?

How c¢oes the chiid vho denma
How nmight you help o change ©h
Tcr wnat purpose ave 'good’
Point to remember

Jheneve* we sred *e'*c“‘“”

s utZue dezands fox atteation,
S ccope.at-na.

16 - "Sidestep the Struegie Srx Prear”

o —

Discuss differences iIn attitudes toward power of today children and thas
of sz gencration before. ;

Zxplain what parents and chiléren are.caying to each other in a poweyr
stzuggle.

How can a parent tell when he is in o vower contest?

Discuss the differcnces of z:ititudes in an asutocraztic and a2 democratic
society.

What is the best rule for gotting ous -
Point to rémember:

"Leara to listen to what children have to say instead of ordering then
to do what we vant then to e’

Ih

2 power struggle?

17 - "Uithdrav from the Contizc:”

What is the most common goal of misbehavier in a conflict cituation?

.What are some of the methods for handling it?

Discuss the advantages of withdrawing from conflict. Is this the same as
giving in or letting the child have his own way?

What should be remembered when using this technique? .

What does the statement mean. "Training must be. aimed at the base of the
problem, rather than the surface.”

6 -5 -
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Discussion Questions —- Chiidren: The Challenge .

Ch. 18 - "Action! Not Words"

“ Does ''rcasoning with the child" at a time of couflict work? asnd why?
What is meant by "mother deaf' and why does it occur?
What is a good motto to remembur in 21l conflict situations?
What are two forms of action that do no: exprass hozsrility?
In orcder {or a pareat ito show respecc Ler a chiid fn o wconflliel situanioen,
what aust re dc¢?

S

Ch. 21 - "Avoid that First Imoulse: Do the Unexpected’

What impulse needs the most guardin SN
What is the disadvantage of responding with 2 first impulse?
What does the child gain who provckss unwole t cTeactions?
Saggest unexpected vesponses yon cound {0 repecated znnoying behavior.
Points to remember:

"Think before you talk

"Kaowing what not to do is a great help im detzrming what should be dore.”

. th. 24 - "S=avy pur cf Ficheg!®

Way do vour chilérea Iigiii, ~wei vt Ao yor oobirie uhs Dightst
How can we deteraine the purpose hehind chiidreun's {ighting?
What do we deprive our child cf =hen we rznen rolartionships foro hir?

Zbh. 28 - "Make Keduests Reasonable gnd Sarwan”

@r. What consiituze

bt € & reasoanblia zicl
) What is the diffcrence beives
What dcnger lics It belng ¢ ~ll Tagutins -
reasonra2ble and unrezscnable?
ChH. 38 - "Talk Witk Them. Mot Te woza® :

ad talking with him?
:0tr c2a this be nandleg?
h-cur children?

“r. 39 7V§!;Eily Counzil”
hY

Discuss what a family council is
What are some things that shsuld
What are some helpful phrases

nd fnn Iizporztance.
roided in a £arily council?
s

~ 5 -~ -om kB o+ < L=
cen B2 usad whan diccussing specific ¥

1S

IR I B 1]
1
\)
"2

\ problem situations at the meeiicng
How can you start a family counci i {

aad what might youn do'at the firse
meeting? o \
Points to remember:
it is important that the aAzmzhocic o oo -ohot Beer v g Lo, ret on vhat cas
person should do. .
. ' Equal voice for each wember. '

3
Cha. 7 - "Be Firm Without Dominating” ' ;

When should we be firm? And why?
What do we teach our children when we arc izaient sometimes and "viclent”

.

[:RJ!:‘ at others? " ’
o o . { | ’g’? - & -

o What is the difference betwecen domirance cnd firmnecs? . 1
|
|
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Discussion Ques

Ch.

Ch.

5

.
-
.
.

Ch.

(@]
o

\ v .
What do you think 207ut th= mvizharg! sus-aments UDamcoratic
on mutual resgect."” )
In . wing muttal respect, woin Lt e w2 ictiing the child have
" What ' s meapt dY “rights", and what "Tights"” do our children

Ch.

tions == Childrea:

The Challenge

-

7 - "Re Tirm Without Dominanine’ (continued)

roints Lo rewctiock .
Give veung c(hild choices, i.o.,
"Good" mother - assunes role

"wash your hands in hot or
of siave.
Wicimize Mistakes”

11 - "Eiiminate Trizicfsm aud

&z child to crizica
learning situation
take centered".

What is the difface:
How can we turn & mist
The authors feal thza:
about this? Discuss.

“We must have the courige Lo & imperfect”
. . bl
right). Discusc.
What can we do =0 minimize a child's mistaken self-cozcept,

Why is it sortaut to scparace the deed frcn the deerx?

Points lo zen cabc :
Refer =¢ Coai Chars tg find purpese of bahavior, (i.c.. czybaby,. scatter-
brain, 2tc.)
"“eed lawvr enosch cad you eTowd oun the wneds.”
YHave f;-;n sad e Cidones o L0 SLaad U5 ue i, nnU S Lhe 1Ci&nls ucee
he wall bel”
"We cannoo buind
"Making = mistcohe ~tant as what we do zoout it .
afterward."”
:
20 - “Usz Carve “n Tlezsiung:  nove tne Courace o €37 "ot "
Why do pcoran 2
Is ther cvervthing he wants? Way?
Under wha no?
What is ¢ "what peoplc chink''?
Do children
Should chi ALY '
Point to .
Our chi ¢z ¥~inforec taen.
29 - "Follow Throuch - be Zyntisiani’

Must chilZrea

Under what condir

What attitude shou

What does being cc::is <

#low dces coasistenc; provide security?
[ ]

~

[ ]
& -
Pescect for the

8 - "Show

Poin |
Treo

20 remember:
our children the way we trcah our friends. .

.9 - "Induce Respect for Order'

What is a common complaint of payents today? Is this a form

88

S
?
How
(and allow our chiléren the sane

such as shyness?

cold water?"

a 2né Lo oncouragemcnﬂ

do you feel

it to be consistent and follow through?
cxpect children to assuce responsibility?

3 4aa

P e |

<5 hzsed

nic own wey: K

have?

0% rebellion?
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Ch.

ia.

g

tussion Questions -- Children: The Challenpe

% - “induce Respect for Order"‘(ég?cinued)

LOW Cail We induce respect ror order?
“Children need to experience order as a part of freedon. Discuss.
In teaching respect for order, what are three things to remember?

In. most cases of gross disrespect for order, what is the basic problem?

"\
oints o remember: N /)}
- - - - I
" nwgi‘acicu s an aide To us in fiading wavs o aveid forcing chiidren e

co chey.”

“Children will not liearn respect for order if shielded {rom the results of
disorder.™ .

i0 - "Ianduce Respec: for the Rights of Others"

Yow car o parent determine the difference between being a dictator and ce-

nonding cne's owm righzs?

Darencrs have iot N i 1 i ;
arenis nave a right to see friends without interruption from children. How

e A
andled?

¢

4
)
4]
3o
r
(¢

- MM-intaja RPoutine”

wv s T hildren ueed routine, and whar yoals does this help parents achiewva?
Lot osummer vecations be fun f{ur the whele family, and if so, how?
what problems in family living could Le solved by establishing a routine?

i4 - "Win Cocperation”

7iat iz mzant oy tho word "ccoperetion', and how it 1s different from the

iast? .
ihat cothods can o used to stimuiate cooperation?

19 - "Pun’t Sheo Flies"

wast does ieg'?

L iaL A ven when sheoing flies? )

S7opITent o ar ¢ al effectively with annoying habits?

“hat mean ty: "If we waat c° influence a change in our

child's, tehavior, we need o a:cn cur own, What does our behavior ‘have to <o

with thet of che cnild?
Psint to roTenber:
fction, not woras!

-

22 - "Refrain {rom Overprotection”

o~

c ceccern for a chiid and overprotectior the same chAng7 Why should we
act as "sieves" instead of cverprotecting’ -

Discuss scme of the reasons for the oxcrproteccive attitude of some parents.
‘hat Iz the ssurce of trcuble im z "spoiled brat"? fHow caa this be avoided?
uow spould we treat a child with a dicability?

«#t whal age cheuld we begin letting cur children solve their own problems?
Hew does cverprotection by parents lead to the fourth goal of helplessness?
Point to remecber:

"We canuot protect our children from life."

23 — "Stinulate Independence"

"Never do for a child what he czn do for himself." Why is this important,
and what night happen if we do not follow this rule?

’ 83 - -6-
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Discusslon Questions -- Childrer: The Challenge

Ch.

Yetae

Cin.

Ca.

23 - "Stimulate Independence" (continued)

are tnere signs waich saould snow us that a cniid 1s seeking independence?
When and how should we do things for children? .

What would be the hidden purpote cf the child who is “helpless”? How can
independence be taught? .

khat mistaken parental attitude leads us to over-helps our ciiildren?

26 - 32 Unimpressed by rears’ .

For what purpose <dan children use Zear?
vhat is the difference between gaution 2nd fear?
llow caz we help a child learn to handle fear?

27 - "Don't Feel Sorry"

"Disappointments are a part ol iife.” What attitude is necessary to heip
childzen cope with thenm?
"Mat assets do we build in sur chilidrem when te le:t them experience
Aiszppointments?
<ity aad sympathy. Explain ¢~ S {fsronce.
Joint- Lo remerber:

“’e carnot protect cur wluileren lrem i.lcl

e

26 ~ "Mind Your Own Business" ’

"Indivicual relationships tetw2en two peopie belons to the twe invelved.' 1hat
are ycur feeiings on this stazement in regatds to yocur children?

o is it possible to contrcl a child®s eavivcmmen:z, ond wha. are the ¢re-
alvantages if it were possible?

In whatway are consequences effective in regard to a child's strudies?

vhat is a child's allowance for, and row shoutd it be handled?

Xcw does "mind your own busiacss' velutc to caiidren Jigatiug’

30 - "2ut Them All in the Same Boat"

What is meant by "alliances™ cmorng chiiéren oz & fanmily? What happans oo
we deal with each child Iadividually after misbehcving?
Why 1s it hard for parents to treat children in z fcnily as & unit

Piscuss "teeter—totter' action.
Discuss competition among children and why is If ill-advised?
For what purpose do childrea usually express jealicusy?
Toint to remenmber:
Zn discussing the above idezs, xeep in nind the iiistaken Coals.

33 ~ "Take It Easy"

What prodblems are involved 1f w2 try to e "fzir" with our childten o nrary

instance?
fiow might overconcern by parents Induce a powe:r struggle? When cdon we éc
with a problem? '

Ylow can we best handle the emction of jealcusy?

Discuss the tension we create in our children thkrough our coancern for
success. .

List some parental attitudes which induce overconcern and which could be .
corrected by tak:ng it easy.

N -

"7 90,

L

I




Discussiocn Questions -- Children: The Challenge

Ch. 33 - “Take It Easv

“ Point to remember:
"I w2 koow vwhaz to do and vhat not to do when our children mis  ‘have,
our cornfience that we can be effective makes it possible for us to take
it casy 224 eniey cur children.”

. 2, TS R IT PR
~de o OV TS IASE PRI HavL
. 1]

What usually happens whern we try to stop a bad habit in a chiild?

Wher might be the purpose of z '"bad" habit such zaz bod wetiing, thumd

sucwing, swearing, etc. Discuss specific situations referzingto possiihic

coals. :

What can we do to help a child give up a dad habit

Peint o remenber: :
Cace we extricate ourselves from our own discorragement,” qur faith ol

fidence in the child can orovide additional stirulus for him."

”
’

con
. o LD - "Meet thwe Challenge of T.V."
CUu UL ds a srebvlenm dnoyour heme, how couisd yeu Laundic LUY

sZozted {rom !'Discussion Prercting (uesticas® by Vieri Soltz and =-terials o Parent,
Ztudy Groups, Corvallis Oregon.
Juostions Revision Ccrmnmittoes, Zlk Grove Unifled School Dilstrict Stuly Groud Leaders.
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ELK GROVE UNIFIED SCHOOL DISTRICT
Office of Instructional Services
Eik Grove, California

“ THE CHARACTERISTICS CF THE FAMILY CONSTELLATION

T~ thic study w2 chall be¢ concerned with the child's experiences in the family.
'1s opportunitice and barriers, challcrres wod 2xpectations, ambitions and

Zrustrations are strongly influenced by uls position in thie birth order of .ne
amily. An insight iato thece cynamnic fezcos can oL¢ *he parents or adults La
raking a more effective course of action.

.L greatest concern in this relaticnship is the impact of the family upon the
_ersonality of the child. These experiences in the family are the most importan
seterminants for his frame of referencc for perceiving, interpreting, and evaluat-
.ng his world outside the fazily- The hkaowledge, habits, and skills which ne
mcouires in the home largely dotermine his capacity for dezling with outside
~Ztuations. ‘ '

basic assvapticn .s made thot personality and charccter traits are expression
‘ .Y mevement within the fanily group. T‘u., 15 in contrast to other assumptioas
‘aich attvribute -be main devn ]0»1Q¢h <z Havredit neyvei-sexual development,
' .,sznrc‘ Iudfridunl Gruslogmeons cvinmengioic, oL ocnuto Ly fﬂv;:cnment“l stlm;;aticn:.
e concept of the Lly consteirlation as a‘cyna ic explanation, sees the de-
lopﬂenL not so m:ch the result of factors which converge on the child, but that
his own it tefprerat* n and related interactioa. e influences the group and
her meabers of Lz Zamily as auch as he is infivenced by them, and in many
ases even more Lo. His cvwn cencepis force them to treat him the way he expects
. o be trezted. Each child in his early reiationships to other members of the
'. sarmily establisher his own approacnes to others in his e‘fort to gain a place
“n the grovns. All »is strivings are directed towards a feeling of security - a
c2eling of Lhlongr*" - thet ‘he difficuliies of life will be overcome and that he
:211 emerge safely and victoriously. Dreikurs stateés that "He trains those
-z2aliries by which he hopes te »chieve significance or even a degree of power -nd
updriority 2 the fazily ceasteillation.’ .

n [ .J

" wvnan Leings react differently to the same sitruvatlon. o rwo children born info
. -1e same fanmily grow up in the same situation. The family environment that
wrounds each individual child is altered. The environmeats of the children
~-ithin the same family may be different for several reasons.

With the bhizth of ecch child, the situatlon changes.

’
2" Parents are older ané more experienced.

3. Parents ray be more prosperous and own home.

4, Parents may have moved :¢ a2pother neighborhood.

5. Possibility of step-parent - 'dua to divorcz or death.

.ther pcssibilities ¢r factors vhichlﬂf”ncf the child s piace within the family
soup are: a sicklr or cripgoed child. o shild born just before or after the
:ath of another, o sals hi, ~mong a4l £F LS, of cniy girl among all boys,
zome, obvious physical characte.istic, an older persor 1living in the home, or
vhe favoritism of parents toward a child. Adler states that ''the dangers of
Javoritism can hardly be too dramatically put. Almost every discouragement in_
childhood springs from the fecling that someonc else is preferred. Where boys
‘ are preferred to girls, inferiority feelings amongst givis are inevitable.
Z“hildrea are very sensitive and even 3 good child can take an entlrely wrong
direction in life through the aucpicion that others are preferred.”

92 -1-
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CONSTELLATION - (continued)
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THE CHARACTERISTICS OF THE TAMILY CONSTELLATION - (continued)

THE SECOND CHILD

i
The seccnd child hoo comevhat of an wacomfortable positioa in life and usually
“ takes a steam-engine attitude, tryving to catch up with the child in froat and
feels as though le is unders conutant pressure.

1. FKever has lLis parents undivided attention.

2. Always has in f{roat of him another child who is more advanced.

3. Feels that the [irst ciild cannot be beaten which disputes his
clain of equality.

L, Often-acts as though he vere in a race. Hyperactive and' pushy.

5. If the first child is successful the second is more likely to
feel uncertain of gself znd his abilities.

6. Usually is the oppdsite of the first child. (If the first child

“ is dependable and "good" - the second may become undependable

and "bad".)

7. bBecomes a "squeezed child" whenever & third child is born.

THE YOUNGEST CHILD

’ . 3

. The youngest child has quite @ perauliar place in the family constellation .an{l
way become a "specder” boceuse b isPRMdistanced and ray become the most
successful; or ke may becowe discouragdd and have infdrior feelings.
v, s
1. Is often like an only child.
2. Usually has thirngs done for him ~- decisions made, and respoasi-
'bility takeng i
. Usually is spoiled by the family. *

Finds himself in an cmbarrassing position - is usually the
smallest, the weakest and above all - net taken seriously.

J 1 ] : .
May become the "boss” in the family.
Either attempts to cxcel his brothers and sisters or cvades the
direct struggle for supeviority.

(o B A L

. 7. May retain the baby role, and place others in his service.
8. Often allies with the f{irst child as being different from the
rest. ,
\

THE MIDDLE CHILD OF THREE

The middle child of three has an uncertain, place in the family group - and may
feel neglected. He discovers that he has not the privileges of the youngest
nor the rights of an older child.

May fecel uiniloved and abused. ,
Becomes a ''squeezed child" whenever a third child is born.
May hold the conviction that people are unfair to him.

May be unable to find his place ia the group.

May become extremely discouraged -- and wmore prone to become,
.a "problem child".

AV IS ROV RS S
.

MIDDLE CHILDREN - LARGE FAMILY

Children who come in the middle of a family usually develop a more stable charactér,
aad the conflict between the children tends to be less fierce. 1In other words,
‘ . ‘tie larger the family the less conflict and strife among the children.

-3 -
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THE CHARACTERIU!IC .. Lo LLATTON - (centinued)

GE'T RALTZATTONS

Every brother and sister has suie pluascat feelings and ome unpleas U soelings
“ about each other. 7Tl 'y ure 11:. . have pleasant relations waen Li.‘;. saviLly

’ 10 ghere is quite a numper of vears Letween the biveh of cuildees | o oco uld
P

one znother’s necds. ninge vaca cu.ld iteels diiferently Loward caci ~votaer and ¢

sister, the relatior<hip ~f anv two »~f them is very special. YAy each merher
strives for hiy own plece witlin tne group, the competing opponeats watcile eoch other
carefully to sce the weys and means by which the opponeat stccecds or fails. Waere

one succeeds, tihe cther gives up; where one shows weakness or definire o
other steps in. In this way corperiticn between two members of the .:ullv is
always expressed through differences in character, temperament, interests and
abilitics, Conversely, the sinilarity of charvacteristics always irdic.tes

[
S tue

alliances. Sometimes, tic two sircnpest competitors show no sign of cpen rivalry,

but rather present a close -knit p.ir; nevertheless, their compotitive striving

is expressed in personality diffe:ences. One may be the leader, the active and

powerful protector, while the other nay ican and get support by weulrans and
frailty., ‘These are cases where st.ong competition did aot prevanl & rattual
agreement, but rather pernitted eact to leel sccurw in his persenct mclhoa of
ceopunsatery styiving."e

wiis have some of the character t-- e of any only c¢hild. Perhasg taer ~ o

two fomilies - one set nf chilly-n, Lhen u space of years, then anotr~r sel.
Whatever conbination may fivs: cuni.:, with the space of year¥Wihe «i
changes and shifts, but basically the above characteristies remain the

The dewelepment of 2an oaly [~i 53 bors or of any only bey asng o0l nieo-
sents a ticklish problem. .ota ..eally tend to gq to extremes - eithe: .uoa
.‘ feminine direction or fascu' .- v tw'e. lu nost casds, both would be somewliat
isoloted and have m.xed feel:nre :nd cwmotions. Whichever role seems te be the
most advantageous will be tin une adopted. R
Ivery airficulty of developtent s caused by rivairy agd lack of cooreztiun

irn the family. 1If we look around at our qocial life and”ask why rivaivy ond
competition is its most obviods aspect - iandeed, not pnly at our social life
but at our whole world ~ then we mcsL rccognize that people everywicre ore

. pursuing the goal of being conguaror, of overcoming and surpassing othcis.

EK

Aruitoxt provided by Eic:

This goal is the result of tralning in early childhood, of the rivalries atd

competitive uyrxv.ny of children, who have not felt themselves an equal part qQf

their whole family." .

From the moment of birth the child acts, thinks, and feels in respoasc e his
world in accordance with how b expericnces or perceives his werld -~ to uim -

reality. Wwhat actually happens to thwe individual is not as important as how he

interprets the situation. hx;n this .n wind, we must remember that it is not

the position in the {amily s:queace clhat 1s the decisive factor, but vather the

situation as thc child interprets it.

: oy
o 95
_ /
A paper contributed to tie Cresoh %on;ety of Fnd]v{dual Psycholegy, Jaauary,
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-THE RUN AWAY DAY o

by Lillian Moore

. A TFLL-ME STORY to be read by the parent for the plot and then teld to, the child in
the parent's own words.

Busy-body Rlue Jay sat on his favorite long branch of his favorite tall tree and
looked around at the world. '"Squawk! Squawk!" said Blue Jay to himseif. '"What:a
quiet day. Isn't anybody doing anything?"

"That's an awSully little someone," thought Blue Jay. '"Whoever can it be?"

The little one came closer. '"Squawk! Squawk! Land sakes alive!" said Blue Jay.
""If it isn't Little Badger! Whatever is he doing out at this time of 4ay, and so

far from houe!"

It was V.ittle Badger. And he was a long way from home. He was carrying a stick
over his shoulder, and on the end of the stick was his handkerchief, all tied up
. like a bag to hold things. . .

"Hello, Little Badger,” Blue Jay called down. "Aren't you out rather late?"
"Yes, I am!" said the Badger. He sounded angry.

"And aren’t you rather far from home?" ] .

"Yes, I am!" said the Badger. @e sounded vcry angry.

. ¢ . Well, you know Busy-body Bluec Jay. WMe just had to know! .

)
“What's the matter, Little Badger?" he asked. "Is Something wrong?"

"I'm rumning away from home!" said Little Badger. "That's what's the matter."

"Imagine that!" said Blue Jay ‘n surprise. "Atd where arc you going, may I

‘ ask?”

"I'm going to find another family," said the angry little badger. "I'm not go-
v ing to be the littlest one any more. No sir! I'm going.to find 2 family where I
can be the oldest one!" .

"0Oh, I see," said Bluec Jay, although he didn't see at all what Little Badger
meant. Howewver, if there was anything Blue Jay loved more than mindirng someone
else's business, it was giving someone advice. So he said, "There's a good place
to camp near by. It's getting late, and you want a good start in the morning,

. don't you?"

Badger thanked Busyvboay Blue Jay and went off to make camp.

Blue Jay sat on his favorite long, branch of his’favorite tree and looked around
again at the world. It wasn't long before he saw someone elsc coming down the road.

"Whoever can that be?" ghought Blue Jay. '"He isn't very big, either."

It was Little Skunk.
f

"Hello, Little Skunk,'" Blue Jay called down to him. "vhatever are you doing
way ovec here on my road so late in the day?"

o 96 - |
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, ;' THE RUN AWAY DAY L /
. "I’?’ running L f'o hexa, " [said che skuck. "That}'s what I'n dotng!" / )
. . + . . *
) T Siuk Suy Vaz [su sury ;aeu e aimosc m:.ll cif his perch "Another one/,* he .
thought. ‘ |
- . - T &
) . "‘I} fak of that!™ h oud. “are you by any chance looking forfa :{'w
foziry?” . | . /
u!; - 3e ..' T . ) ) 3 ‘1 e -4
[; cirainiy g™ ] f‘:t.'m: 2nu he vas quite excited. "1 }:c:f:::*.:a:.y ams®
. i ! ' i . - ‘
iI know," said Bluel Jay, ing; very clever. ,“You want to find a f’am{ly w
weu zan be tha gldest fene. ¢ that vighe?" . ! ;:‘ /
. v ' . ¢ - f‘o . ‘
“The oldest| cne!" ‘z:t:lc‘ Skun I etting even more excited. ’ ¥

i
b A

‘sey; not! That's wvhat/ T o= 'ww ol _sir II m Xooking for a family where 1
=he iittlest onc, and have c /mc un. My nother doesn’t have any time £

Yoor Blue }I::y. ves quaﬁ nixes up.
[

2 e told Litcle Skunk aboug thz 3¢

. X iy i
viane to camp. Tke.:\ a2 sat in ';!‘.c uree fryiag to f‘igftrc things out.
{ Dlue Jay dhdne et very suenu Sirures, eur; Sov coon he saw someoné clue nAgming
:Z%:z:.-a the Taaci! ‘This time % fws Lavile fzcesa. f . .
4 | * P
. ; “Helio, Little Zaceoon” ..all.*c out [5lue Ja y: "“And where are you.ruraing|te
‘.;.3!7’.3 time of day?" .
L 4 She . . " . - N & ‘. . . ;0 . »f ® .
I« ™% don't hoow spere 1'a Funning to,i said che little raccoon, and he scunded
. suden -.::'.'.".c.myi. "Sur T i ¥
- d . *° i R

aow I'.:nc:\: 1'm reaning away from, and -that's ny hoze.*

slue Jay /shook [bis head. nis is _)x.st: ‘about the runningest away,day Iive 2
scea” he said. “Tell-he chi Are you‘ looking for ? femily where you'll &2 {she .
].:I.d'::: one, v a:ef sou lcok"'xz; for a family wihere you'll be the iittlest onzi™
{

f

R A [ [

% don’ hich it 5c,” said Little Raccoon sadly. "Just so

) tjcare w Lic '
o =5 52 the hifdl ohet" f ) o
| [»
211

(-

b Dol 4

e Po00r Jlue " He was so nixed uplacw that he didn't know what{to think.

e ! . .
d sec the runaways cll togezther, he could figure it out. .

/ *arhaps i h'e

QL
2
3
.

-

1§

!

oul

= ’:‘ I S &2 S : eyt . ,} 5

] ‘Come” wzf. we; ..ct.le tacconn.” said 5lue Jar., "I'1ll show you! a good place to
zamp  for fie ';.igli’x

»

f-
SR,
%""N\.,__
«

/
. |
E / The raseoon foliowad/3lue Ja" to ¢
mittle 3adger andflitetls Skunk., / . . T -
aid

3lue Jay. /"He's running avay, t:oo. Tiue
..'Z‘ t wea .!:r-j tadzer.  '"Tell me, Lictie B..ager " 'he naid, . |
id you z;f.,‘ TG [wnre :-:u'.'mi.:;;: muend Sranause 702 were the litclest?” )

-~
=1
¥
o

-,
1]
"
[

['2)
T
-
)J.
- R,
ta
.
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[
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/. ‘Licele Skunki looked ar the badger in g’ca surprise. "That's silly!" he .

. said. "Isagine iE"t.mt'd.ng, avay -because you've the littlest. Why, that's.the bect &g
ba!”

- N .
oot 2t

. F 3 *
"It is notl' crind I.zt:(lc Dadger. "My bLig b.o“l'crs have all the fun. --They .
O  .zon't Adet me play wit:n then bcc.ug,} = too little.” Oh, no, thc oldest have the '
EMC =03t /Eun!"l - }

/' Full Tt Provided by ERIC.
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Aruntoxt provided by Eic

* - LN 3}‘ /
L c . /
THE RUN| AWAY DAY . ) .. .o ) :
'“’lxl 1! © shc oldest cricd the|lictle skuak angrily. “And'Y k&gb\ché J

lzsclc.t u1e~has the best ..me. I have to do everything around.the' house becapse .

1'm-thé oldesc. ‘The littlast one just gits on my mother’ s lap. \
"‘elx.' cried Little Badger. "Area't yéu the one uho gets to go|hunting be~
» cageelvou re the nld»st" . . .
o ”§ a2t sald the] skank, mudder than eyer. “And doesn't yoLr mothey [make
LagAe fuss orer ysu bochuue vou're Risnip?t
: X \ ‘ . .
n tha Little Recco 2. spoke up. | "I think: you're boch silly,"” |he said crossly.
e L0 2o ah thL oldesé\ or the youngest. But if you re in the middle you, can't
ng! ‘Ycu're too. big to sit on Mommy's' lap and you're too lilttle to go v
»
o Jrhat's rot so,” cried the skunk. "Hv middlc bro.hcr has more fun than I do.
ila o esa’t nave to work and I co 'ecause 7 'm big."

radamy =iddle zister can hav lots @ore fun ;qhn I can,' said the badger.

.~ ¥ ]
: %“ doesﬂ < ha.e to stay home all the time the way I do, because she's not Littie..
P s S -. * ° * - I s ¢ * :
. . } .
- L4 s ® . . . L) f - -
. ]u-u; Joy lanl Bopping vack and .‘:'f)‘::u.,1E b;zb and fo;ch; trying to near everythiag.
i% Tu:: bo ezt stiil and lcoked d{wn at the licttle animals. ¢
Tion Re szicé slowly, “it seems as if [everybody has to be somcwhere in the .
o Domiln ® . 1 :
) The snicel: nodded’ theix ‘fads. l
‘ard,” Eiue Jay went on, it seems aL if it's 5oo0d and bad 0 matter "Lcrc jou
. 9 ‘.‘ - :
) - . " I " - »
Theo anduals Icoke: a:k{othc~, 2t they said nothing. .

. MIell. thea, good nighs!™ 5ald Bl‘e‘Jay, and he hopped back to his fa?crita
czznel 2nd tucwked his nized ugfhcad und$r his wing. But he didn't go to sleep. Oa,
L. Dne uead eyc was watcking the path dewn below. . Lo

- i |
i AT that womaat Blus Jay saw soneonc!ccae tippy-toe out of .the clearing ty the
xdoh. .

* -

aad hanakerchxef

¢ was Little Badger, with his stick

T feciave,” said Blue J3y to bimfelf. "LAttle sadger seems to be head: ing righ’
sek huze. Right back to befng the littlese!" - . . .
4 M v .
i ez gperilng favker asw, hul If 2 minute Blue Jay saw someone elsc coming out
L tmnonigevian ke nha Bvecld.

Then,

»

It was Liccl;‘SLunL.

L
» .‘x (oL ol‘\-}‘-‘

¢ lcoked/ azound to make sure no one saw, him.
snlit,” he vaa all the way up the voad to his house. /

"pight back to being th oldes chucklcd Slue Jay:

A
Then, just before ic got really dark, Blue Jay spied Liccle Raccoon come
vosping ous cf the clearing. e looked around carefully, then he too ramn back
. 3 - 3- ~ :




- RUN IAWAY DAY

oy ha had

. .
¥
'Bacs to beling the midslc one! . S

“Wesd, ™
turned. int
Jéy'askei/

. . ‘

“whajt started out.tv be J running ‘awvay
ning| back day: Whatever kind of 2’runaway d
: '1d, ['When Fhé runaways decided [nct te sy aw

day gcdms o
y is chigz?"
ay afters| iy

*
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THE ABC'S QF GUIDTNQ/~THE CH&U .
' . e ’
y Ru’ £, ,R. Dreikdrs qLd‘Loteu ;ray

, 1 .
" ! . v o
~ - »

—1'-——

e

N . L ’ . . .
"Do uhto others as you woqld‘havc others do unto you." ' This is the |
c 2 . : S e . - _o\‘._ r “es et

.democracy,| since it 1mpl1cs.e:rulx y of individuals.

AR ]

| J L

l

Respect, bhsed u ot Lhe assumptiion of qugliQy, is the inalienable vight of alil
human beings. né should take advdutape o§ another; neither|adult nbr child
should be fa slave v tyraat.. Adults have an untecognized prejudice agafinst chjldgen,
whizh ‘preyents them from rcally res u%»ln" the child. WUhen adUHCS show| respect. for' -

. "the childf they congider his opln* usy his Judgﬂent., 'arents and teachers who shpw
reSpect for -the child - while ¥ian nyfhis respect for them - teach the .¢hild to have
faith in|hi m«elf and others. L '

. N N Lo
. .

. \ ) N
\Pncnu.a'eﬁeﬁt impl es faith in and r spect for' the cthd as he ig. Ponjt dis-

cnur“ct the child| by having too i stondards and being over ambicioqﬁ {or niml .
: !d ﬂivbcn“ves 011) when he is vraged and belicves h 1no* succead
v *ful @3NS, hild needs enco r gcmeﬁ; as a plant needs s nsnLﬁu and watex.

o

When we tell a ch*ld he qguld be ter ve are yeally aylng e is not godd c&o

as he is%.

z .8
Childckr Who “Don t Care' are D13p1 L a lgca e of Courage-Bravado. Many
-fhlldY;n vho seemingly don't car gd at happens hre discouragdd about thejir ability

¢ do jwhat is required, To p*oc thcnsclve° ‘rom ‘constant {recrininatibas an

pan:cluent, they "don't oare"- whht thers, think| or do. They believe they no b
' ]onget sreable to act properly.] Eyery chiid wants o'aszcall

to belong and be
i \'acce.p ed in pis jnv—ironmcn‘c. ’
’ eljng 0o "Secu

jéctive and|not necessarilly related tp the

be found from the outside;| it is only possibile
A child, to feel secure, 1 d

rity" is qyui'oly su
1 situation| Security canno
gh the feeling of strength.-

.
- s

—

.| - . Coursge I "I'm willing tlo take a chance”, '
) _ Confidence [- "I'11 be able to handleit"
. A § " Optimisnt - "Thinws willf turn ou: all wight'

~
. 0bv1ously adul“s can. do much [teward influencing children in these diredglons py
setting examplés of courage, conflderce, and foptinisn in their daily ligfes. !
Revard and Punishment are outdated. ‘A child so n con51de s a reward s right and
demands a rewjrd for evoryt?inz. He considers that punlsfmeng gives H:m Lhefright
to puaish in urn_ and the retaliation is usually more cifective than the punishment
*inflicted by the parents. Children often rotaliate by not eating, fighting, neglect-
.ing schoolwork, or otherwise misbchaving in wavs that axc the nost d19~urb*ng to
parents and tcachers.

N . 4
v, @

Natural and Logical Consequences are technlqunf which allow the chilu to experiecnce |
the actuval result of hie owr. behavior, . \\ ' . i

¥ ) l' ‘

Narural consequences are the direct result of the child's behavior, For ecxample:
. A child is dareless, falls down, hurts his knee. Next time he will be more carcful.

. . . P

Logical consequences, if properly applied, are established oy adults, dbut are a '

, direcg?and logtcal ~ not arbitrarily imposed - consequence of the transgression.

Q . ! . ’
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THE ABC*S OF

. ’ ‘ 4 o]
° -~
Yor examplic: 2 - foy ligper, I;steﬁd of remﬁndinr or pun1shidg.
mother has qu plate. hn.\rdjes of his reaction, parents main-
toifg a iriend an the asstmption that theé child was not hungry

enoygh to con surved, R .

H . .

In poth instanges tie narent Alletwes the oYfild ¢ cxperienic the consequences of

hig own actigns,. Inzt=dd of using ;c;scugl autiiority through reminding and punish-

in Through these Zachiilc Gues the cagld }s.“o ivated tovard proper behaviorthrough
_hig personal |expericne2|p? thic secial order in ’hich he lJives. Cnly in moments of

redl danger As it necessary to protect :ﬁc ¢hild from the coasequences of nis dis-

ural consequenccvf**¢'$l effccciye.' Logical cons*qucnccs can enly t
licd if theze is c®gover contest; o;:hc::wigc tliey deg bnerate into punili

(8]

retaliation
L
Adting Tnstead cof Talkigg {?cctive in co i% situations. Talking pro-
vides zn cpportunity fo ti wihrich the chold cdn defeat the parent.
Usually 2 gnild knows wix ig e¢xgechad of him} Never explain te a chilid
what he zlheady knows ajud r;p(aLed%y. Tzlkinlz che id be restricted to
firiendly conversaticeas jané should Lot bo usad us a :i:ff;li:;ry means. Lo
xample: If you ara & iviag vour cur and thh childzen start to qucrrel ané fight,
nstead of [telling CheT to be quic:z, the parent ctn il the car to tbe_cur end -
imply wait for them t? be quiet. ' Lf the paArent mainrains a calm, patient attitude, .
he can, thyough quiet action, accomplish positive -esults. I a s1m¢1a' fashion

~

o i
he teacher can more cP:c:°;vcg; cas o :oiui claszn o7 lowering rather than raising
er voice.

Withdrawal,or D1§1nV05VF“bP' a5 a: “riective {onnrevaction: withdraval (Lcaving

the child and walking)into hﬂot"o' vo2:) i most affennive vhan the chiid cdemcads
undue attention or ﬁ. voive you in a powar contest. Me gets no satisfactiol
in arnoying if nobady cov ey vian, fL oW Le Ran tantreas voik wlthout an
audience. | With a*av ’ is uoth :ir'""fr" acr LolLifeTeuca.  Berare of overconcera:
feeling you nust uo}>cug vhing” aSout every situatien. Merely ignéring a disruptive
incident 1n a classroon w.ll &‘:f.-nzs produce the szme result. The most cffective
method of classroom disinecliven: t5 through the understanding by the eatire class
group te/ignore a child wiho is _tcmg;ing te noin ztteyticn by misbenaving, Such

a child gets no satisfaction £v6u arnoying if no one pays any attentioa nof will

his tantrums work without on audience. Withdrewal is nect surrender nor ‘nul‘ference.
Beware of overconcern, the feeiing that you must dec sdmecthing about ﬂvc., situaticn.
Often-doing nothing effects wonder EUI results.

i A2

Withdsaw from the Prevocation but not from tire Chiid. Don't vealk ia momeztz of
conflict. Give attention and recognition when children behave well, bul uot wien
they demand it with disturbing behavior. The less attention the child geds when
he disturbs, the more he needs when hé is cocperative. You mey feel that angewr
helps get rid of your cwn tensions, but it does not teach thc ¢hild what you think
ke should learn. ~ ’

Distinguish Between Positive and Negative Attenuien 1f ‘you want to influence
children's behavior. Positive attention is any action toward the child that is
basically friendly. Negative attention is any action that is basically unfriendly .
(annoyance, anger and the resulting scolding, punisiment - sec Goals). Chiddren

who are discouraged about their ability to behave properly will misbehave'in order
to gain the adults attention - even though it is negative httention. Feeling unable
to gain positive attention and regarding indifference as intoierabie, children

. : -2 - ' :
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THE ABC'S OF CUIDING THE CHILD (confinued) .

~ \ .

resort to activiries which cet them neeative attention. Negative atte tion is the
,evidence cthat they have succeeded in accomplishing their goal. 7

. !
Childrer Know What is Right and Wrong, but ‘thie knowledge doesn’t prevent them {rom
doing what is wrong. £ the chilcd gains benefits (negatin attention), from his
wrong bechavior, he will coatinue it. .u.cnts and teachers 'find'%t difficeit to
understand that children ‘regard negative attention ag a benefit. Consequently,
they resort to preaching right and wrong to a child who is well aware of the

*differeace.

We Mus*t See the Purpose of a Lie instead of regarding it merely as "bad™. Lying,
like all human behavior, serves a purpose. Children may lie to avoid punishment,

to make themselves feel important, to defy the parents, etc. Most parenus condemn
and punisn children for lying, feeling morally outraged, thereby giving :he child
the satisfastion which he sought in lying. Unless we become aware of the functicn
of the lie, ‘we can do nothing about it. Rrehching is ineffectual and may ultimctely
convince thé child that he is a "liar" and a "bad"” nerson.

iterfere in Childrea's r1whts" By allowinz children to resolve their «un
s they learn to get along better. Many fights are provoked to get the
r teacher involved, and vy separatiag the children or act;ng &5 julEe
or their provocation, thereby stimulating them te fight move

m

Fighting Regnlres Coqperation. Wa teadd to ccasider cocperation as inherent n 2
positive relationship orly. when children Zight, they are aiso cooperating in & ¢
utual endeavor. - I£ one does nut wish o contirue. the fight stops. Whea acults

~earn. thls, they will discentinue punishing the “culprit" and dispensing < wpathy
to the "victim". Of{ten the younger, weaker child provokes a fight so the zex

will act against the clder rhild. Wihen fwo children fight, they are both partici--
pating .axd are equally resgonsille. o '

Y .

Take Tiz® for Training end teaching the crnild essential skills and habits., nron’r

sattempt to train a child in 2 woment of conflict. Allow for training at cnlm

times, rfgularly, until the lesson is learned. If many areas need improvement, R
give ‘attention to oze at a time. Limit youtself to what you can do. Thasze who
"do not have time" for such training will have to spend much more time later on
correcting the mistakes of an uv.otrained child.

Lifit Yourself ta Hhat You C=a Do. Wheq~nany areas of coaflict exist, parcinte and
teacher often try to correct everything at once. Ir attfempting such an izfecsible

task, they penerally threate or warn children of future punishment cr ccasequences.
Often such statements are meaningless since the parent discovers he cannot enforcg

his words.:  They will have more success with children if thcy limit thejir distipline

to areas in which they can enforce rules nerely by being firm. Tor example: Iif
you ‘are unable to keep a child indoors, don't insist that he stay in. If your
schodl has rules against allowing children to loiter n the school hallswars, dou't
try to discipline hkim by making him stay in he‘halﬁ.

Avoid'Leitfng Your Own Need for Prestige influence you in training children. Tor
exampie: - If your child krows how to dress, but is sloppy about his persouai
appearcznce, avoid the impulse to remind him or straighten his clothes yourcelf

“bécausec you are afraid cf what.others will think of you as a mother. ,Ycur own

prestige is less important than 1ettihg the child learn for himself. As well, as

a teacher, if you feel you are making progress in helping a child in your classxoom,
don't rua for cover at.the first sign of parental disapproval. Instead, uzy .tc
persuade the parent to give some time to see how your method will work.

Great EIxpectation Often Produce Little Results. Tirst distinguish between great
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he is always expected to tie them. This is a realilstic’ expectation based on the
SRild's dewviisilated abilitx. Great), or high, expectations are bas primarily
oa the pareunt's desire *for excellence in ;heir’chiﬂdren. Ambitious,’| competitive
" . parents demonstrate to their cl\ildr_e‘n their.high expectations through exacting
demands and pressures to “do' better'. Parental ‘ambitions fo chi]drin concern
. any quality the parents deem important; i.e., intellectual gﬁhieveme‘t, popularity,

‘artistic skill, masulinity, adinfinitum. Such parents want /their chaldren to be

.expectationd and realistic expectations., Once' a chil® has lcarned t% tie his shées,
o

the best in the area of the parents' choosing. Parents with bright dKildren
usually comment, you could do better if you tried, which is| tantamount to, "you
. are’'not good enough the way you are". Remarks of rhis nature coupled with parental
pressures are usually discduraging in the child whp then prjoduces little or no
achicverent. ’ ' . 4
Teachers are often no less prone to be overambitiJus for their students, parti-=
cularly those who are gifted. All to frequently the contributions of gifted -
children are inhibited by too much teacher pressure to ?aclieve up tojyour
potential” (which means get grades equal or better] than the test scorges). On
the other extreme too much individual attention and segregation into ¢lasses of
orly their own kind, serves to make such children feel they are superior and '

"special”, and cherefore need. not Pay much attention to, or cooperate|with, their |
‘ less gifred schoolmates, As-a result their social |intérest becomes 50 inhibited
that their ability may

- t9at they fail to make the contribution to society
w&rrant. .

¢ .

A -
L LI PN

. Competition Means "I give up where you succeed - I mgiz into areas where you fail."

Each child wants an individual place and recognition \in his family. If brother
or sister has established an area of success in abilify or personality, the other
sibling will differ in an attempt to be unique,.feeling\unable to attain the

. success of the other. For .cxample: if the first child cels in school work, the
second, feeling discouraged about hig ability to "be as good\agbgis sibling" may
give up in that area and become disinterested in school work. » if one child is
not pleasant, the next may be utterly charming, etc. Too many parents and teachers
help to establish an atmosphere af competition, rather rhan cooperation - the
more competitive apd ambitious they+are, the more children will suffer,

Never Do For a Child What He Can Do For Himself. A "dependent" child \is a demanding
. . child. Maintain order and establish your own independence. Most adults undercstimati
the abilities of children. Give children opportunities and .encouragement to become
contributing members of the family and other groups. Children become rresponsible
only when we fail to give them opportunities to take on responsibility.| In assuming
the child's responsibility we deprive him of the opportunity to learn. Don't :
indulge yourself by giving service.

. [ ‘ ! P
Ovetprotection Pushes a CHild Down. When mother or teacher gives service to a child
who is able to do thinge for himself, she is saying in effect, "you are too small,

-too lacking in ability, too lacking in judgment - you are inferior." ‘Adults may '
feel they are giving when they act for a-child; actually they are taking away the i
child's right to learn and develop. Most adults have .an unrecognized prejudice . j
against children; they assume children are incapable Jf acting responsible. When 1
society begins to have faith that our children can behave in a responsible way,

- while allowing them to do so, the children will assume their ‘own responsibilities.
Over-Responsible Parents and Teachers Often Produce Irresponsible Children. Those |
who take on the responsibility of the child by reminding or doing for him, encourage

‘ the child to be irrésponsible. The child quickly learns that he does not have to |

remember for himself - someone ,else will remember for him. He also learns that he |

does not have to do things for himself - eventually somebody will do them for him.

A child who always "forgets" usually has a mother who always remembers. Teachers

as’well as parents must learn to mind their own business and let the child learn
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his own behavior.

1 4
CPareats' . Leadou is 2 difficult cencept to recognize.' TIn many | .
instanc:“ Tl it y r«wivdq "ﬂd does things for a child unnecessarily

not wunly ol 2
on hin fu. e te . tLaned a8 a mothnr. Often mothers will feel useless
in the horejuitiess =\, chiselves constantly busy with the child.

.

Mo og!t M

—— - e s e

not purii. .. in Lo i v dutﬁxmxpavxon'to achicve this umbition, they correct every
deficic. v, uul give roningous sorvige, often raising children who become deficient

e Jeesice s Tragedy. They iee] wo"‘hlcss if their chlldren %re

ard i -a*n!w. "Goudndss wolRe hard-ivo-hand with quﬁerloglty," often neither
huedh on anrasiilc=on have d chance in life with such a "superior"mother. A "good"
rother iheavs eows best, is atwavg "righe!" .

CLET 3 roceoad Ohsersarg) bt Pogr Tnterpreters Children are able to cbsérve
act i o acuuratoiy, nel opiien Nav anoxrort conclubions from them. For example:
Wiaes o = Lol cvrieena, tother nedusoarily pavs a great deal of attention to it.

e _ ) N 1

1S . i

srprriy this te weay that nother loves baby more than
RN ¢ tevel, Or, 2 child who is pampered greatly may con-
¢ Luly o tov obsarves how Pis parents treat each other,

sy et AN attoroen rnd wvomen behave this way, His obse.vations
are oo, - lnlozpratations o!{unyf:ulry. It is the faulty interpretation that

remaine with hin threughous hig 1ifp, coloring all his behavior,

dm s : y! e ia the TroRp.. A vell-adjusted .child hqs found his way
Lowas?  ©.i .l ecucplance by to.furming with the reguirements of 'the group and by
making @t w1 wselul consribution to it,  The misbehaving child is still trying,
dn a mi:taten woy, to Jeel {nportint fu his o world. #or example. A young
child «7 0 F © mever been alloved to erd o hinseif (because "I'm in a hurry"), who
has not e susa {"you're not big enough to set the .
table''y, 0 12 75 a2 useful honur,butlng member of the

v wsaen ,avousing mother's anger and annoyance
ails to find a place in his classroom or
lie victim of our college-origntéd and'excessively rigid

's Goal. fwery| action of a child has ‘a purpose. His basic
3

3 3

Jp, Cr 25
BRI ~com, Pe soon becomes discouraged and either gives up trying to learn
r indulgss Ln behaviur whjch »oor brings ostracism from his classmatcsdi and,

usuaily. punitive asction from the teacher. :

?

The Fﬁﬂiwﬁ?;li of a Child's.Misbehavior. The child is uéually unaware of his goals.

Bie belhizior, though 1110u.qg} to {others, is con31srenL with his own 1ntcrpretation

of hir pleoce in the family greup. i .
CGops 1: Arvrenllion-gettiag '/ - he.yaﬁ:s sttentjon and service,:
Goal 2: Power - he wants to Qe lhe boss.
Coal ’: Reveuge . ~. he wants to hurr us. . - :
Gnrl! 4: Display of inadequacy — he wants to be left’alone, with no i
} - . demands made upon him.
. . L. T
Our Rc-cticas to a Child's Misbehavior Patterns. Very often we can discover a r-

cliild's guls Ly obserwing our, i rﬂjftious to his behavior. For e&ample:
. W .

When his goal is Attention-getting, we respond by feeling annoyed and that we
need to-rcmind and ¢oax him. T

When Bis goal 1s Po we respond ﬁy feeling provoked and get into a power
gcontest with him -, YOL jﬁjli get away with this!"

. ] - *,
' . -3 -

1] |




E, ABC'S OF GUIDING THE CiILD | (continued) | ™.

4 . . o
a\:hen hie goal is5 Reveage, we respond by feeling d;ép%y hurt and "I'll get
N = ]

‘ \ .

. When his goal is Display of |Inadequacy, we respond by feeling despair and
. "f&don't know what to do!" . '
1f you

first impulse is to react in one of these four ways, you can be fairly ,
° sure you have discovered the goal of .the chiid's misvehavior. .

. A Child Who Wants to be Powerful, genefally hac a parent or ieacher who also seeks
) _ power. € the‘msther or tescher insists on her cwa way, the child imitates her
and«they| become inyolved iz a power cecatest. ' Each feels horcr-bound to do just
the opposite of what is asked. The harder adults try to "control' their, children,
. the less|success they will have. One person cannot fight alone; when we learn to
do ‘nothing (by withdrawing, etc.) during a power contest, we dissipdte the child's
power, and ‘can begin to establish a healthier relatioaship with him. Tbha use of
power teaches children only that strong people get what they want.

L . v

Behavior'is Movenent. . lic person behaves without imtending tc affect othérs. One

‘ is usually not aware of the purpose of one's own bechavior, if this purpose is not

4 reccncilable with one's con :science; and with the zssunzd pood Intentions which we
all have and display: ) .

- i

, Td understand the child's pattern of movenent :h:cu;% 1ife, ounc nust bdecond
sensitive to ihe Zater~actions inherent inm routine situations. Tor examples
. Assume a child dawdles cvery wmorzing and "forgetc" tc do moct things that are
rightfully his 'espons*bili:y Mother respends t-ith zoasztant remimders and doing

4 " many things fcr him. At zcheel, teacher has o rexind an? Trea to make him work.
. What 1c ifter=relationsiip? Actualij the chiid is. thrcugh tils behavior, provoking

otners to assuvme his respeasitilities. This bchavior., then, may become & permanent
pattern, a way of movirh ihoo:gh 1ife, . HRN

V’ »
’ Don't Act onr Your Tirst imnuisc. Dy adting onm your {irst i“;“- sc you tond to in-
tensify the child's ben'" or patterre rarher then ccrrect them. Yeou act in

Y ad

titewne rarher &

accordance with his expectations and thereby fortify his mistaken goals. Wnat - .

‘ can you do if you don't o' vaat te ép? TFirst. think of what you know would be
wroag =o do and refrain fuem noiﬂg ir; the rest is usuaily ail right. Second,
imagine what the child 2-ne2cts you to do and then do the oppesite. That throws
the child ofﬁ guard, and then vou can arrange with him outual solutions to the

: situation. ' '

N> Habit Is Maintained ii it loses it's purpose, lcses its benelits. Cnxléren tend
. to develop 'bad" babits when tuey derive the oenafit of negative: thenL~o1.
Example: A child. occdsicnally picks his nose. ifother finds It unpleasant and
tclls him not to do it. The child quickly learns that this is a gzod way to
set mother, so he continues it. Without realizing the dyncnics ci =ka situationc/
ther inadvertently encourages the habit. '

»

Minimize Mistakes. Meking pistakes is human, Eecrard your mictales 25 inevitable
\ instead of feeling guilty-and you'll iearn oc-~e+, we rust hove the courage to be
\\‘\igg:*fect. The child is also imperfect. Don't make too much fuss and con't worry
about his mistakes. Build on the positive, not cn the pegative. Tor exexple:
Instead of pointing out how poorly ke ties his shoes, point out instead hew well
' he can button his shirt. . . .

\

Making Mistakes Lowers Status. The more mistakes we make, the lower we are on
ke ladder of success znd vice versa, We forget that leatning occurs thkrough
L making xzistakes. A child who fears making mistakes will only make more; such a’

F . c ... . .
E!Eg&; " child loses his spontanelﬁi()sg creativity in liLe.‘ Ambition to 11v? up to

-
Fe
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'H&_*R“'S oF EU%DINC THV .CBETLD (continued
TS . .
high standards (no mistakes) often undermines the child's
ity.” Parents and teachers, above all. need the courage to
themselves, and as an eXkample for their children. Perfection
J; life and allows no room for life's

u.u....-i and
trust ix “is own ab
be 1"\per. ect
. ‘i ‘la(‘.) 4 f-:.
. unfolding.
Don't be Concerned Wit h What Othe s De, dut "cce%t responsibility for what you'’
can do. oy utilizing the full uot0 tial ¢ your own cofistiuctive influence., you
do rot have to think abbur whoe others si oald do to the chiid. Comp»ﬂsatlonﬂ for
the nictakes of others is unwise, and over-protection way vob the child of his
v courage and re§0chefulness. For xamp- : 1If father is too harsh with the
child, and mother rums to prctect him, <hree negative results are accomplished.
¥ivst, mother deprives father and child fiom learning to get along with each
other. Secoud, mother teaches the child to run to her for protection instead of
using kis own recources. Thiré, mother antagonizes the faguer so that he is less
willing to cooperate with her in dealing with the ckild.

)
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y which does .not fit in

A Family cr Classroom Council gives every wmember g rha:cc Lo express him Gélf,
freedy °rn all matters of besh difliculiy ene pic rtain 1g to the group as
a vhole, and to participate in the Tcspo ach member of the graup has
. o tha welfare.of all., It Is tvuel edu it for éemseracy and should not beceme

3
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. rlaze for parents or teachors fo preach o Jdwposa roalr will on childir-n, nor
chould it deteriorate znto a 'rsine ueswien. Tha'am;hasis should be on “vhet
we cud do about thie situa similar way, Sul nperhaps with even more
profound effects ba thcix ' groun discussions can not only helip
. thildren to improve theirv oo, bu: learn to undersiand then-

selves and their.ootivaticn ome of the ground vuies {or

' QrLangng LrOUp Particsnnui T ov ave ciffercat; there ave basic)

.*_ rules which apply aqualliy iz talti, taess ates . .
) ' Mewu regulariy oz Letrw onae 2 ok, . .
. Rolate the erairmar at vavlous dntervals,
’ «\1;cw’uz BGUSY FIul LGS ende wemoer, and v
\ Mlew gufficient tire feF deeisicns o be tried tefore changainy ther.
. .

The more wa, teachor, or pareat, allow children to participate in the decicienms
which affect them, the tetter we can help train them to participate Yuliv and
' effectively 1n carzvinyg out trzre <dacisiens, and be wiliing to take on th:
responsibility for their owva actions, .
- .

Though presented in z brief oz semevhat ovgreimplified form, thesc ABC's of

guiding the child arc the egssential wmeanc by which we can help children to develop
into iesponsible u@e-ug.;. However, wo cannot do this revival of the erchaie
and obsolete authory aaisa I the
Py

2
s., nor che amisgeided "perpissiveness" of
. the Freudian era, but ty providing chiildren wa.th doth o vastly increased pa‘ticipan
' tion in the affairs of our sociecty cn understanding that every zact, whuther
pesitive or negat ve,-car“‘ es with 1t a responsibility and a.conszquence. Caly if
they learn this, can they fully nmeet tie cho

hatleages of freeden iu this, peihaps
' ¢ nost exciting aad as well the mest (zying ¢Te Inm human histort,

¢ :

<t ¢ L] .
Adopted from a pamphlet edited and revised by Margaret Goldman and printcd bj v
‘ the Chicago Commurity Child Guidance Centers.

Q 38/73  ar 106 """ o ‘
ERIC '

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

ELX GROVE UNIvFfe oo o

6 i, ;
Uilice of iandiiuwecsfon -, oL G

/ . Eik Grove, Crlifor“ia

/ BEFORL / Jnrix

L
f ]
| . |
' . . . / .
Cue ol the purposes of the Parent Study/ Groupw is Lo nelw parcails learn nev
. ! '
The inforfatim. veu [ ive -

teruniques for improving parent-child relationships,
/
|

©n

“selew will help you evaluate what you fhave learned frow }hc stidy v

1

Dese ribkve briefly three typical situatons that would be likely/to occur betveen
’ * . '{ N
yeu ord your child. . Following the description, state ew“ctly vhat you do wvay

‘. ion pgcaurs,

Vb situat oos you describe should Be ones that covecrn . 0 Inritare pov .
ind te vty would like to change. S
. ' N |
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.come puﬂic. soge express “so What", some seex to say, Well,

- "It e good you will/have ‘the rewacd of being high {n oy esteem.”" Weil fine.
‘Wha is wrong with this approach? Wky not help

\ : . \\\\\15;____________\~_~__’; 7
\\ ELK GROVE UNIFIED SCHOOL DISTRICT ' '
\ Office of Instructional Services

‘ ) Elk Gtovij'California

/ . .
o / . “HY /NOT PRAISE? - ’
\\ ' 7/ by Vieki Solez N

Yost of have grown up bell cvlgg that praise is desperately needed by 511 children//
in order/to stinulate them intd "right" behavior. If we watch a child closely when /

he is teteiving praisc we may /discover some astonishing factsi//S"“‘ehild Ten gloat,
peL ] 11,‘ ”
/

/.
vie are suddeuly confronted/with the faat that we uecd/to see hov the child -ntet-
prets Lhat s going on rzther than assume that he regatds everything as we do.

/|

EXa uatioh of the intention of the praiser shows that he ie offeting a rcward.

j ‘the cnilc leara to do the right
g by,earﬁing a diigh place in parental esteén?

k at this situation from the child's point og/ﬁﬁew. we will fingd ¢

akc of this approach. /

ow does praise a f‘ect the child's 3 elf-id;ge. He nay get the impreassion chat his
,ersonbl worth depends/upcn how he "neasu&es up" - to the denands and values of others.
‘If I /am praised, my pgrsonal worth is high. ; If I aa'scolded, I an ucxthlcss.
Jhen this child becoxér an auult, his.ef ectivéness. his ability to £ Lm;ﬁu' his
capagﬁty to cope with;life's tasks will depeué upon his est tiuation of hc steands
=2 the opinion of o:? rs. He will live consfawt]y on aa evator ~ u? atd Ao

/

Truise is apt to cenZer the attention of the child uooé'H toself. M'Por do € maasurn
up?”® rather than Vhat dc«3 this ﬁituation :eed?" s sives zice 2o ¢ faclive
soal of "celf-bein?/praised“ instead o~ rhe °ealit1~3oal o5 "whst-ca= T do %o heip?"

Auoihcr child may come to see praise a; \is :.ght—~as rightsully dus him frem 11\:.
Therefore, liffe id unfait if he doesa': feceivc/pra se for cvery effoi: "Poor ne -
no #nu appreciates ne." Gr, he may teel/he hss*no obligation o pe*fo*m 28 nd

. traise is forthcoming. "What's in x.;fo me? /ﬂﬁa. will I ge: out of Xt Tf no

pradise (revard) is forthcoming, why SF°71d I bo;ﬁc*’“
ise cap de ter;ibly'discouta~irg. If .he,tbild's effors fails to bring the
0x ected praise he may assume either; that he isn't good endugh or that what ha hax
to offer isn't uorth the effor: and So/gﬂves/up. : ) “ -

.a |

a child has set exceedingly hish‘stgndarq; for hinself, praise may counZ iike -

ckery or scorn,‘especially ~hen his efforts fail to measure up to his own atandards

such a child, praise orly serves toixncr;ase higs anger with himself and nis e~
ae taent at others for no' unders:anding his dilenna. -

”he accent must move from "What am, 12" (goPd’) to "Hew caa I help ia the totzd
sgtuation?" Anything we do which reinforces a child's false image of himself is
discouraging. Whatever we do that helps a child sea that he is part of a fufiction~
1ﬁ8 unit, that he 'can contridbute, cooperat » partieipate within the totgl situation,
is encourageuent.f We must leamn to»see that as he is, the child is sooé enough.

‘ . [ : / 1 {
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J all ouvr effortslto encourage children we  nust be alert to .hc child's § Tooponse. ;




v WHY NOT P AI*‘.E'-‘ {continued) | .

: S _ C

. i
. \ i
- a . . ,

I'raise re.m:d§ che ind‘\omml and: tends to fasten his attention upon himseif.
.. " Little satisfaction of self-fullfiliment comes from this direction.

) .
. . ..::tou*ag,cmllmt stimalazes the effort ‘and fastens attention upor one's capuacity to
) Join humanily and to becone aware of interior strength and native capacity to

-

n
' ¥
: ., cope. /
[ . “ i . .
¥ ceg
I

znise reccgnizes the actor, encouragement acknes wledzes thic act.

fraise . . ] Tncouragenent .

‘t ycu wondérful to e akle* Isn't it aice {hat you caun nelp? /

+ tu do this! -
. . . Ve appreciate rour he

1
W’ : . . - Doa't the distas shine
a ‘t:e. wiping) /

Isa't the carpet pregty now?

L. . vacuuzing) - .

P
2

-
.
rl /-‘

? ha

' . . . . tow nice veur ‘"9::::'3.--ks .

s
[A¢ tedregisy A.O: Ve \.‘ h..!l the b".’..f'f:-'. PAVLAL

h

"- " 7:m so proud of you fer zet"in; soch ' cn o mlad sew anjoy Ro-tning {adding
~+ades. (ycu are high 3im ny anterz) TnOYLLL. GWR NUeIRUTRIG).

/ ‘+'n proud of you for bpehaviny co 2 il oenaiorsd boisg tegothar din.ch.
...-clv in the restavrant. ez loieaatil
z "»
s, I'n awfully proud of ycur perismonce It ic good o ¢
’ -= the rvecital. . Tx ailiraporec
crad

that you enjoy plzyiag.

e
te the joo vou did. T

s P,
fov corking heve,

/ , : " SOMT WORDS OF ENCOURAGEMENT . '

, g by Clint Reimer, 3ethel School District, Eugerne, Cregsn .
'a. . A

“acse thoughts are intended to be of help to pavents arl teachers in woukil
.ildren. Whether these sug sgested remarks will in fact ®e encourapging will C.peud
«n the attitudes of the adults using them. Is the feeling one 0% bei i

L .ild, crust, coafidence, acceptancs, scretimes aired with numev; o
sxe of moralizing, preaching or impatience? ) ¢

M
it
I8

AN 1]
n :

.2, "You have improved In ..qcee.eriioeniiioeinn
, Growth and improvement is sometiing we shouid expect from all chiidren. Zhey
/ . "~ ' pay not be where we would like them to de, but if theve is progress, there is
' less chance for discouragement. C‘uldrc-l will usualiy continue to tIy ir they
can see some improvenment. )
. * \J
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SOME WORNRS OF ELCOURAGEMENT  (continued)

-y
il

"You deoa sood Job of ....iiiiiieieiaen .

Children sheuld be ancouraged when they do not expect it, when they are not
asking tor it. It is possible to podat out some useful act or contribution
in ench child. Even a cemment about something small and ins nificant to us,
may have great impuriance Co a child.

"ie 1ike {2niey) veu, but we den't like what vou do." Often a child feels he
is not lincd unfter he has wade » mistake or misbehaved. A child should never
think he is not liked. Tt is importent to distinguish between the child and
his behavior, betwaen the act and the actor.

“You can help me (us, the others, etc.) by .........c....”

To feel useful and helpful is iwmportant to everyone. Children want to be
helpful; we have only to give them the opportunity.

“i.et's try it together." ] .
£hildren who think they have to do things perfectly are often afraid to
artempt something new for fear ¢f making a mistake or failing.

"%o ycu do make a -mistake; now, what can you learn from your mistake?” - There
is nouhing. that can be done about what has hazppened, tut a person can always
#o seucthing about the future. Mistakes can teach tae child a great deal,

and he wiil jecarn if he does not feel embarrassed for having made a mistake.
' -~

toye

vou would like us to think you can't do it,.but wa think you can.” This
approach could be used when the child says or conveys that something is too
A.¥fiealt for him and he hesitates to even so much as try it. If he tries and
fails, ke has at least had the courage to try. Our expectations should be
consistent with the child's ability and maturity. :

“"Keep trying. Don't give up.” .

“*hen a child is.trying, but not meeting much success, a comment like this might
e helpiul.

"['m sure you can straighten this out, (solve this problem, etc.) but if you
need any help, you kiacw where to find me." Adults need to express confidence
that children are able and will resoive their own conflicts, if given a chance.
"1 can understand how you fecl ‘(Not sympathy, but empathy), but I'm sure
you'll be able to handle it." $ymparhizing with another person ‘'seldom helps
him, rather it conveys that lile has been unfair to him. Understanding the
situation and believing in the child's.ability to adjust to it is of much
greazcr help to him. ) .

FNCOURAGEMENT

by Nanette Cosavi, Tucsonm, Avizons
Wihy encourage: Why is it important:’ .

4. To give the feeling of conlidence.
b. Must prepare tie child for self-sufficiency.

T'oint for encouragement.

a. Sctop discouraging.

A, 110 -3~
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: ELK GROVE UNIFIED SCHOOL DISTRICT
‘ Office of Instructional Services
: Elk Grove,.California /

RULES OF THUMB ‘ : : /

)

Watch for your child’ s first accempcs to help you or to do things for himself.
chourage these attempts. / ) ]
/

{

. Give a child credit /’for trying to help out: - \
. j |
. Don't criticize or/condemn poor results. Graduslly and tactfully steer toward
‘ better offes. . N .
. . . . ]
' bast ' ~- ' .
. Know when'a child is ready for larger responsibilities and then let him take
¥ them on. '

Let young people know that you .trust and have confidence in chem;

‘ . . ’ .

Alwayc try to set a task or a goal that you think t:he child has ¥ reasonable
chance to achieve.

»
.

TS .. Y:"-, ‘

(e

. . . '

Developing Responsibility in 'Children. Science Reswarch Assitiates, int.

112




/ ' ELX GROVE, UNIFIED SCHOOL DISTRICT
Cfiice of Instructional Sc ices
£lk Grove, a;ifcrnia ) :

PravcirLeEs Or LOGLCAL CONSEQUENCES 1N A DKMOéRATIC SETTING

/
/
;o

watural and logical consequences are an alternative,/to autocratic punishment. 4
natural consequence ic the immediate natural result/ of an act, not impescd by an

| nr-"o**cy (pzreunt, teachar, etc.) vLL, by the realilty of tHe situation. When &

, ild violates the nctural order, unawvoifable cons;quences will cccur. Example: ’

\

) ;f a2 child doesn't tie his.shoes, he V111 srip over them and fall down.) & logicel
, . consequence takes place when the parent or teacher arranges the ccnsncuergg, vathey
than the coasequence being solely the result of thé child's own act. 1t is impoxtan’
that the lonsequence is logléallz connected to a specific behavior and apuc'f‘c tota
D situation, and it should be experienced by the child as loglcaL in nature._(xxpmnleq
. will follow.) Bome furthe* ideas, specifically, age: : Sy -

t is a ceneral rule of ;hdﬂb noY "o try .
?Le. 15748 wost effective when ;

1. bﬂderstand*ng the goal is importc I
to apply logical conseguénces dnrlng a power strug
C
e i

- N

the purrose of the behavier Is for aznenfien. . . S e .
. L
‘ . Respect is maintained e rights cnd dignity of cdth child and adult. )
.., Wrere situzticns are recurriang cnss, cuch as eating oroblems, che cecassgquence
=iz be discussed in g caln memeat with the child ozce. This gives the =nild tho
vie

ppersunity te cheoss the behavicer and consequence e he prefevs when the -Zxiuztica
arises f{rca then on™ ot
. \.W .
.. There is always andther opportunily giveﬂ te the chil £
’ is protected from consequences bty a second chance. The next time o
e hzs another opportunity to choose his behavior.

_&. Thz use of choices can be very effective. If logiczl to the child. . wiil He
- wve willing to coopergte with the dcm::d; £ the (cotal sicuavicen. Rowavr. fhs
thoices given nmust 'not "be "open-cnded" - i: : ghezld o .

c cta
a0 end vosuliv
cither choice. Examples: Do you want to set the tab
"Would you like to clean up vour rocm o¥ veurself or woul
’ "i'm sorry, out we don'i rum and yelil Id the house. Woul
inside, or would you rather go outside o do youx Toanin

ive ninute
the wn ' o t2lp "ou7"
e to aeccle covn

\J
L

f. Tha adult's purpose haz nc punitive undertenes, nor Is zhart an impillcation of
superiority. There also sheuld be no morzl judgment made or implied by the zdult

regarding the child himsell

7. The implicit attitude of the adult, which may or may no: be expressed . cesually
and briefly, is that of mild regret that the child has chosen the actien leading

to these censequences, but that next time he will probably choosa ancther bz ayzcr
more in accord with the reality of the situation. .

A
Some differences between logical consequences and punichment:

i.ogical Consequences vs., Punisnaent
1. Reality of the situation 1. Fewer of the authority dominates:
trains: situation-cenzered., ~~_ . sclf-centered. .
° = (=
2. Related logically to the behavior. 2. 4Usually arbitrary, little logic.
' —1.— .' t
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PRINCIPLES OF LOGICAL CONSEQUENCES IN A DEMOGRATIC SETTING (continued)

Logical Conseqégnces ’ vs. Punishment
) et
3. No element of moral judgment: 3. Some moral judgment: usually "bad"
good or bad, right or wrong. _ or "wrong".
//£< Deals with what will happen now. 4. Deals only with the past. . -
5. Teaches child to be responsible for 5. Implies the adult is responsible
own behavior. : for.£hild's behavior.
- 6. Develops-inner-discipline. 6. Outer-discipline maintained.
. R ~ .
7. Adult remains friendly; positive 7. Adult displays anger; ant’ onistic
. atmosphere maintained. atmosphere perceptuated. lg\
8.- Influences or leads child toward 8. TForces or '"makes' child obey;
more desirable behavior; training v usually only temporary. ’

]

. for the future.
-
Some common pitfalls on the part of the adult:

i L]

1. 'Feeling sorry fpr‘the child or giving in to ‘his undue demands -— may teach him
to feel sorry for himself or that you don't really mean it.
» ' [

2. Giving him a second chance -- may teach him he can get away with irrésponsibility.

3. Taking a punitive attitude, imsgtience, ridicule, humiliation, shame, rctalia-
tion — gives him a reason to punish in return. He may be learning that to be power-
ful is the safest way to deal with people. ‘

WE
4. Fearing lﬁe consequence is too easy. It isn't necessary for a consequence to
be difficult or unpleasant. Most of them are somewhat unpleasant and uncomfortable,
but suffering is not an essential or necessary part of the learning process. ,
5. Showing inconsistency or not being able to follow thrdugh -- may subordinate

the order in the fam or teaching situation to one's momehtary feelings. Example:
Mother can't 1listen to child's crying, so gives in. '

6. Workigk on more than one behavior at the moment -- particularly in\not being
pleased with the way the child takes the consequence; he is either not]demonstrating
enough misery or he is trying to get out of it. The positive possibjlities of

the conseqience may thus be cancelled out by an unwitting reinforcement of the
child's mistaken goal.

7. Feeling guilty -- may show the child that it pays for him to feel gbhsed if
the adult feels guilty about him.

8. Too much talking ~- may cancel out the consequences by reinforcing the child's

goal, and, also, children tend to be "mother deaf".

9. Giving way to expediency ~-- at the moment it is sometimes easier on the adult
to punish or overlook than to take the time and thought to initiate logical conse-
quences and carry-them through adequately and peacefully. ’

10. Expecting standards of. behavior from the child not expected of the adult.

11. Rubbing it in; "I told you so' -- anything that increases the child's anger
against the adult decreases his willingness to assess the consequences as logical
within the group structure and also decreases his willingness to cooperate with the

114 ~ -2-
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PRINCIPLES 01 LO STCAL CONSEQUENCES TN A DEMOCRATIC SETTING (continued)

total situation.

12. Tone of voice -- displaying-anger, yelling, or demanding action turns the
‘ situation from a logical consequence into punishment or rctaliation. A firm, but
friendly, tcne is most effective.

13. In a dangerous situation, consequences should not be used --— action is ~
neyessary

NATURAL AND LOGICAL CONSEQUE\CES ~ Sgeciflc Situations. : '

L]

For discussion purposes: Try to identify whether the following examples are
logical consequence or punishment, and why:

1., Situation:, Mark got into mother's lipstick and covered himself with it.
Action: - Mother was pressed for time,,as she was going to a meeting and taking
him along. She gave him a kleenex and told him to get as clean as possible. -
When it was time to leave, she said there was no time to help him get completely
clean, so he would have to go as is.

. 2. Situation¢  Susan's sloppy eating habits at the diuner table with the family.
’ Action: Mo er announcéd at the table that the next ‘time the sloppiness continued,
Susan's food would be put in a dish .on the floor and she would eat with .the dog.

3. Situation: A girl in a kindergarten class kept knocking down block buildings
wade by other children in the, class. Action: The teacher said: 'That wasn't
yeur building; you can't destroy other people's work. Now let me help you build
one of your own, so you won't be bothering ‘the other°

‘ 4, Situation: Five year old child kep\; accumulating dirty clothing in various
parts of her room, contrary to family poblicy of each member putting their dirty
clothing in the laundry hamper. Action: One day when the child complained she .
did not have clean socks to wear, the mother said she was sorry and went about her
work. As the dirty socks were full of sand and unwearable, child had to wear shoes )
without socks, and kept mumbling about how uncomfortable it was. That night the
hamper was full of her collection of dirty clothes.

‘ 5. Situation: Ten year old Scott frequently forgot to take his lunch to school.
Action: Mother would discover his forgotten lunch and take it to school for him.
When he got home, she would tell him that he'd forgotten his lunch again and should
try to remember for himself the next day —— she certainly didn't like to take the
time so often to bring his lunch to school. Scott pouted and said it was mother's
fault because she didn't remind him before leaving.

)
E[{I(r by Annlth\i:rn Platt and Helen Millmen Stambaugh . a,
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ELK GROVE UNIFIED SCHOOL DISTRICT
Office of Instructional Services
Elk Grove, California

‘ HOW TO HOLD A FAMILY COUNCIL

Corndensed from article by Shirley Gould of Skokie, Illinois.

:+ our house we have been having faxily covncils for five year
cuccess., I can't tell you how to carry it ferward. This depern

s, with Zacrcasiag
vy i >
siruation. But I can tell you how to start.

]
dg ca vour oM

L Choose a tatle, any shzpe, any size - whese each member cf the fzxily caa

pull up a chair. Let the toddler join the rest - he'll soon leczrn not tc disrupte.
Lncourage every person who lives in.the home to join the meeting. This means that
a grandparent Oor an aunt, or €ven a boarder, shares the family ccuncil. Pusride
a notebook and pen to nake a permanent record of the decisioms reachud. )

2. For the first meeting announce the chairman and the secvetary. kot

father, having talked cver the prospect, are best prepared to start. I
. ‘ <5 the one who always keeps track of things, let Dad be the secretary. I£ ¢

usually keeps the peace cnd m T2

RS}
N

tig O

intaing order, lct Mom be chairmam, Ezch parant
~hus lczras scmething right away.

s,
- - .
’

n

=
-

153

able and keep thens Iol &ve

Have the children take theis usual places ct the t
amiiy circle, If bad ziuvs al w

L]

eeting. Rotate the officicl duties around the fami

.€ad hi
1

»
.
0

A 3

. w.ead, acting as secretary, next woel make John on hiy left gecrelory. Wotais or
W ‘%o other end is chairman. liext yeck haory, .cn her efr, will be chalvman. Tarty
' cn this rotation so that everyome in the family who can rtead and write Lor I LI

*hen two childrea take the cfficial roles, Mothev 2nd Dad becowe plain rarzicipat-
ing members. ' ' ' !

-

4. Set the agenda for the mecting te zead like this:

- -

A. Reading of minutes (stacting vwikh seccnc meeting) . .
B. Calendar for ccming week.
' C. Bank-firancial trancactioms tatrreen ravents znd cihildvan o
. D. O01ld business
E. New business
F. Tuture plans .

5. Call the very first meeting for the specific purpese of planning Zemily Hm fo
follcw. Let each one have a "say” in what the fun will be. woiner cad ned uey oIle

stggestions but should rot force their own Zdeszs.

-

6. » Whea the meeting is over, carry cul group's decision. Thie Is Wiy IURAT; aloci
acon is a good time for a2 family council. After chusch and dinnezr, tha Zenlly weelo

w to plan the rest of the cay. a
zl‘:‘,g,. ) . s
S 7. The first meetings should last no longeT than fifteen minu
as order can be easily kept in a femily not used to acting joi
has some experience at holding meerings, ideas will come reaci
is best for parents to be prepared. .
1]
. 8. A game around the table after the meeting might beLan unusual treat for a fami
that has not yet learned to play together. Refreshments can follow. The Zupcstaad
-esult is that the pleasant atmosphere acquired in the meeting spill over iatc
- c N &
. TC , fanily liie. 117 . '
Wi;ﬁﬁ -1 -
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.have as a family. The fanil

HOW TO HOLDL & VAMILY COUNCIL (continded) )

9. Succensful operation of the council depends on all members of the family being
enual., §r ic Aifficult for parents to give up some of their authorlty for awhile.

.Rapayment comes in increased cooperation from the children. ‘Each child learns his

own value 'to the family and the worth of everj other mewber.
10. Meceting tcgether dees not imply that the parentq‘ﬂﬁst do whatever the children
Jecide. Dasic guestions of health and welfaye are pareatal respcaslb11i:1es. Sone-~
+imes a parent wmust tell the children of a decisien alxcady made. ) When a lathes
has been teold bty his gbss that he must move, he can't ask the chifdren loz =pproval,
The children may not like leaving their home and {riencs, uut “hﬂy have no chcice, -
At family council the situation is dxscussed and beccues casicy for chch merber
y . V
11, In our family cstincil we distribute househqldtasks. We wanted them t¢ shawve
the responsibilities as well as the privileges of home. UndeZ “naw businecs' we
brougn; ud "iobs", Dad ari I felt there were certain taesks tac childre1 courd do
asked each time. Together we all made the list: .Emptying waste-
.ng out garbage, clearing the basin, setting and clearing the table,
cbi drea choose their ewa jobs, and decide how they wili do rhenm.
ely wnon cur childzen to uarr" through. 'Cnly rarely ao wz zeni -4

~

J

2

« A cemmort preblen chat'can, be handled at the fexmily "ﬂcpzrg ig wnnilice

rothers and sicters. Arthur says, 'Scott messes up ry nooks “while i'm go
Sikce Scett is only two, we must find a way o protoct big bro hatte

=sacsions.  bister Huth svggests a different 91acp ~rohur can keep nis uveuks ouk

f “cottfs reach. . trcuble spot is removed by grocy ci.iuking.

»
i3, For par;iﬂs znd holicays, we plan as a group. & Goelae togerher who .o
2 i serve. When Dad and 7 have on adult pevroy, the
ctna

w
sueste shall bo cne waai co wil

aldac children FQ;T oz =~3-n ~ranare, and then s 0 uwalp f2nva,

tolding family counzil Isa't aluwdys easy. bBuor in our house, ¢5 we go o Zrca week
to ﬁéek, wo look forwerc tc thic time for jojint thovghy and aciion. as Lo clisldren
orow ur It is the rae zure tIinme we wnow we'll 211 be topcther and enjey tae fun we

v council has helped us to enjoy cne anqther as people.

"y

. - N

»
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ILK GROVE UNIFIED SCHOOL DISTRICT
Office of Instructional Services
Elk Grove, California

———

THE FAMILY COUNCIL

*

-

A certain date should,be set for the council to meet each week. It is not
advisable to call a meeting whenevér one member wishes; nothing is so urgent
that it must be settled right now.

All members of the family are invited to participate; however, participation
is not obligatory. Since the absence of a member can be used to reach decisions

he may not like, most members will attend. !

All members pazticipaiefon equal footing, so each one has one vote. Everyone
should be urged to contribute and express his ideas. However, any member who
disrupts the session can be asked to leave if this is the concensus of the

others.

The chairmanship rotates’, 50 that eath member experiences this privilege and
responsibility.

-

The maintenance of parliamentary order provides each member with the oppor-
tunity to express himselt freely and with *he obligation to listen to others.
1f sessions are used by the parents to preach, scold, or impose their will
on the children, the council is not democrailc snd falls In itz purpose.

In the absence of a decision by the council everyone has the right to do what
he considers best, but no decision that affects others has validity, unless

it is approved by the council. In most conflict sitvations ( during the
interim between council meetings) it is usually sufficient for the parent

to withdraw and leave the children to their own tesources,:without an audience.

The family council should not be a "gripe session” but a source of working out
solutions to problems. Each person expressing a complaint is expected to
present his suggested solution. It is important that the emphasis is alvays
on what we can do, rather than on vhat any one member should do. It is im=
portant that decisions made during the.council meeting include a plan for
action if and when various members do not carry out what they decide at the

meet ing.

>

Parents are usually afraid of wrong decisions-usually proposed by the children.
However, these can be used to advantage; parents should let children see what
will happen. At the next meeting the children will agree on a better solution. -

Cnce a decision has been made, any alteration has to wait fo} the next sesslion.
In the interim, no one has.the right to decide on a different coursre of action

or to impose his decision on others. .

The famil} council is the only authority. No individual can lay down the law,
make decisions for others. At the same time, no one person has to shoulder

the full responsibility for the well-functioning of the household. 1f parents
are willing to accept the family council as supreme authority, they do not neéd

119




10.

11.

‘The Family Council (Continued) - . Page 2

»

to feel guilty if things do not aiways go as they should. It is more 1mpot-;
tant that the children accept their responsibillty than to have things going
smoothly all of the time.
1]

Instituting the famlly council requires the realization that a fundamentally
new and untried course of action has begun. Parents and children alike are
not prepared for it. Children are afraid that this is another trigk to make
them behave and do the things they do not want to do, and parents fear demands
and decisions by their children that are out of place. But if the difficult
period can be tolerated, its effects should be highly beneficial’ tor all con-

‘cerned, ' !

< ° ' N

Cundense: b} Moo M o™ 1ty Ve vee 0 . Y LKW
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w hl

HOW TO RUIN YOUR CHILDREN*

1

1. BRegir with infancy to give the child everything he wants. 1In' this way he will
grov to believe the world owes him a living. ' !
]
Z. When he picks up bad words, laugh at him. This will make him think he's cute.
It will also encourage him to pick up "cuter" phrases that will blow of{ the
top of your head later. - 4

3. Never give him any spiritual training. Wait until he is'21 and thea let him
"decide for himself",

4. Avoid use of the word "wrong". It may develop a guilt complex. This will
condition him to believe later, when he is arrested for stealing a car, that
society is against him and he is being persecuted.

5. lick up everything he Ieaves lying around -- books, shoes, clothes. Do every-

thing for him so that he will be experienced in throwing all responsxbllity ORn
cchers

p. TLet him read any ‘printed matter he can get his hands on. Be careful that the
silverware and drinking glasses are sterilized, but let his mind feast on
garbage. .

7. Quarrel frequently in the presence of your children, In this way they will not
be too shocked when the home is broken up later. '

%, Give a child all the spending money he wants. Never let him earn his own. Why
should he have things as tough as you had them? »

9. Satiefy his every craving for food, drink, and comfort. See that every sensual
desire is gratified. Denial may lead to harmful frustration.

' 10. Take his part against neighbors, teachers, policemeﬂ. They are all prejudiced

against ‘'your child.

.

i}. ¥hea he gets into real trouble, apologize for yourself by saying, "I never could

do anything with him."

12, Prepare for a life of grief. You will:be likgly to have is.

#Origital source unknown. It is known to have been distributed by the Houston,
Texas Police Department under the title, “Twelve Rules for Raising Delinquent
Children."

M.L. Bullard - Director of Guidance

8/73 er
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The following Ten Commandnents were suggested by Dr, 7. f.:. C. Seyﬁq.:

B ‘ / )
| b

) |
. ELX GROVE URIFIED SCHOOL DISTRICT.
Office of -Instructional Services’ .
Elk Grove, Cal#fofhia\\ . '

\
,TER COHthBHENT& FOR RESOLVING‘CONFLIPT\SITUATIOVS
T \

\

R. “. LWC \\\

} \
School of tduca:ion.;vn‘vetsi:y of cfc;:a

\
i

Ceneral Secretary of the Alberta (Canada) Téachnrs' '_'l‘aslociat‘r‘x. They wesa

presented iu an opening address to the National tducation Association Center °

s Washington, D.C., November 21-14, 1959,

1.
ER
3.
4.
s.

6.
7.

8.

9.

Don't iose your temper, you'll lose your point.

Renendber, you ate trying to win an agreement. nct an arguzent.
Apologize whea you're wrong, even cn a uiner matier,

Doa't imply superior knowlcdge or power.

Acknowledgze twrith grace the sigaificancez cf tho sther's cenment or
statement of fact. '

LY
tnow ang adalit the impact of your demands.

- Rezendber .hat the ab¢li ty to scparvate fact froa opinion 1s the. ma.u

¢f a elear nind ané reflects .n:ellec:ual integrity,

Stay with your point; pursue you:r objective Sut éoa't davastate.

Don't quibble; say what you mecn and mcan what yod say. f you want
truth, give it.

Bargain in good foith. Your intellect will fcll you whea you're bavg

10.
ing and your conscience will tell you whethexr you have goed fc;tb.'
122
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21X GROVE UNIFIED SCHOOL DISTRICT
Cffice.of Instructional ‘Services
Elk Grove, California .

MAKING FAMILY LIFE SATISFYING

®z don't know what's wroag in our home, but I doa'i. thirk any of us is wer

s2ca to be in a rut. Our children of seven, ten -and twelva vears sguabble
< - . 0 * =

sélves, and our evening meal wmost days is noisy and disagreeable. Abou:

3.t and watch cthe idiot box (my kusbandé's nzae for televisionj. The chi

1
lace and tiiey fight about which programs to watch. Zy the tixme thay Fina

,John and I are both ‘exhausted."”

=
sl
arve
ily

"He works hard at his job and I have my hands full with the work for a famiiv of five.
Yo don't get enough rest cr any time together. The housc lcoks a wreck all the time,
ana 1 have given up trying to keep it clean. 1 am suve John is discouraged, aad 1 sure
za. We keep telliing ourselves that everything will be different when the cnildren ave
s1lder, but I've been saying that for five vears and things are getting worse ;ns:ead of

natter."” '

.
.

“““iere never is much extra mon ey, and u "¢ woh Saturaays
‘ . a s2dond jot. I supposc he and I gat e ccuple married
Z..r fifteen vears, but I keep thinking of ouv fi w0 »izUs of wedriage, slem I owas
«.;zking. We were so happy then coapared with now.  : cur children cuf we do love
;.~m, but I sometices feel like going off by myseif =2 oming k. ¥ wouid neves

75 iz, but it frightens me even co,h“ve such theughtr. out hone Zaaily life

L. be more satxsfylng, but I don't know rtow to make i

~ais nother's problem is quite commen. Swraped 5 dally
-z2ds on her, ste feels hopelescly togged dern. Tacuzh I

~s1nrgestions vichouc wore dntoiled i-~fomurion zbous F4AT mrneioml
“li2se ideas will be useiul:

~iscipline seems inadgoua:e. W\ne par i : nilé resring is a mazler
paTents to evolve, but it aitraysy vasuiicy ﬂi: 2 eae roatrol. Whataever tha :raining,
it should aot be based cn sorce, feav £ love. MNo child can be ecmotionally
rcure without an abundance of affecticn, acteelly feels safer if he kuows he

5% rgspect some rules and zuthoTiiy. W3r can he deviiop respect for otherc und accegt
.ropriate responsibilities wiilhzuz Zimm &= crasistent discipline. Even 2 riireyear -

.Ji can and must learn to wcepect The "1gh.4 ¢ad wishrs nf cothess if he expazrs nis owr
< be observed. . .

Te

is wife's children can be of teal help (cﬁrngh at raivel
> will; take more time than the tasks). 3Suiteble chores
.d they should be encouraged for adequat ps.-c~maﬂc-.
riay space mist be provided. The living room shouid oe an srderl
2 ymnasium. Perhaps the attic or tasemeat can be poa?a ~ed co X
W know uue mother whose children cake weekly turns using on ‘ pdrocas
iu- active play, and they respect her rvuic that the wecit's (o wut in
o.der before they can come to suppex.
zmes should be supplied. Games aud toys for any age icvel and ability cana vsually be
*zuad at the five-and-tez. Ganmes can be intercesting anc at the same time stimulate
“rarning and skill. But parents should participate, at least by helping the cinildren
unders®and the in'structions and rules. IS space and money permit, indoor games such &s
zz2bl2 pool and tennis, outdoor games like croquet and badmintsn, can provide fun fos
24ults as well as children.

-
(X3
.
oo
oas
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Aruitoxt provided by Eic:

MAL LD PAYGE Y LIFL SATISEVING  (continued)
L e L e Lo .

Talevigion shaeld he reatvictod., Television arevaecte shildren hecause they Yite s iae
and noisce, and it frees the mother from giving them atientien. But this does nen :ien
L.t {vom sceing that.they have a well-vounded program including active play, 'oroiehnld
¢cowves, reading and study and developing independent interests and activitie:. LLough
sang programs are excellent, no normal perscen, child or aduit, should spend .+ his
fron time in passive captivity. If your child is already afflicted with "tel visienlitis

ths only way to vestore him to normal family activity may be to disable the ser for a
touple of wecks. When operation is rusumed, tell your childven when and what they may
watch. Without some limits, you may be actually disabling ysur children.

:
.

Yamllv prciects are important. Sharing activities increcases ccoperation and solidaricy.
Duvise undertakings in which everybody can take interests and pride; potted plants, a
bird feeder, a garden in which each family member has a plot are possibilities. So are
a Sunday drive, a Saturday movie, picnics or an occasional restaurant meal. Pets are
desirable. )

Reading aloud is valuable. When children are old enougl, let them read their favovites
te the whole family. "Dressing up” and acting out skits keeps the children busy and can
rriws.: the adults - while they knit cer sew or sneak z glance at the eveaing paper.

fommunication is vital. It's almost impossible for a child to talk to parents who don’t
talk te each other. When parents don't share, they are not likely to share with their
children or to build a confidential relationship with them.

Housework should be organized. 'With a little better planning,fhany wives and mothers
coul" vperate their households more efficiently and more enjoyably. During her children
scnool hours, this mother might attend to duties requiring care, concentration and free-
dom from interruption. She might even sandwich a coffee break and short nap into thesc
hours; she could lessen her fatigue and be able. te work more effectively. When the
children returned from school, she could attend to those chores in wnhich they can be of
greatest help. Aside from their zssistauce, the association would of fer opportunities
te talk to them, tv learn about their friends and school aciivities, and listen to

their wants and complaints. And as the children grow older, not only would her labor

be lesséned but also her relationship to her children would pe more positive and
understanding.

The home should be livable. Though perfectionism, whetier iy homemaking, a husband's
jcb or children's behavior, is undesirable and unrealistic, dverybody enjoys a home
that is comfortable, livable and pieasant. When children are small, formality should
be avoided. Funiture should be functional, and arranged for convenience rather than
for appearance. Expensive furnishings or those easily marred should be avoided or
protected. It is shortsighted to surround young children with bric-a-brac or other
tempting objects that can be easily broken. The criterion every wife and mother
should follow in home furnishing is not -what the neighbors will admire, but what her
husband and children will enjoy. )

tione of these suggescions; if adopted, will guarantce a happy marriage and home life,
but cach can contribute something worth while to harmonious and comfortable relation-
ships among the members of the family. Why not read these suggestions agalin, and ask
sourself if any of them applies to your family?

Taken from Ladies Home Journal, March, 1962. Writtea by Clifford R. Adams, Ph.D.
Pennsylvania State University, Department of Psychology. .
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ELX GROVE UGNIFIED SCHOQL DISTRICT
Of{fice of Instructional Services
. Elk«Grove, California
SIVE ME 4 JC3 ' ot

"Give me a job." "Give me something to do." Let me help you." 1Is there a house-
aold in which such pleas are not heard once in a while from a child of six or ten

or twelve? Children want to work. They have their routine of household life, school,
homework, rgligious activities, nlubs, sports, .nusic or dance lessons. And they have,
their play. Their days seem tcu Zull ef activity. Still, a child will tag after you
cad nag, "Give me a job." :

A child wants to feel uscful. He wants to feel he is necessary in the houseliold.

He wants to be trusted with responsibilitiés. He may feel far more grovmup at school
than at home, because at school he has jobs and responsibilities from thé time he
enters kindergarten. At home his parents may do eéverythidg for him. They may never
ask him to work or expect him to work. Maybe his parents' answer to his plaintive
"Give me a job", is usually, "Go play."

Ylay is not always a good answer. Play is not always satisfying. If your child. wants
a job, find him a job. A wise parent usually has a couple of jobs in mind or ou a
list. Take advantage of his eagerness to work at something. Work teaches. It
teaches self-discipline, promptness, neatness, reliability, responsibility, the im-
portance of serving others, the cignity of work. In apartment-house living, parents
complain that there zre so few jobs for children. Nonsense. There are a dozen jobs,
2 hundred jobs that-a child of six or twelve can do. A house with attic, basereant,
gavden, lawns, garage does not offer more jobs than a city apartment, just different
jobs. .

Some household jobs only an adult can do, some Six-year-old can do. Why should you
shuck the corn you bought at the roadside market? Your six-year-old might like this
job. He will do it differently. He may strip each ear husk by husk and the silken
tassel thread by thread. He may take forever to do what you can do in five minutes.
What does it matter, if the job is done? Maybe he wants to linger over the job be~
cause he has no other activity in mind. This mzy be his relaxing time. The child
who has a job to do has respect forx himsell. Adults respect him. And adults
respect tne parents who give their child a chance to work. Other children who are
not trusted with responsibilities by their parents may even be envious. ~ A little
friend says to ycur daughter, "Let me go with you to the store. My mother never
gives me errands to do." And as your son starts the power mower, his friend begs,
"Let me mow part of your lewn. They never let me mow ours."

No mother who has one child or several should be doing all the dishes or all the
tablesetting or .all the bedroom cleanup. WNo father should be doing all the outside
jobs. Give your child a chance to help. He is an able assistant once he knows that
his help is needed and appreciated. A child sometimes has a more creative approach
to a,job than the adult to whom it is daily routine. Your daughter might suggest
cleaning all the coats with vacuum attachments after she listens to you lament that
you have no outdoor place to air woolen clothes. Your son might wash the 'tiled
bathrooa floor by a method that makes you wince--but the result is likely to be a
clean floor. '

Some parents answer the child's need for jobs and responsibilities by assigning
simple jobs. Some children respond best’tc regular assigned jobs. Cne motner lists
on the blackboard each morning the small jobs that her ten-year-old daughter and
eight-year-old son are expected to do that day. Perhaps there are three ten-minute
jobs for each child, to be done before or after school or sometime during the day.
"Once I write their assignments on the board, I refuse to be bothered,' she says.
"I'm deaf to all arguments. TRey are never difficult or impossible jobs. There's

a lot of muttering an?lgfgfning, but by the end of. the days they're done. Not

-1 -
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GIVE ME A Job (continued)

L]
oaly are they doune, but my tough soa still loves me and my daughter, who Ledes to
sacak out.cf jobs, t2lls me 1t was fun to wash the dishes with the new pink liquid
soap. ) ~ ‘
ltv anotber forily, in the summertime, the children are "yard birds' uatil they have |
made their beds and tidied their rooms. Until these chores arce done ﬂup-nﬂmt SCaﬁ
home and no one can come into the yard to play with them. *There i: nothing harsh
abuut this. Thay are old enough for the jobs. In fact, the children apreed during
@ Camily-job council that these were jobs they would do each day. "A ¢'.ild becomes
prouwd of having such jobs," this mother says. "I had my weward oae .ncing when
the gang stopped¢ by on the way to the swimming pool. My daughter appearcd at the
window and shouted impeztantly: We'll be out as soon as we finish our rooms.
We're heiping Mother. Don't any'of you have to make your beds? Why, my child was
sctually scornful of those children who didn't have jobs of their own!"” !

In uther farmilies a list of jobs tacked on the kitchen bulletin board is the favorite
wey of offering jobs to a child. For some children this approach is better than a
resular assignment of small jobs. A list gives the elemenl of choice. On & list of
twenly joos there might be one that would appeal right now because it is raiting.

Lt riw list there might be just the right job to £ill that restless b1 -i-ur be-

f :. dinner when your son follows you around the kitciicn and says, "What can I do?"
Ty ocop pest o list, it should haeve jobs that are suital:le to the vazious apes and
aliiities of your children. Some fun jobs, some surprise jobs, some serious hard-
vork-jobs. Some jobs that take five minutes, some that take an hour. Indoor and
outdoor jobs. Jobs that depend on ‘he season and the weather. Daytime jobs and
evenidp.jobs. Some at-home jobc, sghe away-from-home jobs. The list should uot be
perianeat, When a child does a job, he can scratch it {rom the list with the feel-
Zay thal he has accomplished something. New jobs cun be added - by parents and by
children. Include 2 few tasks that you know you can do bettcr and more efficiently
than a child. But let a child tackle them, because this is the way he Learns. If
you cannot stomach the way your son or daughter bungles onre of,ygur jobs, do it over,
but in secret. Hext time he will do the job iwuch better.

Your list could be headed wiEh 2 provocative phrase: "If you're bored, try omne of
these." “Want to help? Here's how." "Jobs waiting to be done. Anyone interested?"
The list might include five jobs or fifty. When 2 child has done some household
chore, from the praise show him how his work has helped you or helped the household
{o ;uu on & simooth track or made life more pleasant for someone - perhaps even more

1 leasant {or himsell. WNover begrudge thanks. Watch a child sparkle when you say,

"1 liled the way you moved so carefully around the flower beds.' "Thanks for
f.uiching the ironing. You gave me sime to bathe the baby.”" '"Hew cleverly you

have arranged all your toys and books. . May I bring Mrs. Smith up to look at your
room?"

A child rvesents the nagging in the adult voice when you ask him to do little chores.
He closes his ears to the repetition of, "Please take the dog for a run”, '"Did you
take the dog out?" "I asked you to take the dog out." We adults cannot help but
nag because a child is so exasperating at times. If "tzke the dog for a run' were
on the list of jobs taped to the kitchen wall, he might choose it eagerly without
p.reetal nagging or prodding. Perhaps it is the Jmpersonality of a jrM-vorminder
iist that pleases the child.

Vhen a child does a nousehold job that ean adult, might ordinarly do, he matures. He
thirks, "They can't get along without me.” Urconsciously, he begins to realize that
everyone has a role in family life, that runaning a household means the whole family
cooperates. He becomes aware of the many jobs there are to te donc, even though he
14 not capable of doing all of them. A child who knows and shares in the househqld
routine is a vulue and a comfort in an emergency. Your daughter of ten or twelve
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GIVE ME A JOB (continued)

can take ovar temporvarily if you ar: in had tc maxe a cudden =rin te a
sick relative. She can put together a simple wmeal. She will make the beds. Sle
11111 remind her father thct today is laumdry day. She rises to the emergency until
4 acighbor or relative or taby-sitter comes to run the houschcld¥u the ueother's
ahcence. The reasen a child can rtisc ;o c:cr°cncic
] hin the
nroud. ila
Tais is a gocd . : s facs,

? e

Zy Lucille E. Fein - JTubilzghed in Living fo.
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ELK GROVE UNIFIED SCHOOL DISTRIET
Office of Instructional Services
Elk Grove, California

. THE TOWEL ON THE FLOOR

Dy Vicki Soltz

Jack, 9, dr:‘e Mother to distraction by messing up the bathroom. FKe left
the towel on the floor, the water dripping, and the soap irn the basin., No matter
now much she talked, or even yelled, Mother still had to clean up after him and
hang the towel up. She presented the problem at a counseling session.

Since it was obvious that Mother and Jack were in a power contest, the
solution lay in withdrawal. How could this be accowplished and still maintain
order? It was suggested that Mother ask Jack where he would Iike to keep his
towel and then follow through on the answer even if he wanted it on the floor.
Mother agreed to this suggestion with some reluctance, since she is a very fine'
housekeeper. '

At the following meeting, Mother, greatly amazed, reported that when asked
the question, Jack had looked dumbfounded. Arfter a moment's thought, he said
e would like to have his own towel rack put at his level. Daddy immediately
complied. Even after two weeks there has been no further disorder in the
bathroom. ’

Withdrawal frem the contest was indicated to Jack when he was asked what
he wanted. This took him by surprise. His response indicated a relatively good

«relationship between Mother and son. As soon as the pressure was off he could

recomrend a solution., He complied with the request for order when respect for
his needs was recognized and met. Rather than concentrating on a show of
power, Mother had turned her attention to the needs of the situation and won
cooperation. ! '
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CLK GROVE UNIFIED SCHOOL DISTRICT
Office of *Instructional Services
Elk Grove, California

“A MERORANDUM FRUM YUUK CHLLD™

from "The King's Business Magazine"

Me * . )
Don't spoil me. I know cuite well that I ought not to have all I ask for.
I'm only testing you. '

‘
Don't be afraid to be firm with me. I prefer it. It lets me know where I
stand.

Don't use force with me. It tegches me that power is all that counts. I
will respond more readily tq.being led.,
v

" Don't be inconsistent. That confuses me and makes me try harder to get away

with everything that I can.

Don't make promises; you may not be able to keep them. That will discourage
1y trust in you, .

Don't fall for my provocations when I say and do things just to upset you.
Then I'1l try for more such "victories".

/
Don't be too upset when I say "I hate you". I don't mean it, but I want you
to feel sorry for what you have done to me. )

Don't make me feel smaller than I am. I will make up for it by behaving like
"big shot'. .

Don't do things for me that I can do for myself. It makes me feel like a
baby, and I may continue to put you in my service.

Don't let my "bad habits" get me a lot of your attention. It only encourages
me to continue them. '

Don't correct me in front of people. I'll take much more notice if you talk
quietly with me in private.

Don't try to discuss my behavior in the heat of a conflict. For some reason
my hearing is not very good at this time and my cooperation is even worse.

It is all right to take the action required, but let's not talk about it until
later. . .

Don't try to preach to me. You'd be surprised how well I know what's right
and wrong.

Don't make me feel that my mistakes are sins. I have to learn to make mis-
takes without feeling that I am no good.

Don't nag. If you do, I shall have to protect myself by appearing deaf.

*
Don't demand explanations for my wrong behavior. I really don't know why I
did it.

Don't tax my honesty too much. I am easily frightened into telling lies.
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"A MEMORANDUM TROM YOUR CHELD" (cortinued)

18, Don't forget that I love and use experimenting. I learW from it, so please
‘ put up with it. .

19, Don': protect me from consequences. I need to learn from experience.
P

20. Don't take too much notice of my small ailments. I may learn to enjoy poor
* health if it gets me much attention.

21, Don't put mec off when I ask HONEST questions. If you do, you will find that
I stop asking and scek my information elsewhere.

22. Don't answer "silly" or meaningless questions. I just want you to keepf busy
with me.

23, Don't cver think that it is beneath your dignity to apologize to me. An
honest apolcgy makes me feel surprisingly warm toward you.

. 24. Don't ever suggest that you are perfect or infallible. It gives me too much
toe lwve up to.

25, Don't worry about the little amount of time we spend together. It is HOW
we spend it thal counts.

26, Don't let my fears arouse your anxiety. Then I-will become more afraid. Show
me courage.

‘ 27. Don't forget that I can't thrive without lots of understanding and encourage-
ment, but I don't need to tell you that, do I?

TREAT ME THE IAY YOU TREAT YOUR FRIENDS, THEN I WILL BE YOUR FRIEND, TOO.

REMEMBER, I LEARN MORE FROM A MODEL THAN A CRITIC.

‘ ' “
.

‘ [
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LK GROVE UNIFIED SCHOOL DISTRICT
Office of Instructional Services
Elk Grove, California

MY NEJGHBOR

A summer lionday is washday to
most women, but my neighbor is
likely to pack her youngsters
in the fawnily jalopy and head
for a picnic in the hills.

Is she lazy or busy? Silly or sensible? Negligent or inspiring? My neighbor lives
without a schedule and follows nc homemaking rules, but she has her own key to happy
and adventurous living.

ny neighbor is not a good housekeeper. Dust accumulates on the rungs of chairs in

ther'home and there are dog hairs on the sofa. On some days her breakfast dishes
aren't washed till noon, and occasionally the beds remain unmade all day long.
Children's coats and sweaters are often thrown across the backs of chairs.

On a sunny .surmer morning, when every other sensible woman is hanging a snowy wash

in a Monday breeze, my neighbor exclaims in delight, "What a lovely day for a picnic!"
Aud gathering her four youngsters and any others whese mothers can part with them,

she herds them into the family jalopy and heads for the hills.

After a suitable picnic spot has been located, the children race through the woods,
discover gold-flecked stones in the creek, a skin shed by a snake, and a curling
shou sole, probably left there by some old prospector, who my neighbor will tell
the children, undoubtedly discovered gold. And she'll show them how to catch
minnows from the creek in a glass jar.

My neighbor doesn't do her mending prcmptly, ard there are sometimes holes in the
heels of the children's socks; yet she always {inds time to create a costume for
the class play and to decorate sugar ccokies for a party. When her daughter nceds
2 ncw party dress that strains the family budget, my neighbor will tint some faded
organdy (that never got made into bedroom curtains) and stir up a ruffled concoct-
fon-~the envy of all the girls.

[y

\
My neighbor has a lively imagination that populates our area with cowboys, pirates,
nideouts, secret passages, and fairy princesses. If you are on the alert, the
children say, you may catch a glimpse of the elves who live on the hill behind my
neighbor's house. .
™y ncighbor spends precious honrs fashioning clay into amusing rabbits, cows, and
pigs. She can transform macaroni into strings of beads. ¢Diced potatoes and tooth-
picks becoze rainy-day building materials. She knows how to make soldier hats and
three-dimensional stars .from old newspapers.

My neighbor can make a child laugh after he's fallen and stubbed his toe; and when
he's naughty, she can make him feel like crying by the look in her eyes.

My rieighbor's meals sometimes get all mixed up. When she's in a hurry she will serve
cornflakes and toast for lunch, and pancakes for supper. Hler kitchen is open to
experiments and adventures. She lets the children mix and cut out cookies. Her
cakes often fall, but the depression in the middle fills up with beautiful pink
icing. »

My ncighbor's attiec is full of ?ii;jfunks, old books, and miscellaneous castoffs
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MY NEIGHBOR (continued) e—e-o

which she dusisis will come in handy someday. Children tind no more fascinating spot
to play than among the rejects that have found their way into that untidy storehouse.

¥y neighbor's closets are a scandal. They are stuffed with piles of '0ld magazines;

a sack of old clothes "for dress-up play"; Easter, Thanksgiving, and Christmas deco~-
rations; faded Fourth of .July bunting; and a six-~year accumulaticn of Christmas cards.
'l you should nced a scrap of "just that certain green" for making a patch, my
neighbor has it in her rag bag. And if a small girl needs a piece of flowered pink
waterial for a dqll dress, it can be found there too. Somewhere in a box on an

upper shelf are the children's first-grade schoolwork papers and their smeary art
work; also the love letters written by her husband, Jim, during their courtship.

My neighbor finds laughter in the strangest™things, When the dog, fresh from a bath,
shakes water on the walls, she giggles like a schoolgirl. Not leong ago she burned
the family's breakfast cereal because she stepped cutside to listen to a meadowlark--—
#nd grayed to admire the roses that had just come in bloom.

She “iads what she calls "adventure in learning" by accompanying her children on
“t¢ld tvips to bbserve grubs and caterpillars, snails, snakes, and frogs, pussy

w.d o and toadstools.  "All things," my neighbor says, "are new and wonderful

tircush a child's eyes." ’

Sowe people say that my neighbor is lazy. She is described many ways--as lazy, busy,
~illy, sensible, negligent and considerate. But everyone agrees she is an inspiring
tecrcher, a wonderful mother, a fearless adventurer in living. Without her, our

neir Werhood would be impoverished. We all love her,

L]

. HY NEIGHBOR, by Bernice Gerrie taken from Everywoman's Family Circle

132 "*°




ELK GROVE UNIFIED SCiiOOL DISTRICT
Office of Justructional Services
Elk Grove, California

"THC_COURAGL TO BE IMPERFECT"

from a speech by Dr. Rudolf Dreikurs

I have chosen today to take cnly one aspect of our psychological orientation and
present to you for your thoughts and consideration, the subject of "The Courage to be
Tmperfect'". 1In this one subject and topic it seems that a number of basic problems
facing us come to the fore. In this subject and topic we deal with our culture; we
deal with the need for a re-orientation in a changing culture; we deal with the basfc
problems of education; and, finally we have here an area where we may even learn
eventually to deal more effectively with ourselves. .
We can well say that perfectionism is rampant today. A great many pcople try so

hard to do right and to be right. Only a few psychiatrists are perhaps cdatching on

to the implications of such a desire which has highly appreciated our felloy men, our
society. So it may then perhaps be presumptuous to ask what right do we have to in-
terferg¢ with the peoples' desire to be right and do right and to become perfect. In

& certain way we may even consider the term and the noticn of God as the idea of per-
fection. In fact, the question of justice is intrinsically linked to the demand to
have the right - the right distinguishing from wrong = punishing for the wrong and
perhaps praising the right. Moral standards ars impossible without a clear distinction
between right and wrong, and stimulating efforts toward the right.

Let us perhaps first state the one thing: Right'and wyong are judgments. In many cases
they are valueless judgments. Right and wrong can be clearly defined only when we have
absolutes ~ only an absolutistic way can we say "that is right" and "this is wrong".

And there arc many people who, out of the tradition of our culture, are still looking
for these absolutes. Truth is an absolute: something is either wrong or right, true

or false; that is how we think. And perhaps that is the way we have to act.

What we don't realize so often is that all of these absolutes are gone in a civiliza-
tion which has become democratic. Absolutes are only possible if we have an authority
which decides what's right and wrong. As far as we are concerned, in our private
lives, we have become such an authority because each one of us determines himself that
is right and that is wrong; ‘that is true and that is false. But wi.en it comes to a
generalized statement, then we run into troubles, ° What is right for one may be wrong
for the other. What is good for one, what is beautiful for one, may be not so for
another one. And as we are losing the authoritarian order in our society we lose more
and more the authorities which establish absolute judgments. We enter a world where
even science has tc make this adjustment. Mechanistic science in the 17th and 18th
centuries, was still under the impression that one can easily distinguish between true
and false: that tiuth must be found, despite of the warning of philosophers like Kant
that the real thing can't be seen, that everything is approximation.

So ve find today that right and wrong are also, approximations. We can only come
closer to the right and see clearer something which is not so right. But the absolute
right does no longer exist. The same way as we never can again dream about finding the
absolute truth. Every truth is approximate, for the time being, until a better truth
is found.

I have found many, many pcople vho try so hard to be good. But I have failed yet to
see that they have done so for the welfare of others. What I find behind these people
who try to be so good is a concern with their own prestige. They are good for the
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THE CGURAGE Tu BE IMPERFECT .

benefic of their owr. self-elevation. Anybody who is really concerncd with the welfare
of others wou't have any timec.or interest to be concerned with the question of how good

ne 1s. ’
® . -

Co explain that a little bit further, I might perhaps present to you two ways of move-

@120t on the social scene; two ways of working, of applving oneself. We can distinguish

then as the horizontal plane and the vertical plane. What do I mean by that? Some

.2%ple entirely and others in certain areas move on the horizonral planc. That means
aatever  they do they move toward others; they want to do something Tor oihiers, they
~@ interested in others - they merely function. That is cleavly ¢lsil. uichable from
.nother motivation by which people move on the wvertical planc. Wheteves they a2we doing,
chey ave doing it because they want to be higher, theyv want to be better.

-5 a matter of fact, improvement, contributions, can be done in either vay; tliere are
- ~orle who do sometn‘ng well because they enjoy doing it; and others cca do soretniag
2il because they are so glad to prove how good they are. Even human progress urodabiy
=ﬂp°vcs just as well on the contributions of those who move on the Lorizo .tal nnA an 5h#
i

vtical planz. Many have done tremendous benefit to mankind ccoual v
-# the question of proving how good they are - locking for their cun suge:ic:nfy tud
21z have done 2 great deal of good-- 25 we call it, in &n uwaszilish cay- Jnokclt

:3'

~n.iceration of what they may get out of it.

‘4 yet, there is a fundamental difference in the way how. things ate accumsiihzd,
2ther you move on the horizontal or on the vertical plane. Wh.= you move ca the
:tlical plane you go up; you increase your knowledge, ycu increase your stacug, your

pect, your prestige - perhaps even your mioney. ' 2ut at the same time nretsd; who

2+ on the vertical plane is ever only moving vp- He is comstancly moviag up anf

-,

t

f' (L]

-4, up and down. One day when he does something good he moves ¢ lew notchas up:
. -oxt moment vhen he makes some mistoke himself places him Zovm again. Up cnd fown, wp

...« down. That is exactly the plane on wiich most ¢f our contemporaries move .odsy.

< consequences are oovious. A person whe moves on the vartical piane can wover

.2 sure that he is high enough, never be uire that the next morning he might hwzve come

wwm again. Therelore, he lLias %o live in tension a16 fears and auuiceties. BHo is

»-anstantly vulnerable. As soon as sonhething doesn't go well, down he goes - .0 nnn

i the opinion of others, then in his own.

. "<ite differzat is the movement on the horizontal plane. The pevson who BZice tu Ll
“wvazental plane is constantly moving ah#éad in the directicn he wants to mow~ ¥z
vmesa't move up, but he mcves zhead. 1f something goes wrong, he considers whet's going

o, tries to find a way around, tries to remedy it. lle is nerelv motisated L s inteccob.
"< this motivation is very strong, he may even have erthusiasm. 32: he doecr'. tRink
~L.out his own self-elevation; he is more interested in what he i&x doing chan 'ww 3%
wuld reflect on him, he is interested in runctioning instead c¢f being concened wich
t1s status or prestige.

!nd so we cen see how on one side, oa the horizoatal plane, there ss the degs’ie to Le
uceful. On the vertical plane we have the desire fer self-2levatica, wich %ii: coastant
-ear of making mistakes. And yet, most pcople today, stimulated by our gener.. sccial
‘~lues of social competition, are entirely deveting themselves to the nrobl-: 'f thaix
ovn value and self-elevation - never sure that thicy sre goo¢ encugh, n:ves g:iite st
-t.at they will “measure-up" even though they may in the eyes of tiieir Zellcw *?1 e
. aghly successful.

. Yow that bring us, then to a crucial question for those who are sc concerned itk sclf-~ o

-..evation. The crucial question is the problem of wistakes - making a mistaia,
“zrhaps we {irst have to state a little bit clearer why people beczze ccncerv . -- Ladly
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THE_COURALE TQ RE T8 0eliCT

concerncd r.witb the dayey ef uaking a mistake. We con perhaps refer [irst to our
traditici, to our cultaind tradition. In an avtocratic society, making a mistake is
unpardonable, intolerable. The king, the master, never makes a mistake because he has
‘ th~ right to Jdo as he dura pleases. And there is nobody who can tell him that he has
copy scimetning wrong, at danger of losing his head. Mistakes are ounly possible to be
r122 Yy cubordinates. The only one who decides whether wo make a mistake is the soss.
Miking & wisteke means thereby noncomformity with the demands: "As long as you do as
1 £oll vna, the.e is uo mistakes possible, because T am vight I say so., Making a
wp take therefore means that you don't dn what I tell you. And I won't stand for that.
7 you darce to do something wrong - that means different from what I tell you - you
¢~n count on the worst passible punishment. And i case you have any delusion that 1
uight not be able to punish you, there will be someb:dy higher than me who will see to
it that you will be punished. A mistake is a deadly sin. Making a pistake incurs the
vorst poxsible fate.” That is a typical and necessary authoritarian concept. of
cooperations Cuoperation means: Doing as I tell you.

Jdotr 1L seows to me that our contemporary fea. of making mistakes is not of the same
¢vrer Jhum the fear of subordinates in an autocratic sociely. Iy seems to me that our
oar of aabkiing a mistake has a different meaning. 1t is the expression of our highly
‘ z . Tilve way of lLiving., Making a mistake becomes so dingerous not because of the
fzhmaont - of which we don't think = but of the lewering of our status, of the
reule, of the humiliation, which it may incur: "If T do something wrong and you
d that 1 a= dolng something wrong, then I am no good. And if I am no good, then I
e no reqpcct. 1 have no status. Then you might be better than me." MHdrrible thought!
L 4
wory to be better than you because I want to be superior." Particularly in our pre-
serl ora where so many other signs of superiority are gone. Where the white man can no
. longer be so proud of his superiority because he is white; and the man can't feel he i
.. superior because he is a man and looks down on the women, they don't let him do this
2ayTorde.  And even the superiority of money is anuither question because we can lose it,
Thie Great Depression hus shown it te us.
' L
There is only one area vwhere we still can feel safely superior: When we are right.
It 3s a new snobbishism of intellectuals: "I know more, thérefore, you arc stupid and
I am superior to you.'" It is suporiority of the moralists: "I am better thar you;
. thr refore, 1 an superior to you." And it ig in this competitive strive to establi sh
a =ora)l and irtellectual superiority that making a mistake became so dangerous again
Fue tuz, "If you find out that I am wrong, how can I 2ook Cown at you? And if I
ca't look down at you, you . =rtainly will look down at me".

-
-k
-

-
ric
{in
hawv

"y
>

jr.at is our human relatfonship of ioday,- in our community just as much as inr our
families} where brothers and sisters, husband and wives, parents and children look
down on each cther for doing wrong and each one trying so despe.ately to prove that he
i, tight and the other one is wrong. Except, those who don'tcare any more tan tell
yeu, "You are right, you think, but I have the power to punish youj I will do what I
want, and you can't stop me." But of course, while we feel defeated by a little child
vho i3 our boss and does as he pleases, we still have one thing left: at least we know
v ree vight and he 1s wreng. "
llen you try to be cautious, if you try to use your judgment, you are rot thinking about
3 shouidn't make this mistake;" you are merely trying to do what the situation would
warrant. But anybody who is fascinated by the possibility of making a mistake is most
liable to make one. Preoccupaticn with the danger of making a mistake leads you smack
. into it. The best way of avoiding a mistake is doing your part and don't think about
the possibilities of nxqra&cE5

o -3-

ERIC . ‘

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

Q
|

THE COURAGE TO BE IMPERFECT ’ *

Actualily, all th:se people wio iry so desperately to aveid a mistake are endangering
themselves. The reason for that is two fold. Number onc, when you think about the mis-
take which you might make, yc's do to yourself the greatest of harm by discouraging your=-"
self. We krow that discouragement itz the test motivation to do sormething wrong. in
crvder to do something vight, one has to have confidence - self-confidence. When you
*iiink about the mistake you might make you express your lack of faith in yourself, ycu:
lack of confidence ir ycurself. And, conscquently, out cf this discouragement we are
«wre prone to mak? a mistake.

:t there is anather psychological mechanism which makes concern with nishckes so
‘zngerous. We know today that everybody moves in accordance with his expectaticn.
Viren'you expect tc do. something, and really convinced you will do it, you are most: proae
to do {t. You won't always do it because there 2ay be other factors involvcd. But. as

7ar as you are concerned, when you expect te behave in a certain way, you are most prone
*~ bdehave in this way.

don't know how many of you had the experience wnen you learned to ride 2 bicycle or
o ski. 1 learned Doth and I had experience in both where the first time I am aloze on
oicycle iIn the wifdle of a street comnletely empty except one thing stazds theve in
-xe aicdle; it is much more difficult to hit the one thing except to zo arcund lef: or
w.ght, Sut vou will hit it, bacause you expect to hit it, The same whea you ave coa skic
4 there is a tree here. My chould you Just hit thir cne tree? BDut jou Wi, tha
-i¥st time you are ca the skis, because *-.at .is what you expect from yourseif in what
"u arc doing. We are moving ourselves in line with what we anticipate and therelcre,

«..ticipating tae docper of mistake makes us ore vuinerabic.

.2 ristzke presents you with a predicament. 3ut if ycu ave not discouraged, il yaud
m wiliing end able to take unéd utilize your irner resources, the predicarent is oaly
“iimulating you to better and more successful efferts. There is ho sense of crying
-+¢¥ spiiied waik. 3ut most people who make a mistake reel guilty; they fcel degraded,
ey losa vaspect Zot themsclf, they Jose Lelief in thelr own ability. Aas 7 have veen
time and again; the real damage was not done through the mistakes they uzde bLut
.vough the guilt [eeling discouragement, which they had afterwards. 7Thea they realliy
cged it up for good. AS long as we are 5o preoccupied with the faliacious assumstion
ct the importance of mistakes, we can't take mistakes in our stride.

L w7 let's see what consequences thase facts have on education and oa living with cne-
-:1f. It is my contention, that cur educaticn today is very largelv what T nall,
.istoke-centered”. If you could enumcrate the various actions of a teacher ta a class
+2d could cnumerate for every hour and every day what she zs doing with the catldia.,
't would be surprised how nar of her acticns are directly dealing with nictzkes which
<

+"ildren have made, As if we were obliged to primarily correct oz prevenc mistakes.
¥ feel that in the majority of tests given to students the finzl mark does aot depernd
», how many brilliant things he said and did, but how many mistakes he made. And if he
wde a nistake he can't get a hundred regardless of how much.hb.has contributed on
cther parts of the sate sscigmnent. MIstakes determine the value. In thic usy, we
vnwittingly add to the already tremendcus discouragement of our childrer.

]

xS

1% seens tc me that our children arc exposed to a sequence of discouraging eipericaces,
toth at home 7 .* in school. Everybcdy points out what they did do wrong and what they
=ould do wrong. We deprive the children of the only experience which really can pre—-
—~ote growth and development; experience of their ‘own strengths. We impress them with
their deficiencies, with their smallness, with their limitations; and at the same time
vty to drive them on to be much more than they can be. If we want to institute in
cildren the enthusiasm which they nced to accomplish something, the faith in themselves,
tngard for their own strengths; then we have to minimize the mistakes they are zacing

ad emphasize all the good th%lggc;not waich they could ds, but which they és do.
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THE COURAGE 10 BE IMPLRFECT

value; remain erernal siedents because oaly in school one can tell them whet is right,
and they kuow how te goet good grades. But in life you cant do that. Al the people

. - WwE 1A S S T PO P KN . .oy, ~ - R . . -
whe aro wfcooid of MTEte it M s ssem ) iU hwal O ek lusto LU UG Capiil, Ladvy Cait ¢ func-

tion well. But there is only one condition on which you can be sure you are right when
you try to do something; would you like to know? There is one condition alone when you
try to do something which would peruit you to be relatively sure whether you are right
or wrong. That is zfterwards. When you do comcthing you never can be sure - you can

only sec by the results how it turns out., Anybody who has to be rieht ean't move nuch,
ybody s

.can'c make any decision, because we caa uever be sure that we are right. 7o be right

ERIC

Aruitoxt provided by Eic:

is a false premise and it generally leads then to the usage of this right. Have you

any idca how wrong the right pecple can be? Have you any idea of the difference between
iogical right and psychological right? tHow can you have an idea how many people are
torturing their relatives and their family members because they have to be right - and
vnfortunately they are? There is nothing worse than a person who always has the right
arguinent. There is nothing worse than a person who always is right morally. And he
shows it. )

We are dealing America with a horrible danger to which we have te call attention.

C> you kanow that our American women are becoming a general, universal threat? Merely.
because they try so hard to be geod. Go in any average classroom and lock at all
theee bLright, intelligeat, gowd stuleuts - the girls. And the toughics who den't want
to cowe Uo school and don't want to study. Look at all these mothers who try so ¢

¥’

desperately to be good - and ncither their husbands nov their childyenr heve auy chance.

This right morally and right logically is very often an offense for human rulationships.
In"order to be right you sacrifice kindness, warmth, patience; if you want, tolerance.
Ny, ecut of this desire for rightousness we doa't gel peace, we don't get cooperation;
wr oo ocly knd up by trying to give the others the idea how good we are whan we can't
evit [col ourselves. No. To be human does not mean to be right, does not mean to be
perfect. To be humdn means te be useful, to make contributions, not to judge oneself
and others. To take what thiere is and make the best with it. It requires faith in
oneself, respect for oneself, and faith and respect for others. But that has a pre-
requisite: That we can't be overly coucerned with the shortcemings, beccuse if we are
impressed and concerned with shortcomings, we have np respect, ncither foy nurselves
nor for others.

We have to learn the art to realizec that we are good enough as we are - because we
n2ver vill be better, rcgardless of how much more we may know, how much more skills we
way acauive, how much statps or money or what-have-you., If we can't make peace with
ourselves as we arc, We ncver will be able to make peace with ourselves! And this re-
quires the courage to be impecrfect, it requires the realization that I am no angel,
that I am not superhuman; that I make mistakes, that I have faults; but 1 think I am
pretty good because T don't have to be better than the ochfrs. Which is a tremendous

relief if you accept that. Just being yourself. The devil of vanity, the golden calf

of ay supericerity. If we learn to function, to do our best .'*Qrdless what it is; out

of cnjoyment of the functioning we can grow just as well if }eccer then if we would
~K3

drive ourself to be perfect - which we can't be.

,
We have to learn to live with ourselves and the rcallzation of the natural limitations
and the ful] awarcacss of our own strength.




ELK GROVE UNIFIED SCHOOL DISTRICT
Cffice of Instructional Services
Elk Grove, California

. QUESTIONS FOR FINAL EVALUATION OF STUDY GROUP FFFFECTIVENESS

1. What is your over-all impression cf the -~value to you c¢f this group study?

Excellent Good

+

2, Inwhatways have you Lcund veur {amily liviwg has changed?

(V2

l.,. ‘1’

. 5. Would vou e intcrestad “n zarticipating in evother groun 7
3? 1i o, indicate here a desite

‘ {repeat or f{ollow-up

. Any octher thoughts or suggestions?

8/73 ~ gr

Q :1:353 '
ERIC

Aruitoxt provided by Eic:

. What aggravated or disappcinted you about the zessicns?

fat sugyesctions do vou hove for ImpIlovemcns

PR YN

e




ELK GROVE UNIYILD SCHOOL DISTRICT
Office of Instructional Services
Elk Grove, California .

. LIST OF SUPPLEMENTAL READINGS

Other than Children: The Challenge

; .
’ . . '

CHALLENGE OF MARRIAGE - Dreikurs (very good)

ENCOURAGING CHILDREN TO LEARN - Dreikurs & Dinkmeyer (for teachers or parents)

SOCIAL EQUALITY: THE CHALLENGE OF TODAY - Dreikurs (most recent and most complete
of his writings - excellent)

LOGICAL CONSEQUENCES, A NEW APPROACH TO DISCIPLINE - Dreikurs & Grey
A PARENTS' GUIDE TO CHILD DISCIPLINE - Dreikurs & Grey,
t.

. PSYCHOLOGY IN THE CLASSROOM - Dreikurs ,

MAINTAINING SANITY IN THE CLASSROOM - Dreikurs, Grunwald, Pepper (excellent ---
written after '"Psychology in the Classroom')

BETWEEN PARENT AND TEEN-AGER - Ginott (most ideas very similar to Dreikurs)
TEACH! YOUR BABY - Painter
. PARENTS ON THE RUN - Beecher and Beecher (good reading),

MISSION FOR MOTHER - Allred (brings together ideas of Mormon religion and
Children: The Challenge)

RAISING A RESPONSIBLE CHILD - Dinkmeyer '
‘ COPING WITH CHILDREN'S MISBEHAVIOR - Dreikurs
1 4

: DISCIPLINE WITHOUT TEARS ~ Dreikurs & Cassel (A guide for teachers)

8/713 gr
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DISCUSSION OUTLINE FOR "CHILDREN" THE CHALLENGE" -

ELK GROVE PARENT STUDY GROUPS

Chanters

ilandcuts

niomewocl

-

‘Grgeniza groun & gen acquainted

-\ -
1 ‘ intzciuction for Participants

Family Constell)ation
Mt, Pleasant tape (40 ain.)

Iatroduction fo: Participanits
Discussion Qutline
Family Constcllation

oY
0
]

¢ 1qr Torevoud

S " T i+~ WU et e corwm—

1 - Our Present Dilemma Run-Away Day G5szrve ancihnr
2 2 .- Understanding the Child ABC's iswzly
i3 - Tin2 for Training Before ~ After canstallation
; 33 -+ Jave Fua Together ,
' z 3 + Ireouragement Why Not Praise Gbnarve vour famil
T ET . listaa (Encouragement Packet) aimosshere regardy
¥ 27 . "uzeh Your Tone of Voice 2ules of Thumb Houn Prosent S1icn
' lontn owuy Lo nond
; ] nepining ver!d
{ & = Dunishment & Reward Logical Consequences e o cousequenae
. :» § - Watural & Logical Consequences ,
! & « wisraken Goals ' Mistaken Goal Charc . Loni: fo- soeciiic
* ' LY - ivoid Undue Atteation, &nnl of nishehavig
y b -~ Sidestep The Power Struggle
« + 47 - \lithdraw From Conflict
: ~v + sction, Not Words
v 121 = 20 The Unexpectad
v %4 - Stzy Out of Fighis i
8 - Make Requests Reasonable Family Council Handouts Have a Fanily Coun
} i+ Sparse
38 - Talk With Them, Not To Then
i 3% - Tomily Council '
[J
i 7 - Be Firm Not Dominating ‘How To Ruin Your Child Mintmize nistakes
51 21 - Clininate Criticism Ten Commandments: .
:t 70 - fourage to Say "No" Making Family Life Satisiving
{" ¢ = 2z Consistent o .
. b= S
i ¥ ~ Zhow Respzact For Your Child Give Me a Job . Tzy 2 new method d
¥ { U - Respect for Order Towel On The Floor - . . winning Ccocoperatig
I A .. Paspect For Rights of Others Menorandup From Your Chil
, i = Feintain RoutiE; .
} L4 -+ uin Cooperatio
" 19 - Don't Shoo Flies ReZtairn Zrvem doia
16 { 22 - Refrain fron Overprotection for yvour child wh
! 25 - Stinulate Independence e . he can do for him
! 25 ~ Unimpressed by reats (1.e.; -~ Make his
%7 - Yon't Feel Sorry bzd or lunch - den
I wairt on him!) |
) ! P
i 26 - }ind Your Own Business My Neighbor RELAX: |
11 lg2f .- A1l In The Same Doat ) - - ‘ |
'3 - %rke It Easy . o
t 34 - Powazrade Bad Zzbhits
e 30 & 37 - TV/Religion 143
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Final Evaluation
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ELX GROVE UNIFIED SCHOOL DISTRICT
office of Instructional Services
Elk Grove, California

INTRODUCTION FOR PARTICIPANTS IN PARENT STUDY GROUPS

‘ Parent Study Groups, using thé book Children: ~The Challenge by Dr. Rudolf
Dreikurs and V.lcki Soltz, orovide a self-help method by which lay parents can
work togother cooperatively té imorease their effectiveness as parehts.

What is the purpose of Parent Study Gro_\_gs? '

The purpose of the study group is for small groups of parents to get together to
read and learn through discussion some common Sénse ideas for developing a
cooperative and harmonious family atmosphere. The book offers a philosophy of
child rearing and family living appropriate to a democratic society. It teaches
a logical discipline of cooperation and mutual respect, rather than an auto-
cratic - atmosphere dictated by any one member of the family.

‘e what are the advantages of group study?

In group discussion we are stimulated to re-examine our traditional methods of
child raising, to share our ideas with each other, and to learn new techniques
that will be helpful in establishing a rewarding relationship with our children.
Members féel motivated to try a new approach, because they know others are
interested in their results. They find that other members share similar problems,
and all are working to-increase their family happiness.

f what sort of garents; join a study group?

! . , .

Parents desiring to work rore. effectively with their children, parents looking

for more harmony and coopération in their families, parents teeiim ha¥ried,
even defeated, and wanting to cope better.are parents who find study groups

helpful.
What do parents actually leara ? : '

Parents learn to better understand the motivations of their children and to im-

prove their relationships with them; they learn how not to be cutwitted by their
children; they learh how to give meaningful responsibility to children, and how

to develop effective ways of improving commniction and mutual respect.

.o

Couldn'c a parent just read the book?

Yes. But the probabilities of significant and lasting behavior changes in the
family would be low. Usually, parents who read the book find that it makes

sense and often think they ought to apply some of the new concepts. However,
without same support, it is difficult for most people to try a differant approach.

What if only one parent Joins?

It is desirable for both parents to .;join, but it is nét necessary and would be
unrealistic to expect it always. One parent can effect constructive and bene-

ficial changes.

It is not uncommon for an enthusiastic parent to want her/his spoﬁsé to accept
‘ the new ideas discussed in the group, however, the particiapating parent will

-1- ' ’
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Introduction for Participants in Parent Study Groups -- Continued

find that the spouse will be more cooperative when seeing the principles offec~
tively applied, rather than talked about.

Who are the leaders? /

Parent study group leaders are laymen, like yourselvess They have attended parent
study groups and leader's meetings, but they are unpaid volunteers-who have . .
taken the initiative in seeing that parent study groups continue. They pretend
to no superior knowledge of -the book. The book is the expert. If they seem to
understand thc material a little better, it's only because they started thinking
about it sooner. You come to the group to talk about ideas presented in the book.
The leaders will be ceynting on you for your contributidns and your opinlons about
the authors' ideas. This is your group. It will be a stimulating and enjoyable
experience Jjust in proportion to the interest and energies you contribute to it.

Is this a form of therapy? S -

Na. These groups do not perform psychiatric functions. The work is toward
education and re-education for parenthood. In the foreword of Ch;gcdrem The
Challenge, Dr. Dreikurs stated; '"We are not teaching parents psychology, but
Tather we areato. . 'tifr to present to them practical steps in a new direction.”

Children ’: The Challenge rcpresents a lifetime of experiences with children -
their problems, their delights, their challenges, as observed by one of America's
most important child psychiatrists, Dr. Rudelf Dreikurs. - o

Adapted by Elk Grove Parent Study Group Leaders from materials prepared by
ASHR-Bellingham, Washington and by OSIP-Corv:11is Oregon.

Excernts form Children; The Challenge by Dreikurs and Soltz.




ELX CROVE UNIFLIED SCHOOL DISTRICT
. Office of Special Programs

THE ABC'S OF GUIDiNG THE CHiLDi '
By Kudolf R. Dreikurs and Lo.e¢n Gray

olden Pule: Do unto othecs as you woid have others do unto you.” This is the
basis or democcacy, since 1t implies equality vi ind.vaduals.

Respect, based upcn the assumption of equality, 1s the "vrarrwnale richt or
all human beings. MNo one shouid take advantage of ancther:  neither adult nor
"child should be a slave or cyrant. Adults huve an unréiognized prejudice against
c¢hildren, which prevents them (rom really cespecting the thild  when adults show
respect for the child they consiger his opinious, his judguent. Parents and
teachers who show respect for the child - whi:e winning his respect for them -
tedach the child to have faith in himseli dnd oihers.

Encourapement implies faith in and 1espect fo: the child as he is. Don't
discourage the child by having too high scandards and being overambitious for him.
A child misbehaves cnly when he is disccuraged and believes he cannot succeed by
tsetul means. A child needs en.ourapeient as a pirani needs sunshine and water.
When we tell a child he could be better we are reaily saying he is not good enough

as he is,s
‘ " Children Who "'Don't Care" are Dispiaving a Facad: of Courare-Bravado.
Many children who seemingly don't care what u . are discouraped about their

ability to do what is required. To protezt themselves from constant recriminat-
rons and punishment, they "don't care" what others think or ds. They believe they
no longer are sble o act properly. Every =hild wants basically to belong and be
accepted in his euvironment.

[

Feeling of "Security" are purely subjeci..e dna uut necessarily related to
the actual situation. Security cannot be round irom the outside: it 1s only
possible through the teeling of strength. A child, to teel secure, needs:

Courage - I'm willing to take a chance” "
Coniidence -~ "I'l! be able to handie 1t"
Optimism - "Things wili turn vut all right" )

Obviousiy adules can do much toward iniluencing ‘hildren in these darections b§
setting exanmples of courage, confidenie, and opcimigm in their daily lives.

Reward and Punishment are outdated. A child soon considers a reward his
right uni demands a reward for everything. He cunsiders thar punishment gives
him the raght to punish in turn, and the retaliatior 1s usuvally more eriective
than the punishment, intflicred by the parents. Chilaren otten retaliate by not
eating, iighting, neglecting schoowork, o. otherwise misbehaving in ways that are
the most dasturbing to parents and teachers.

-

Adopted irom a pamphlet ed:ited and revised by Margaret Goldman and prainted by
the Chicago Community Child Guidance Centers.
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Naturfl and Logical Consequences are techniques which allow the child to ex-
perience the actual cesult of his own behavior.

Matural consequences are the direct result of the child's behavior. For
example: A child is careless, falls down, hurts his knee. Next time he will be
more careful.

Logical consequences, if properly applied, are established by adults, but

are & direct and logical - not arbitrarily imposed - consequence of the trans-

gression. For example: A child is iate for dinner. Instead of reminding or
punishing, mother has quietly removed his plate. Regardless of his reaction,
parents maintain a friendly attitude, based on the assumption that the child wvas.
not hungry enough to come when dinner was served.

In both tnstances the parent allows the child to experience the conlcquencc.
of his own actions, instead of using personal authority through reminding and
punishing. Through these techniques the child is motivated toward proper be-
havior through his personal experience of the social order in which he lives.

Only in moments of real danger is it necessary to prutect the child from the
consequences cf his disturbing behavior. . .

Natural consequences are always effective. Logical consequences can only
be applied if there is no power contest; otherwise they degenerate into punitive
retaliation.

Acting Instead of Talking is more effective in conflict situations. Talking
provides an opportunity for arguments in which the child can defeat the parent.
Usually a child knows very well what is expected of him. Never explain to a child
what he aiready knows and has heard repeatedly. Talking should be restricted to
friendly conversations and should not be used as a disciplinary means. For ex-
ample: If you are driving your car and the children start to quarrel and fight,
instead of telling them to be quiet, the parent can pull the car to the curb and
sinply wait for them to be quiet. If the parent maintains a calm, patient attitude,
he can, through quiet action, sccomplish positive results. In a similar fashion
the teacher can more effectively calm a noisy class by lowering rather than
raising her voic:,

Withdrawal or Disinvolvement as an Effective Counteraction: Withdrawal
(leaving the child and walking into anather room) is most effective when the child
demzands undue attention or tries to involve you in a power contest. He gets no
satisfaction in annoying if nobogy pays attention, nor will his tantrums work
without.an audience. Withdrawal is not surrender nor indifference. Beware of
overconcern: feeling you must "do something"” about every situation. Merely ig-
noring a disruptive incident in a classroom will sometimes produce, the same
result. The most effecitve method of classroom disinvolvement is through the .
understanding by the eatire class group to ignore a child who is attempting to
gain attention by misbehaving. Such a child gets no satisfaction from annoying
i1f no one pays any attention nor will his tantrums work without an audience. With-
draval is not surrender nor indifference. Beware of overconcern, the feeling that
you must do something about every situation. Often doing nothing effects wonderful’
results.

-.*Withdraw from the Provocation but not frcm the Child. Don't talk’ in moments
of conflict. Give attention and recognition when children behave well, but not
when they demand it with disturbing behavior. The less attention the child geta
when he disturbs. the more he needs when he is cooperative. You may feel that
anger helps get rid of your own tensions, but it does notcteach the child dhat you
think he should learn. .
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Distinpuisn Bitween Positite and Negative Acténtion i1 you want to influence
childrern's behasazr Posrtive attention 15 ony a:tion ioward the chiid that 1s’
basically friendi, Negatire attention 1s any a.C0120 that is besi:tally uniriendly
(annoyance, anger, an3 the :es.lting s:cidang, puniehment’'- see Goalas. Childzen
who are discoureznd ebcut the.: abality to benave prepersy will aasbehave in order
to gain the aduits attention - e.&n though 1t is negative atteatacn. Feeling un-
able to gein pcsitive atient.on, and rezarding inalile:enieé as intolezable, child-
ren resort to attiviiies wnaicth get them negatice atienticn. Negative attention
is the evidence that they have susiecaed in ec.omplisning thedr goal.

from doing what 1e wrung. Ii the :azid gains benefite (negatave AUgention) from
his wronyg behavice, he wiil continue it Parents and teachers tind Mt difficult
to understand that childien :zgar™a negat..e atiention e5 & beneiit. dbnseqaently
they resort fo preathing zight and wring to a .hi.d wnc 1s well dware of the
difference, i

Childzen Knzw wnot as'Rzggg and Weung, but the knowledge daessé: prevent them

We Must See the Purpose or a Lie instead o cegazcing it zerely as "bad".
Lying, like 411 hiaen benavior, serves e puzpose. Chilaien may ile to avold
punishment, to inake themselves feel important, to dely the parents, ecc. Most
parents condemn ana penish <hildren foo lying, teeaing soraliy cutiaged, thereby
giving the cnild th- satisraztaon which he scughe an lying. Unless we belome
avare of the tun<:ion of the lie, we can do nothing abcut it Preacning 18 in-
effectual and ray vitimately ronvince the :hiid that pe 1s a "11ac" «nd a "bad"
person.

Don't anterieza in Children's Fights By allowing ,hix:ten to resoive their
own confiicts they leacn 0 go: along better. Many fights are provoked to get
the parent or tea.he: involied, and by separacing the children o acting as judge
we fall for thei: provwv:ation, the:eby stimulating tnem nc tight mo:e.

Fightiny Requies Cocperation  We tend tw onsige: coopezation as inherent/
in a positive relaticnship only. When childrea Tight they ace also cooperating
in a mutual endeavor. Ir cne does not wish tu concinue, the righ: stops. When
sdults learn tnis, they will discentiue punishing tne "culprit” and dispensing
sympathy to the "Jictim.” Often the youngér, weakez hild provokes a fight so
the parents will a2t against the cilder child. when two :hildren fight, they are
both participating and are equally responsible. .

Take time ror lraining and teaching tife :hild essential skills and habits.
Pon't attempt t¢ train o child in a woment of confii:t. Allow for training at
calm times, regularly, until the lescon is learned. Lf many 'azeas need improve-
ment, give &ttention to cne at-a tize. Limit yostselr to what you zan do. Those
who "do not have time" fc: sprh tiaaning wiil ha.e to spend mo.h more time later
on corre:ting the mistakes &f an untrained :hiid.

Limit Yourseli to What 1ou c&n dc  When nany areas of tonrli:t exist, parents

and teachers often Ity t. .crre.t evezything ot on.e. In ettempring such an im-
possible task,they gencraily threaten o: wacen :hiirdzen of futuse punishment 'oy
consequences. Orten s3.th statements a:é .aeaningiess sin.e the parent discovers

he cannot entosce his wo:zds. They wili ha’e mofe suuvcess with children 1t they
1imit thear daiscip.ine to ateas in whalh they cam enio:.e rules metely by being
firm. For exampie: It you a:e -nabie to keep a (hiid 1indoouss, dgon't insist that
he stay in. It syour school has :uies ageinst alicwing chiia:en to loite:z in the

school hallways, con't tzy to discipiint nim by maxing him stay in the hall.
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Avoid Lecting Yo.u: Own Need tor Prestigpe influence you in training children.
For exaxmpie: Ir your :hiid kncws how teo aress but 18 sioppy about his personal
appeatante, avoid the impuise to remind ham or straighten his clothes. ycuzself
becasse ycu arze azraid of what othezs wiil thank of you as a mother. Your own
prestige :5 less impo:tant tnan lecting the chald learn ior hiaselt. As well, a5
a teacthe:, 11 you ieel You ate Jasking progress in helping a :hild in your class-
room, dort zun ror zover at the rizat sign ct pazental disepp:oval. Instead, try
to persuade the parent to give some Sime to s&e how your aethod will work.

Great Expectation Orten Produce Little Results. First distinguish between
great expectations ana reaiisti e€speciaticns. On.e & :hg 4 has learned to tie
his shoes, he 1s ¢xways expecced 1o tie them. Thie 1s a realistic expectation
based on the :hili's demonstrated ubility. G:eat, or nizh expectations are based
primariiy on the pezent’s desize fo: excellen.e an their children. Ambitious,
competitive parents deucnstate 'td thels chiidren their high expactations through
exazting demands and pressures tc "do better-" Parental sadbitions for childrem
toncern any quaiity the pazents aeem 1xpoitdnt; 1.e., intellestual achievement,
popularity, accistic skili, mastciinity, &d intindcun. Sulh parents waat their
chilazen to be the best in the a:ea of the pazents’ choosany. Pazents wich bright
childzen usialiy comnent, you covid do better ir you t:ied, which ia tentamount
to, "you are not g.o: enough the way you are.” Rexazke ci this nature coupied
with parental p:essures ace usually dis:touraging in the chiid who then produces
littie or no achievement.

Teazliera are often no less prone to be overambitious tor theit students,
particulazly those who are gitted. All to trequentiy the contributions of gifted
childzen are inhabaited by toc muzh teacher pressuze to "achieve up to your poten-
tiadl" (which means zet ;rades equal or better than the cest scotes). On the other
extreme toc auch indaividual attention and segregation into classes of only their

own kind, ser:es o make such .hildren ieel they are supzridr and "special’, and
thc:etore need not pay much attention to o coopezate with their less gifted
séhoolrates. As a result their so:isl interest becomes £o inhibited that they fail
to make the :tontribution to scziety thac thei: ability wnay waliant,
. ~ ¢

Coapetiticn Means "1 give up where you sii.eed - 1 aove into areas wheze you
f8il. Ea:h child waits an iniividual place and ze:oznation in his ramily. If
brother or sister hus established an acrea of sucuess in ability or personality,
tha othet sibaing will differ in &n attempt to be unigue, feciing unable to attain
the success of the other. For example: if the rarst child excels in sthool work,
the second, teeiing disxuraged about his ability to "be as good as his sibling!
may give up in that area and dbecome disinterested in school work. Or, if one
child is not pleasant, the next may be utterly charmnyg, etc. Too many parents
and teachers heip to establish an a:imcsphere of cowpetition, rather than cooperi~
tion - the more competitive and ambictious they are, the moze zhildren will suffer.

Never Do for a Child What He Can Do tor Himseit. A "dependent” child is a
demanding child. Maincain orde: and establish you own 1naepenience: Most adults
underestinate the abilities of children. Give chiidren opportunities and encourage-
ment to becvme -ontributing mempers of the fam:y and other groups. Children
becone 1r:esponsable onlv when we rail to g‘gp/them opportunities to take on res-
ponsibiiicy In assuming tne child's respoasibiiity we derrive him ot the opportunity
to learn Don't induige yourseli by giving servace. '

Overprote-ctjon Pushes a Chiid Down. When mothe: o: teacher gives servi.e to
a child who is able tc du things 1.. himsaa.t, she 15 saying effect, "you are
too £=:11, too 1aiking in ability, tuo ia.king inm 3ngzzcni - you are interioc."
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. Mults may feel they ate giving when they act' for a child; actually they are
taking away the child's right to learn and deveiop. Most adults have an un-

* yecognized prejudice @gainst children; they assume childrem are incap~ble of zcot-
ing responsibility. When saciety bezins to have faith that our children can
behave in a zesponsible way, while allowing them to dv so, the children will xssume
their owr responsibilities. : .

-

Over-Pesponsible Parents and Teachers Often Produce Irresponcible Childgen.
Those who take ¢n the responsibility of the child by remindinz or doing for him

encourage the child to be irresponsible. The child quickly learns that he does
not have to Temember for himself ~ someone else will remember for him. He also

, learns that he does not have to do things for himselt - eventually scmebody will
do them for him- A child who always "forgets' usually has a muther who always
zemembers. Teachers as well as parents must learn to mind their own business"
and let the child learn from the logical consequences oi his cwn behavior.

Parents’ Dependen:ze on the Child is a difficult concept to recognize. 1In
many instances a mother who constantly reminds and does things for a child unnce-
essarily not only takes the child's responsibiiity away from him, dut also becomes
dcpendent on him tor her feelings of importance as a mother. Often mothers :dll
feel uselss in the home unless they kecp themselves contantly busy with the child.

LAl

"Good' Mothers are America's Tragzedv. They feel worthless if "their childrea
are not perfect. In their determination to achieve thia ambition, they correct
every deficiency «&nd give continucus service, often raising ldren who become )
. deficient and irresponsible. “Goodness walks hand-in-hand wifh "superiority,"
often neather husband nor children have a chance in life with such a "superior"
mother. A "good"” mother always knows best,is dlways "right!"

Cildren are Good Observers but Poor Interprzete:s.Chiidren are adle co observe
activities accurately, but often draw incorrect conclusions from thewm. Example:
When a new baby arrives, motner necessarily pays a great deal of attention to it.
The older child sces and interprets this tc mean that mother loves daby more
than him. He equates attention and love. Or, a child who is pampered greatly
may conclude that he is a helpless baby. He observes how his parents treat each othgr,
and wzongly 'concludes that all men and women behave this way. dis observaticns
are keen, his interpretations often faulty. It is the faulty interpretation that
remains with him throughout his life, céioting all his' behavior.

Understand the Child's Goal. Every a:tion of a child has a purpose. His

basic aim is to have his place in the group. A well-adjusted child has found his '

vay toward social acceptance by conforming with the requirements of the group and

by making his own useful contribution to it. The misbehaving child is still trying,

in a mistaken way, to feel important in his own wocld. For example: A Young

child who has never been allowed to drgss himselt (bocause "I'm in a hurry'), who

has not been allowed to help in the house (“you're not big enmough to' set the table®),

will lack the feeling that he is & usetul contributing meabexr of th2 family,

and will feel important only when arousing mother's anger and annoyance with his

misbehavior. If a child fails to find a place in his classroom o: play-ground

group, or is the victim of our collejze-oriented and excessively rigid grading system,
. he soon becomes discouraged and either gives up trying to learn or indulges in

behavior which soon brings ostracism from his classmates and, usually, punitive

action trom the teacher.
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. gbals. His behavior, though illogical to others, is consistent with his own
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The Four Goals of a Child's Misbehavior. The ¢hild is usually unaware of his

interpretation of his place in the family group. ety

e

Goal 1: Attention-getting - he wants attention and sexvice.

Goal 2: Power - he wants to be the boss.

.Goal 3: Revenge - he wants to hurt us. .

Goal 4: Display of inadequacy - he wants to bz leit alcne, with no demands

made upon him.

+ Qur Reactions to a Child's Misbehavior Patterns. Very often we can discover
a child's goals by observing our own reactions to his behavior. For example:

When his goal is Attention-getting, we respond by feeling annoyed and that
we need to remind and coax him.

When his goal is Power, we respo%d by feeling provoked ;nd get into a power

contest with him - "You can't get away with this!

' When his goal is Revenge, we respond by teeling deeply hurt and "I'l1 get

even!™

. ’

When his goal is Display of Inadequacy, we respond by feeling despair and
"Idon't know what to do'" !

If your first impulse is to react' in one of these four ways, you can be fairly
.. sure you have discovered the goal of the child's misbehavior.

A Chil¢ Who Wants to be Powerfyl, generally has a paresmt or teacher who also .
seeks power. 1if the mother or teacher insists on her own way, the child imitates
her and they become involved in 2 power contest. Each rfeels honor-bound to do
Just the opposite of what is asked. The harder aduits vy to "control” their
children, tbé less success they wiil have. One person cannot. fight alone; when
we learn to do nothing (by withdrawing, etc.) during a power contest, we dissipate

. the child's power, and can begin to establish a healthier re ationship with him.
The use of power teaches children only that strong people get what they want.

\4
Behavior is Movement. No person behaves without intending to affect others.

~ One is usually not aware of the purpose of one's own behavior, if this purpose is
not reconcilable with one's conscierice, and with the assumed good intentions which
we all have and display.

To understand the child's pattern of movement through lite, one must become
sensitive to the inter-actions inherent in routine situactioms. For example:
Assume a child dawdles every morning and "forgets " to do most'things that are
rightfully his responsibility. Mother responds with constant reminders and doing
many things for him. At school, tezcher has to remind and push to make him work.
What ié-ir‘zr—ie;ationship? Acéually the child is, chrough hisrbehavior, provoking
others to assune his responsibilities. This behavicr, then, may become a permanent

" pattern, a way of moving through life. '

infensify the child's behavior patterns rather than corxrect them. You act in accord-
. ance with-his expectations and therby fertify his mistaken goals. What can you

do if you don't know what to do? First, think of what you know would be wrong to

do and refrain from doing it: the rest is usually all right. Second, imagine

what the child expects you to do, and then do the.opposite. That throws the child '

|
Don't Act én Your First Impulse. By acting on your first lmpulse you tend to

|

|

|

E[{I(j off guard, and then you can arrange with him mutual solutioms to the situatdion.
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No Habit is Maintatned 1f it loses its purpcse, ioses 1ts benerits. Children
tend to develop "bai’ habits when they dezive the beneirit of negative attention.
Example: A {hild b.casiunai.y picks his nose. Mothet tinds it unpleasant, and
tells him not to 45 1t. The ~hild quickly ieains that this i1s a good way to upset
mothez, so he Zontirues 1t without cealizlng the dynarics or the situatlon, mother
inadveztentiy encu.:ages the habat

- .

Minimize N}scakea Making mistakes is humdn- Regaca yout mistakes as in-
evitable instead of feeling 2iilty, and you'i. laarn becce' we must have the
courage to be imp2cré.c. The th:ld 13 also impexzrect.’ Don't make tvo ‘much fuss
and don't worry abost his mistekes. Buirid on the positive, not on the negative.
For example: Instead ct pointing out how pocely he ties his shoes, point out
1nstead how well he can button his shict :

1
s

Making !istake3 Lowers Status. The mure mistakes we lake the lower we are
on the lacder ot swuccess, ana vi:e versa., We tc:get that learning o8 urs through
making wmistakes. A child who feazs mak*ng"lotaKEb w1ll only make mure; such a
child loses his spontaneiiy aad cceativiiy in liie Axbition to live up tou

‘parental and azacecmic high standa:ds {no mistakess orten unde:mines the child's

crust in his own ability. Parents and teachers, above ali/nced the :ourage to be
imperfect, fcv: themselves, and as an exampie ic: their vhildren. Perrection implies
a finality which does not {1t intc lite,. and ailows no room ior lire’'s uniolding.
Don't be Con.2rned With what Otners Dy, but accept responsibality ter what
you can do. Ey wuwtilizing the pulil pvcencial UL youfr uwn comstiuetlve 1n11uence,
yosdo no: have 'to think aboit what others should do tu the chiid. Compensations
for the mistakes ot vthers is unwise, and over-pretection may cob the child of
his own cuiage ond reso.:zceriiness. For example; Ir rathe: is too harsh with
the child, sona mother runs to protest him, theee negililve results aze azcomplished.
First, mcther depriveés father and child tcom learning to get aleny with each
other. Sz.ond, mothdr tea.hes the child to :un t¢ he: ror protection instead of
using his own rescuzces. Third, methes antagon:ces the tathe: sc that he is less
wiliing to :ooperate with her in deaiing with the _hiid.

A Family cr Classrcom Council glves every member a chance to express himself,’
freely in all matters oi boch dirrizulty and pleasure pertaining to the group as
a whole, and to paztitipate :n the cresponsibilities each member of the group has
for the weliare cr all. It 1s tru.y educacrion Ior democracy and should not become
a place fo:¢ pazents or teachers to preach or impose thei: will on children,
not should 1t deteriscate i1nco a,”geipe” session. The emphasia should be on
"what we can dc abouat the situaticn.” in a similar way, but perhaps with even
more profound efiects on their actitudes, classroom gioup discussions can not only
help chiliten to 1mptcve theicz conduct in the classctoom, but learn to understand .
themselves and their motivations  Thuugh, naturaliy some ot the ground rules for
arranglng group pasti.ipation at hume or in school are ditferent; there ace
basic. rules whicn appiy equaily to both These aze: '

. .

Meet regularly at least once o week,

Rotate the chairman at varicus intervals,

‘Allow an equal vote 15: ea.h aember,

Allow sarituicnt time for decloluns to bé tried berore cnanging them.
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The more we, teacher or parent, allow children to participate in the decisions
which affect them, the better we can help train them to participate fully and
effectiyely in carrying out these decisions, and be willing to take on the res-
pongibility for their own actions.

Though presented in a brief, and somewhat oversimplified form, these ABC's
of guiding the child are the essential means by, which we can help children to
develop into responsible human beings: However, we cannot do this revival of the
archaic and obsolete aufhoritarianism of tne past, nor the misguided '"permissive-
ness'" of the Freudian era, but by providing children with both a vastly'increaséd.
participation in the affairs of our society and an understanding that every act,
whether positive or negative, carries with it a responsibility and a consequence.
Only if they learn this can they fully meet the challenges bf freedom in this,
perhaps most exciting and as well the most trying era in human history.
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For teacher and other school personnel:

Dreikurs, Rudolf, Psychology in the Classroom, Harper and Row (Paperback)

For Parents (read at least cne):

Dreikurs, Rudoli, The Challenge oi Parenthood, Meredith Press, N.Y.

Dreikurs, R.dcli, Childcen The Challenge, Meredith Press, N.Y.

Dreikurs, Rudolf, and Grey, Lozin, lcglsal Consequences, Meredith Press, N.Y.

]

Dieikurs, Rudolf, and Grey, Lorin,.Parents-Guide .to Discipline
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SIERRY-ENTERPRISE ELEMENTARY SCHOOL
5501 HEDGE AVENUE
SACRAMENTO, CALIFORNIA 95826
Telephone ’

January 25, 197h
3812767 -

D.-r Parents:
YELLING MOXE AND ENJOYING IT LESS?
FESL YOU GOT LEFT OUT WHEN THE EMANCIPATION °ROCLAMATION WAS SIONED?

FEEL A4S GiNERAL °ATTEN DID-IF THEY CAN'T SHOW RESPECT FOR A GENERAL, THEY
COULD AT LEAST SHOW SCME FOR OLD AGE? ,

___ SPANKING MORE AWD ENCOURAGTNG ARTHRITUS?
___ FEEL RESTRICTION IS A DRAG BECAUSE JUNIOR IS ALWAYS UNDERFOOT?
___FEEL JOHNNY HAS CONTWOL OF THE FAMILY BECAUSE HE HAS MORE SHARES?
____LEARN HOW TO READ THE LATKST JOVELS AMD PRACTICE TRAINING AT THE SAME TIME
___LEARN THE VALUE OF DOING NOTHIIG.
| o ___LEARN HOW TO REALLY ENCOURAGE RESPONSTBILITY AND RESPECT.
___LEARN HOW TO STAY OUT OF FIGHTS.
____LEARN HOW TO TAKE ACTION, WOT GIVE WORDS.
ALL THIS AND MORL. LEARH LOGICAL APPROAGHES TO HANDLIHG YOUR CHILDREN EVERYDAY, ANTOHE
G0N, YOUR CHTLDSEN WILL RESPCND AND S0 WILL YOU. CQME JOIN OUR STUDY GROUP BASED ON
THE BOOK, "CHILDREN: THE CHALLENGE" BY DR. RUDOLF DRETKURS.
FOR INFOAMATION CALL:  ROSE GEERTS (333-5198)
or

DOROTHY WALLIWGER (383-37h1)
or

SCHOOL OFFICE (381-2767)

P e it teetrtatiatetetadedab ol b DA b Dl Dl b btk bbb bl bkt diad el ol S il

(RETURN TO SCHOOIL OFFICE)

PLEASE ENROLL ME IN THt SECOND SEMESTER °ARENT DISCUSSION QROU”.

NAME * T DAIE
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by jeane wesln

*My two boys fight constantly,” complained Marilyn Ste-
vens to the other members of the parents’ group. "! beg,
yell, and punish thes:, but nothing doas any gocd. | don't
know what they'li be like by the time they go off to school,
Sometimes I'm almost in tears.”

An uncomnion problem? Not at all, according to the late
psychiatrist andTthild- managament expert, Rudolf Dreikurs.
D, Dreikurs estimatad tnat three out of four American fam-
ilies start their day with a tight.

Yet most family fights, the doctor insisted, could be

‘Permissiveness and mdu!oence
violaies respect for one’s seif
produces tyrannvcal children
and anarchy in the home.’

~—Rudolf Dreikurs
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avoided. How? By letling children, especially preschoolers,
shoulder responsibilities.

Dr. Dreikurs’ approach, the child-responsibi’ily technique,
offers a *"democratic alternative’ to traditional methods and
forms tho basis for a growing number of family education
centers now active in more than two dozen cities. The goal
of theso centers is 10 nurture & new generation of peaceful
families.

When Marilyn Stevens brought her problems to one such
family education center in Sacramento, California, she re-
oeived unexpected advice.

*“If your children want to fight, let ‘them." said Dr. John
Platt, the group’s counselor. "'Leave the room if you can't
stand it. But don't intervene. Giving atlerition {o a child who
demands it, in effect, rewards his misbehavior."

Two weeks later, Mrs. Stevens reported on her experience
in using this approach: “"When the boys started bickering, |
oxplained that | wouldn't be able to make breakfast in such
an atmosphere, and if they wanted to fight, breakfast wouid
be late. | kept calm, and they stopped quarreling.”

Although this mothei’s problems were not completely

solved, she had acquired a new technique for handling con-

flict in her family.

Yo most “"traditional” parenls, however, Dr. Oreikurs’
views remain controversial ~ primarily because of his beliet
that you cannot make a child do anything.

“Trying to impose one’s will on the child violates respect
for him and makes him more rebeliisus,” Dreikurs wrote,
“while permissiveness and indulgence violates respect for
one's self and produces tyrannical children and anarchy in
the home.” ) PR

“Family harmony," he argued, ““can stem only from par-
ent-child relalionships based on equality and mutual
respect.” '

Dreikurs, a Viennese immigrant, was the head of the Al-
fred Adler Institute in Chicago and protessor emeritus of the
Chicago Medical School. He formulated his child-manage-
ment theories during thirty years of counseling parents, and
summarized his approach in his book Children: The Chal-
lengo, a text now used in many parent education centers.

As Dreikurs saw it, power struggles, some very bitter in-
deed, disrupt the American home. Parents seek to impose
their will on their children. Children resist. The result is a
checkmate, which leaves all concerned angry, guilt-ridden,
and frustrated. .

Dreikurs called on parents to extricate themselves from
this type of dead!ocked conflict. He suggested that parents
let their chiidren expetience fhe consequences of thewr own
acts. By assuming responsibility for their own actons, the
youngsters learn nafurally, without lectures, without rules
imposed from above, and without punishment fcom an au-
thority figure.

Like many rules, this is simpler in theory than in practice.
Vihen it comes to the crunch of day-by-day decisidns, par-
énts are sometimes puzzied about how to carry out this
philosophy. .

Family counselors at the centel oflor soveral specific,
wotkablo techmques. .

Act instead cf falk: It's more etloctive in conflict situations,
Talking providas an opportunity tof argumonts. Ono mother
whoso children worv fightigg in tho car on tho way to the
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.doesn't work without an audience.

boach pulled to ‘the sido of the road and waited until they
stopped.

This Is what Dr. Dreikurs called “quiet action.” He said,
“Don‘t ycll, preach, leciure. or demand. Most mothers talk
until children become mother-deat. Sometinies saying noth—
ing works wonders.”

Withdraw from powor conflicts: Ch:ldren especially pre-
schoolers, are usually more interested wn provoking argu-
ments than in winming them. Parents should refuse to nise to
the bail. Withdrawal i1s preferable to becoming involved in @
battle of wills. Parents who follow Dreikurs® advice ieave the
foom; some ¢ven take refuge in their bathrooms.

Ignore the excessive demands of the chuld: Misbehavior is

When parents teil a chiid ,

that he shouid be Dctfer, . '
what they’re really saying is

‘You're nct good enough as you are.’

rewarded only when it is acknowledged. A temper tantrum

Don't interfere in the children's tights: Parents should let
children resolve their own conflicts; the youngsters will learn
to get along belter. When a parent separates squabblers or
acls a9 judge, he stimulates children to tight more.

Don‘t act on lirst impulse: A quick emotional reaction
tends o intensily imisbehavior. Some parents imagine what
thelr child expects them to do — then deliberately do some-
thing ditferent.

The adhesive that binds these theories of Dr. Dreikurs to-
gether is his concept of natural and logical consequences.
Punishment is not corrective, but rataliatory, said Dreikurs.
Conszequences, on the other hand, teach youngsters more
effectively because they result from the children’s own
decisions.

For example, the young child who won't put his dirty
clothes in the hamper shouldn't be nagged or scolded. He
should simply, go without clean clothes until ha gets the
message. In some famiiies, toys that are left on the tioor are
putaway in a *‘goot box’* and can't be retneved for a week.
A child who neglects to get home in time for supper eats a
cold meat.

Any of these actions, say supporters of Dr. Dreikurs, show'
a democratic tespect for the child. in such democratic tam-
flies, each membes ts consicered responsible tor his own ac-
tions: no one claims the nght to impose his wili on others.
Nor has anyone a nght to inter‘ere with another’s liberty.

Consequently, a parent can physically remove a child who
causes a disruption when the rest of the tamily is watching
TV. The unruly one can be told, in a inendly manner, to re-
turn when he decides not o interlere with the nghts of oth-
ors. Howaver, if the parent. as he leads the child out of the
room, can't resist a Wtio shove at the door, then the act
changes trom one fepresenting logical democratic conse-
qQuences to authontanan pumishment

v
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Critics of Dr. Dreikurs 'sometimes claim that his “‘conse
quences” are just punishments in disguisc. “Not so,” r
sponds Or. Donald Larson, of Etk Grove, California. **Choic
is inherent in fogical consequences. Punishment allows ng
choice — it only gives a child the nghtto punish in return.”

It is difticult for parents to accept the idea that they have
no right'to impose their will on their children. Their role a
disciplinarian has been drummed into them for generalions
*Train up a chiid in the way he shouid go* . .. “‘as the twig i
bent, the tree’s inclined” . . . and “father knows best”
doesn't he?

Yet, in spite of age-old maxims, the new concept of child

responsibility is gaining favor. One reason IS that it fits wel
with today’s expanded acceptance of individual rights.

*We are beginming to see that the old, authoritariain wa
are useless in a society where every group — black, Chi
cano, women, youth — demands more and more freedom.’
says Dr. Oscar Chwistensen, a disciple bf Dreikurs and a
expert in guidamce and counseling at the University o
Arizona.

*Especially in America, younger and younger children ar.
demanding more and more freedom,” Dr. Christensen says;
Still, “Although the authoritarian fanily structure is cru
bling, few parents can tolerate children daing exactly a
they please. Controwersial though they may seem, Dr. Dre
kurs' methods form a smooth middle ground belwe
craggy authoritasanism and quicksand permissiveness.”

Here, for example. is how child responsibulity, Drenku -
style, worked for one family.

Darlene Evans, a thirty-two-year-old housewife, came {¢
the tamily educasion center in Eik Grove, California, with
problem. Her oldest child, Carl, then eleven, was the cente
of constant family contlicl. At the time, she told counselors:

*“Every morning I coax Carl to get up, get dressed, eat hi
breakiast, and leave for school on time. After two hours o
this, my patience s wern thin, and Carl gets so angry he re
fuses even to dress by himself.

My husband &its me to quit doing so much for the bo
but | can’t make myseit stop. If | don’t nag hum, he doesn
get anything done. But it's so irritating, | do resent my son’
demands ¢n me.”

At this point, Mrs. Evans was given details on Diekur
child-responsibilty techniques. Laler sho began practicin
them, a step at a time.

*The first thing § tried was tellmg Cart he'd have to @
himselt to school,” she says now. “! told tum i'd call he
once, but the rest was up (o hum. It took att my willpower t
go through with & the tirst morning. | wakened Carl, but
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didn’t hear a sound from his room. § was tempted to call himn
again, but 1 kept my mouth stit,

*He linaily came dashing out of his room just in timo for

00!, His clothes were misinatchad and he didn't have
for breakfast, but he caught the bus.
he next morning he got up carlier. By the thizd morning
he was up even before | called. That same aiternoon he
came in from school whis!ing. The change in his attitude
was amazing. | realized then that by doing cverything for
Carl 1 hadn't been fair to e:ther of us.”

Mrs. Evans' happy ending is echoed by many oth®r fam-
flies who give their children new resgonsibility for their own
behavior.

One cf the family education center's favotite aphorisms is:
Overresponsible mothers produce irresponsibie children.

*“A child quickly learns that ha doesn‘t have to remember
for himself," says counselor John Piatt. **Mother will remerri-
ber for him. This produces a twofold problem. You make
your child depcndent and demanding, while enslaving your-
self by giving unneeded service.”

According to the Dreikurs’ child-responsibility theory,
most mothers underestimate the abilities of their children
anyway. *‘Youngsiers are capable of much more than taking
out the garbage," Platt concludes.

Takiny Dreikurs’ concept one step further, Dr. Platt main-
tains that cunscientious mothers have to be trained in what
their resnonsibilities aren't. “They want to do such a good
Job,” he says, “'that they confuse doing the right thing with
doing everything."

But today conscientious parents often recognize their
ONl confusion and feel free to ask for help when family

ms arise. ‘

) rowing numbers of parents, some 20,000 nationwide,
are bringing their problems to Driekirs' family education
centers. A valuable feature of the centers’ counseling is in-
volvement cl the whols' family in tho problem-solving ses-~
slons. After parents air their problems before the group,
their children join them.

At & recent meeting in Minneapolis, group teader Don
Crannel asked three brothers why they fought.

*Could it be that you feel discouraged?” he asked. No
fesponse.

“Could it be thatyou want to show Mommy she can't boss
you around?* A quick grin crossed the face of the youngest
Youblernaker, the preschooler in the tamily, This is what
Dreikurs cal's a “‘recognition reflex,” when a counselor can
se¢ ho has reached a mutually recognizable truth.

Crannel later eqplained to the acults that the three boys
cooperated to upset their mother; all participated, so ail
weze equally respensible. His advice 1o the boys' parents
was to appear unconcerned abeout their ighting,

it wasn't casy for the parents to.ignore the ficrce threats,
the bloodthirsty yelis. the wildly swinging fists of their three
Quarreisome sons, but they gave it a try. When the boys dis-
covered that thewr squabbics no longer kept them center
slago, they learned to comp. omise and cooperate. More im-
portantly, they could no lonqger use thair own misbehavior as
a ns of controlling their mother.

nately, the coin of ignoring bad behavior has an-
othor side, and ono that is casier for parents to appreciate. It
88, of course. to praise behavior that is mutually satistying
u\t lm encourage the chddren whan thoy are good. This
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way, the youngsters soon iearn that they ner:dn't mist.chave
{0 gain attention.

Encouragement awarded in a democratic family atmo-
sphere has an cven richer meaning: it imghes faith in the
child as he is. For when parents tell @ youngster that he
should be better, they are really saying, “You are not good
enough as you aro.”

Many parents who accept the concept of a democratic
parent-child rciationship often expand it to include the
whole faniily unit. A weekly family mecting carries out the
“shared power" conaepl of Dreikurs' theories. At fathily
meetings, every member gets & siranca 1o express timself
frecly about all family matters. Parents are cautioned not to
preach or try lo impose their wills nor 1o !et the meeting de-
teriorate into a "'gripe session.” Keaping each scssich on tha
level of “what can we do about this?** seems to work best.

Dreikurs’ ideas are making inroads into the staic reaim
of more ccnventional child-rearing dogma. Dr. Walter
O’Connel, of Hous!on, president of the American Society of
Adlerian Psychologists, says, *'This movement has grown
Tike Topsy. largely out of a feeling of parenta! failure.”

Certainly many parents today worry about family conflicts.
More than two million consuiled family service agencies last
year, trying to solve or avoid serious problems with their
children, Millions more bought best-seller “how-10"* guides
on successiul parenthood.

“Being a parent,” says Miami child psychologist Stephen
E. Beltz, “is the one profession entered into’ by mast peogple
with no training at ail. It's no wonder many feel madequate
to do the job.”

Unfortunately, this quest for answers doesn't mean that
oxperis agree on one sure and €asy way to raise the perfect
child. Like other theories, the technique of child responsi-
bility has its oritics. In fact, detractors of Dr. Dreikurs' views
cover the spectrum of child-rearing authorities.

Al one end, the late A. S. Neill, founder of Britain's ultrae
permissive Summerhiil school, opposed *he idsa of child re-

" sponsibllity. He said, . .. childhocod is playhuod. A wise so-

tiety would not ask anyone under twenty to do a stitch of
work." : '

At the other end of the child-reating spectrum is super-
authoritarian Dr. Bruno Bettelheim, director of Chicago's
Orthogenic School for severely disturbed children. Also a
Viesnese, but a Freudian, Bettelheim argues that children
cannot devejop control and become respgnsibie aduits un-
less they contorm to strict rules of conduct and behavior.

One strength_of Dreikurs® theories is that they offer pare
ents a democratic oplion to bot: of these extrecmes. n the
‘amily, Or. Dreikurs believes, dermoc:acy becomes more than
& political arrangement. it becomes a value system .nat
profoundly transforms all human relationships.

To his converts, Dreikurs has offered techniques in ‘child
foaring that can lcad to 8 “'disarmament trealy' botween
generations — a new way for parents and children to live
and fearn together with mutual respect and lova. His prin-
ciple_s also provida a response, perhaps, to the late proneer
educator, Maria Monlessor, who mado the touching plea,
“Lel's have an ond 10 the warfare which exists in our
homos.” : ) .
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Galt Joint Union School District

GALY. CALIFORNIA 935832

DISTRICTY SUPERINTENDRNT . DISTRICY OFVICE
ROBERY L. McCAFFREY : ) 21 C STREETY
PHONE 743-1884
BOARS OF EDUCATION ' . . SCHOOLS
RAY H. ARLIN. rresioeny FAIRSITE ELEMENTARY
DONALD F. NOTTOL! s . GALT ELEMENTARY
ALPHA |. LOW VALLEY OAKS ELEMENTARY
ALFRED J. DENIER . a '
PHILIP M. LORING ' .
T0: Dr. William E. Webster, Education Program Administrator

PROM: Arnold J. Adreani, Princip;.I. Elk Grovs Unified School District
Robert L. McCaffrey, Superintendent, Galt Eleaentary School District

SUMECT: An Educational Model for Jmproving Child Msnsgement Practices of
Parents If‘ Teachers .

The purpose 04 this letter is to bring to your attention an educational . .
wodel for improving child managenent practices of parents and teachers that.will
}ikely offect a positive change in a school or district systea. We aro both
directly involved in implementing this Adlerian model in ocur respective school
districts in partisl fulfillment of Nova University's National Ed.D. Program
for Educational Leaders.

Upon ccapletion of this letter our objectives are:

1. That you undérstand the basic components of the Adlerian Educationsl
Modsl for Parcnt and Teachor education and stdz\znws; :

2. That you consider this practice for inclusion sodel for Parent Education
in State Applications for Title I or Early Childhood Education Projects;

3. That you seek additional information from one of the authors of this

. iptter as necessary to answer questions or provido detalls not included. .

RATIORALE FOR IMPROVING CHILD MANAGEMENT PRACTICES

Frequent conferences, home intervention counselling and elemsntary counselling
prograns are some of the availsble alternatives to working closely with parents,
toachors :nd children. Unfortunately, counselors end up mseting parents or teachers
or children who have problems snd little prevention work is done with the popula-
tion as 3 whole.” The above alternatives require lerge finsncisl support for which
many school districts cannot support at the elemsntary level.

It is our opinion that schools must provide parent and teacher cducation.

- However, many attempts to successfully apply various theoretical anproaches at
the elementary school level have been less than significant. Further research,
therefore, in applying some other theoretical model, such as the Adlerian, might
generate significant results. .
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AN EDUCATIONAL MNODEL FOR IMPROVING CHILD KANAGEMENT PRACTICES OF PARENTS AND TEACHERS

The Adlerian viewpoing maintains that bchavior changes in children can be
.ost effectively brought sbout through the significant adults in the child's life
(1e: parents, teachers, etc.). Adult benavior toward children is the product of
their porceptioas of the child and the situation. It is of littlc comsequence
whether or not the adults are “objective” in their perceptions of the children with
whom they desl, inasmuch as adult perception (bohavior), - correct or incorrect,
influences ‘the child's behavior in the direction of the adult oxpectations. .

! DESCRIPTIQN OF THE PROGRAM
A. OQutcomes
1. Participating parents and teachers will demonstrate increased under-
standing of the purpose and goals of students behavior in school and home
settings. Behavior changes by children could most effectively be brought
about by changing the adult porception of, and behavior tourd. the child.

2. Pafficipating parents will be better able to solve problems with
children at home. .

3. Participating teachers will bde oxposod to many specific ways to change
the learning environment in the classroom to a more democratic and encoura-
ging setting.

B. Project Phases

‘ 1. Training Leaders

. Each school Commmnity involved will seek a core of parsnts and teachers willing
to attend the Parent-Teacher Education Center for a weekly session over a 12
week span. Tcachers may have the cption of taking the course for graduste
credit, in-service units within the school district, or adult education credits.
! This group will constitute the leadership Tor conducting teachcr and parent
study groups in their respective schools. Part of their training involves
audience participation in family counseling using the educational model devel-.
oped by Rudolf Dreikurs. A family is counseled in front of the group each Mook 1
in order to put into practice basic concepts learned. The family is interviewed
again a few weeks later in order to note progress and/or nmake further suggestions
in another area that is of concern to the family.
Teachers, parents, administrators,'and some high school students attend such
Classes as one group. A common language and viewpoint about child-management is .
learned and practiced. .. )
The participants receive lecture-discussions during a portion of each session
based on readirgs in Children: The Challenge by Dr. Rudoif Dreikurs and Msintain-
ing Sanity in the Classroon by Dr. Rudolf Dreikurs, Bernice Gninwald snd Floy Popper.
A course outline and the ABC's of Guiding the Child elaborate on major topics
, covered during this training phase. They may be found in the Appendix of this
letter., .

2. Implemontation of :Study Groups
. Those adults not trained by an Adlerian Counselor or Psychologist, will

recoive several training sessions on leading discussion groups. Emphasis is
away from the leader as a superior suthority on the 'subject but towards
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AN EDUCATIONAL MODEL FOR IMPROVING CHILD MANAGEMENT PRACTICES OF PARENTS AND TRACIERS

s sharing of ideas as we reflect on out own families (or classrooms) snd the ‘point of
view discussed by Rudolf Dreikurs. : :

The msguals for esch group contain a wealth of inforastion on leading discus-
sions. Resources are:

Vicki Soltz, Study Group Leaders Manual, Chicago: Alfred Adler Institute,

‘ 1967. This manual is used with parents studying Children: the Challenge.

Cheryl Asselin and Tom Nelson developed the leaders msnual for Maintaining

Sanity In the Classroom during the summer of 1973 for use in Elk Grove
Unitied School District with tescher study groups. .

Zach study group is conducted for 12 weeks in the school-commmity from which
the participants originate. These parent and teacher study groups provide : self-
help method by which lay parents snd school staffs can cach work as a group to
cooperatively increace their effectiveness with children. An outline and packet of
handout supplementary materials is distributed at the first meeting. Specific topics
are discussed each week as well as pages assigned to vead. ' .

During study groups participants are encouraged to discuss problens as well as
successful techniques that work with their own children.

-

3. Evaluation

Helping parents and teachers re-dllucate theaselves and thon unite in a common
bond towards conSistent child-managenent practices is a drean of almost every school
sdainistzator. This would truly represent a system change in an area where few
system changes ever occur. ' -

Study group lesders come from among.pesrs .(parent discussion groups are led by
parents and teacher study groups are led by teachers). The structurs of such &
prograa described above motivates involvement on a self-help basis. Evaluation
coments are specifically solicited mid-way through the 12 sessions and st the end,
although .most leaders will openly soiicit comments during each session. The large
percentage of patents and teachers involved durisix the last two years in Elk Grove
Unified School District is, in itself, a positive testimonial to willingness of
adults to seek help in re-structuring the hows (school) environment, learn ways to
cope with children’s mistaken behavior, find ways to encourage children, learn how
to conduct family meetings (class meetings), develop more responsible behavior in
children, and ultimately create a more desocratic atmosphere wherein: each member
(family or classroom) is needed and has a sense of belonging.

Objective Evaluation of such a program is difficult. Many aspects of this
prograa involve changes in the way we, as adults, perceive childrbn and understand
the purpose of children's mistaken behavior. ,

Several studies, however, have been done or are being done using the Adlerian
Model. \

" Bfficacy of the Adlerian Model in Elomentary School Counséling, John
Murray Platt, 1970. A dissertation submitted in partial fulfillment
of the rcquirements for the degree of Doctor of Education at University
|
1
|

Behavior Concepts Inventory: Education Model, Oscar C. Christensen, Ed. D.

G. Miguel Arciniega, doctoral candidate, Betty J. Nowlon, doctoral candidate;
University of Arizona, 1970. This instrunent was develcped to test the- .
level of understanding of the Adlerian Education Model.

1 Child Manapgement Practices of Parents and Teachers, Arnold J.

HE% and Robert licCaffrey, 1974. This is a practicum designed to bring

sbout a system change in selected schools in Galt and Elk Grove, California
using the Adlerian model desm above. ‘
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AN EDUCATIONAL MODEL FOR IMPROVING CHILD MANAGEMENT PRACTICES OF PARENTS AND TEACHERS

. . v

Enclosed is a copy of an article written in the Kovember, 1973 P.T.A. Msgazine
by Jeane Woestin. Actual families openly discuss individual ways in which thuy were
able to "...end fanily warfare" by participating in the Parent Education Center and
Study Groups. )

FUTURE CONSIDERATIONS

Eventually, a‘parent-education group would involve all Kindergarten parents and,
hopefully, estabiish this common management style early in the formal educational
process of the fanily. The teacher will also be able to discuss environment and
behavior with parents on s more enlightened level. '

N .
We hope you will considér the practice described ss a worthy mciel when you
consider exenplary parent and teacher education programs for Title 1 and Esrly
Childhood Education Projects. As educators we realize the problems of transfer
when a model used in one district is adapted for use by another district. Certainly
guidance is needed in setting up the necessapy components. Both of us are willin~ ,
to discuss such ramifications of recomendinf this model to be used in school districts
outside of Galt and Elk Grove. N
Please feel free to contact us by phone or letter. We are both pleased that
you have been considerate in exploring the parent and teacher educaticn model sudb-
mitted. e '

Arnold J. Adreani ’ Robert L. McCaffrey

8851 Fenton Court 510 Kensington Way '
Elk Grove, CA 95624 Lodi, CA 95240

Bus. Tel. 916-38172767 Bus. Tel. 209-745-1564

Home Tel. 916-685-9289 - Howe Tel. 209-368-3719

)
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STATE OF CALIFORNIA |
DEPARTMENT OF EDUCATION

721 CAPITOL MALL, SACRAMENTO 85814
February 11, 1974

*fr. Arpold J. Adreani
8851 Fenton Court
Elk Grove, California 95624

L ear Mr. Adreani:

. I enjoyed very much talking with you last week and found our
discussion most interesting. Your model for improving child
management practices is certainly very interesting. As you
know at the State Department of Education level we are most
interested in making available these kinds of models for parents
and teachers throughout the state, The vehicle we are using
for this, as you well know, is our Early Childhood Education
program. I found your model, as I said, quite worthwhile and
1 am therefore taking, the liberty of forwarding it to Dr. Frank
Delavan who is the Manager of the Early Childhood Education
Management Team. I think it is crucial that we have leaders
of your quality and caliber interested in doing this kind of work
at the school level where the action takes place, That is, in
the schools with parents and children.

Thank you very much for taking time from your busy schedule
to come to Sacramento to meet with me on this program.,

Sincerely,

illiam E. Webster .
Education Program Administrator

WEW:a
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» '
SACRAMBENTO COUNTY OIFFICK OF BEDUCATION

6011 FOLSOM BOULEVARD ¢ SACRAMENTO, CALIFORNIA 95819 * PHONE (91€) 454-2821

L

May 22, 1974

Messrs. Robert McCaffrey and Arnold Adreani .

Galt Joint Unfon School District Sierra Enterprise Elementary School
21 C Street 5501 Hedge Avenue

Galt, Californifa 95632 Sacramento, Californfa 95626

Gentlemen:

You have requested my reaction to a proposed practicum which has as its subject
ah educational model for improving child management practices of parents and
teachers. 1 am pleased that you have made this request, and was most inter-
ested as I read through your proposal. Together with several staff members of
the Sacramento County Office of Education, I have considered 1t most carefully
and find a great deal of merit in your ideas. >

The sixteen school districts within Sacramento Cointy use a wide variety of
parent aducation and teacher in-service education formats and models. Some of
these address very directly the needs of the particular school or group; and,
unfortunately, others have been adapted from practices that may not be as
efficient as perhaps they could. Definitely, there is a need for a wider
field of alternative educational models from wHich these districts might
choose. We would consider your practicum as a basis for further developing
one such viable model.

1 was impressed, as 1 thought about the fmplications of your proposal, with -
the way in which it might conceivably fit a rural in-service education model
format which was approximately five years ago developed by Dr. Robert Filep
of the Institute for Educational Development. This proposal was done under
contract with the State Department of Education and the Area III County Super-
{ntendents Association, which includes Sacramento and twelve other surrounding
counties. Dr. Filep's study model presented the gross structure, but did not
specify the finer points of the in-service activities it suggested. For this,
and other reasons, it did not become as strongly implemented within this area
as otherwise 1t might. :

I took the liberty of discussing your proposal and proposed model with the
Publications and Curriculum Development Committee of the Area III County Sup- -
erintendents in their April meeting. These people were familiar with Dr. Filep's
mode] and reacted to your proposal in a manner similar to that of our staff.
There was a consensus that proposals.yuch as yours could be used in conjunc-

tion with the model and would provide a.vital localized element. There did
ex{st some discussion of the group concerning the Adlerian approach versus

other approaches that might be used, using a group of similar-size and compo-
sition. : .
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You are, no doubt, aware of the many implications presented by thc early
childhood programs now in operation within, our state. One thing for cer-
tain, and that {s the advisability of developing a most efficient and effec-
tive parent involvement training program within our means and resources.
Toward this end, 1 could most certainly commend your ideas and your proposal;
and I wish you well as you work with these concepts.

wlins (o ra o

ohn E. Moore, Ed.D. .
‘Assistant Superintendent
Educational Services

JEM/be
encl: .- 1. carbon copy of lTetter to each.
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EVALUATION OF A PRACTICUM PROPOSAL

{addendum 10/6/73; original date stamped 7/30/73)
Mini Midi Maxi I X Maxi Il

Participant:Robert McCaffery Cluster:__ Sacramento

Title of Practicum: Ifproving Child Management Practices
ot Parents and leachers. :

Reviewer: Murray Heyert . Date: Oct. 23, 1973

The additions and clarifications submitted under cover of your Oct. 6
memorandum to S. 0. Kaylin have eliminated the deficiencies of your
original proposal. As we now see your plan we believe it will result
in an excellent Maxi I practicum. By all means go ahead with it.

We urge you, though, to carry the effort one additional step. When

you have completed the practicum, as now proposed, you will have [ ECE a¥

developed an educational model applicable generally to problems of Sdute

formal introduction of your model into the State's,or at least the

/ Eiv Grve

Counby S

If your recommendations are accepted by State or District authorities
you will have indeed effected a system change. If it is rejected, you
may at least discover directions for future or alternative action

that could make a teacher-parent child management program a State- or
District-wide component of the school system.

child management. Why not then formulate recommendations for the zfc,|}

District's, educational system?

The above is a suggestion only, not a requirement. We do believe
that this action-directed element would greatly enhance the value
of the practicum, both as leadership training for yourselves, and as
a guide to other educators who may refer to your practicug via the
ERIC. system. We would appreciate having a brief note telling us
whether or not you wish to pursue this suggestion.

In either case we look forward with interest to reading your report.

NOTE: Please send us, as an additional addendum, the. names, addresses,
phone numbers, titles and,qualifications of three persons who are in
a position to appraise the practicum effort and who would be willing

to give an opinion of it. X
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